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Accreditation of the Kahuawaiola Indigenous Teacher Education Program by 

World Indigenous Nations Higher Education Consortium & 

Hawaiʻi Teacher Standards Board 

 

I. ORIENTATION TO SELF-STUDY REPORT 

 In recognition of the unique features and requirements of teaching and learning through the medium of 

the Hawaiian language and culture, the Hawaiʻi Teachers Standards Board (HTSB) as the Hawaiʻi’s 

educator program governing and licensing board and World Indigenous Nations Higher Education 

Consortium (WINHEC) as an international Indigenous focused accrediting body agreed to this accreditation 

review of the Kahuawaiola Indigenous Teacher Education Program (Kahuawaiola). Ka Haka ʻUla O 

Keʻelikōlani Hawaiian Language College (KHUOK) and the University of Hawaiʻi at Hilo are in full 

support of this new accreditation pathway for Kahuawaiola’s continuing unit review as an approved 

educator preparation program (Appendix A). This self-study is requesting continued approval (Appendix 

B & C: HTSB NBI 14-39 & NBI 17-05) to prepare mauli ola Hawaiʻi (Hawaiian identity nurturing) teachers 

for Hawaiian language and culture education in three teaching licensure fields: 

1. Kaiaʻōlelo-Kaiapuni Hawaiʻi 

2. Hawaiian Knowledge 

3. Elementary Education 

 As specifically called for in Act 315 (Appendix D-E), Kahuawaiola was established by the University 

of Hawaiʻi (UH) Board of Regents in 1998 and has been has been recognized by the UH system as an 

approved professional education unit since January 1999. Since 2001, Kahuawaiola has functioned as a 

state approved teacher education program (SATEP) and is the only fully approved and accredited unit 

established to specifically prepare teachers through the Hawaiian language for Native Hawaiian language 

education (Appendix F). In 2009, Kahuawaiola received joint accreditation from HTSB and WINHEC 

effective January 2010–December 2016 (Appendix G: HTSB NBI 09-29). HTSB approved an extension 

through December 31, 2018 (NBI 14-39) in order for Kahuawaiola to prepare for WINHEC accreditation 

(Appendix H & I). In Oct 2016, WINHEC approved the Accreditation Handbook for Indigenous Teacher 

Education which guides this self-study report. 

 Kahuawaiola relies extensively on the collective expertise of the Hawaiian language education 

community including KHUOK faculty, mentor teachers, and community members to optimize program 
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development and implementation. As a pre-service educator preparation program (EPP), praxis is explicit 

to be authentic and responsive to the distinct contexts related to the linguistic, cultural, and educative aspects 

of preparing mauli ola Hawaiʻi teachers. We welcome this self-study as a means to provision and inspire 

the next leg of our ongoing journey and anticipate both affirmation of the efficacy of current praxis, as well 

as guidance in navigating through and advancing future initiatives. The steering committee for the self-

study report was made up of program faculty and staff who met bi-weekly in designing and applying an 

emergent approach that encouraged collaborative engagement and reflection in documenting and reviewing 

programmatic components and issues. This type of dynamic approach allowed for orchestrating the 

collection, analysis, and reflection processes by Kahuawaiola faculty and staff with community manaʻo 

(input) gathered by engaging program stakeholders (i.e., graduates, instructors, mentors, and employers). 

Program data that is reported here commences from Kahuawaiola’s previous accreditation (2009) and is 

inclusive of its eight subsequent cohorts spanning 2009–2017. Data sets from multiple sources were 

selected to illuminate relevant topics and practices considered to be of value for reflection and analysis. 

These include: 1) existing data of/from program and institutional practices and measurements; 2) a 

comprehensive multi-methods study (2015); and 3) two surveys of graduates and employers (2017).  

 FIGURE 1: SELF-STUDY APPROACH 
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II. STATEMENT OF DISCLOSURE & RELATIONSHIP  

WITH ACCREDITATION AUTHORITIES 

 Kahuawaiola discloses to the WINHEC and HTSB Accreditation Authorities any and all such 

information as the Authorities may require to carry out its review and accreditation functions, within the 

scope of applicable cultural protocols and legal privacy requirements.  

 Kahuawaiola accepts the conditions and related policies of the WINHEC and HTSB Accreditation 

Authorities and agrees to comply with these conditions and policies as currently stated. Further, 

Kahuawaiola agrees that the Accreditation Authorities may, at its discretion, make known to any agency or 

members of the public that may request such information, the nature of any action, positive or negative, 

regarding its status with the Accreditation Authorities. The WINHEC and HTSB Accreditation Authorities 

treat the self-study reports and evaluation committee reports as confidential, however Kahuawaiola may 

choose to release the documents.  
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III. MO‘OLELO HIKALOILOI / SELF-STUDY REPORT 

A. Indigenous Philosophy, Values and Beliefs 

 FIGURE 2: KUMU HONUA MAULI OLA MODEL OF WELL-BEING 
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B. Mission, Vision, Goals and Standards 

The Vision of Ka Haka ʻUla O Keʻelikōlani College of Hawaiian Language: 

 ‘O ka ‘Ōlelo ke Ka‘ā o ka Mauli.  

 Language is the fiber that binds us to our cultural identity. 

The Mission of the Kahuawaiola Indigenous Teacher Education Program: 

 Kahuawaiola’s mission is to prepare mauli ola Hawaiʻi teachers of the highest quality who are grounded 

in Hawaiian language and culture to serve in Hawaiian language medium schools, in Hawaiian language 

and culture programs in English medium schools, and in schools serving students with a strong Hawaiian 

cultural background. 

1. Indigenous Cultural Guidelines and Standards 

Ke Kumu Honua Mauli Ola Educational Philosophy 

http://www.ahapunanaleo.org/images/files/KHMO.pdf     

 The Hawaiian educational philosophy Kumu Honua Mauli Ola (KHMO) guides the development, 

implementation, and assessment activities of the Kahuawaiola program. This philosophy statement was 

developed and adopted in 1998 by KHUOK and its consortium partner the ʻAha Pūnana Leo, and later by 

its laboratory schools. The KHMO philosophy interprets the foundations of cultural identity based on 

traditional Hawaiian values and concepts providing the direction to address academic performance, cultural, 

and social maturity through culturally healthy and responsive learning experiences. Specifically, practices 

that are fundamental to pre-service preparation and for kula 

kaiaʻolelo-kaiapuni Hawaiʻi were developed through a Native 

Hawaiian worldview to advance the cultural values and beliefs 

expressed in KHMO. 

 There are three major components that shape the KHMO 

philosophy:  

a. the mauli identity as exhibited through 

kinesthetic/behavioral, traditional/inherited knowledge, language, and spiritual/intuitive cultural 

life‐forces;  

b. the piko as spiritual, genealogical, and creative/inventive connections; and  

http://www.ahapunanaleo.org/images/files/KHMO.pdf
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c. the honua as family, community and global/universal places/environments.  

 These three components provide a cultural lens for applying appropriate and relevant ways for mauli 

ola Hawaiʻi teacher education that includes rigorous application of language, culture, and values, 

pedagogical skills, professional dispositions, and content knowledge. The essence of these components 

shapes the design and implementation of Kahuawaiola’s model including a comprehensive curriculum 

based on experiential learning. 

 As illustrated in Graph 2 above, the mauli is an individual’s life spirit that connects spirituality, 

traditional knowledge, language, and actions and behaviors as one’s cultural identity. The mauli is 

comprised of four ʻaoʻao, or features, in the KHMO philosophy: 

a. Pili ʻUhane – A belief system. Strong belief that the Hawaiian language and culture are valuable 

and can be revitalized and strengthened for contemporary times. This belief extends to other beliefs 

relative to Hawaiʻi, the Hawaiian people, and the world.  

b. ʻŌlelo – Linguistic practice. Use of Hawaiian as its primary language. 

c. Lawena – Physical behavior. Maintains distinctive forms of meetings, ceremonies, and 

celebrations, of greeting each other, addressing losses to community members, among others. Such 

forms are based in Hawaiian tradition and expand to include communities in and outside Hawaiʻi.  

d. ʻIke Kuʻuna – A core body of knowledge. Defined by ancestral cultural knowledge from primordial 

times to more recently introduced knowledge such as literacy, which is connected, however, to an 

older Hawaiian base.  

 Furthermore, the mauli is nurtured and developed through connections as represented in three piko. 

These connections foster the development of the individual and also remind the individual of his/her 

responsibility to these relationships. The piko are found in the three places of the body: at the centre of the 

head, the umbilicus and the genitalia connecting time—past, present and future—to one’s spiritual, 

genealogical and creative abilities.  

a. Piko ʻĪ – Spiritual Connections  

  Shared dreams and understandings moving out in concentric circles:  

• language and culture survival 

• minority group justice 
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• education for community advancement 

b. Piko ʻŌ – Genealogical Connections  

  Shared history moving out in concentric circles of connectivity. 

• with the ancestors 

• with the United States 

• through shared colonial experiences under Western-derived nation states 

c. Piko ʻĀ – Agentive Connections 

  Shared activities moving out in concentric circles.  

• efforts to revitalize language and culture 

• work for minority rights 

• initiatives for innovative educational and community building 

 We are additionally reminded of our connections to place and our environment via three honua. Our 

connection to place defines reciprocal relationships and responsibilities. Understandings are nurtured by 

the environment(s) we are in as we care for these spaces and places.  The honua are the environments where 

the mauli is developed and piko connections are realized. Overall, the Kumu Honua Mauli Ola philosophy 

has been extremely valuable as a holistic foundation for defining, developing, and realizing mauli ola 

Hawaiʻi education. 

 Nā Honua Mauli Ola Hawai‘i: 

1. ʻIewe/Pūʻao - The mother’s womb. This is the protective environment where one is nurtured, 

protected, and connected with the individual and foster growth of his/her mauli.   



 

 

 

8 

2. Kīpuka - A safe and close environment. The 

home, the church, the school, and the 

community are examples of kīpuka that 

continue to nurture the individual and 

promote mauli development. 

3. Ao Holoʻokoʻa - The greater community. The 

local, national, and global communities and 

environments that the individual enters into, 

participates in, and contributes to during his lifetime. These environments help to further grow and 

define one’s mauli. 

Program Name 

 The name of the program, Kahuawaiola, has many kaona as underlying and figurative meanings that 

describe the essence of the program. The individual words in the name Kahuawaiola can be interpreted in 

many ways to evoke a multiple layered understanding of the program’s purpose. These words include wai 

(water, retain/deposit, short for wealth) and ola (life, living, health, well‐being). The name can be formed 

to represent the following meanings: 

          Kahua wai ola (foundation where the living waters flow)   

          Ka hua wai ola (the fruit/product of well‐being)   

          Ka huawai ola (the living water gourd)                        

 FIGURE 3: KAHUAWAIOLA’S NAME 
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 The figure below provides Kahuawaiola’s logos depicting the huawai, the water gourd, which is also a 

metaphor  for a person. Each person has their own unique appearance, voice, and is a receptacle for the 

intake and growth of knowledge and wisdom. The logos illustrate the KHMO philosophy in the patterns of 

the geometric designs with the four parts of the mauli pointing towards the center and the honua below and 

the piko connections above. The logos show  the piko connected to the child growing within its honua as 

the mauli of the child is nurtured and growing.  

Nā Pale - Kahuawaiola Program Phases 

 FIGURE 4: ILLUSTRATION OF PROGRAM PHASES 
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 Kahuawaiola is delivered through a Hawaiian cultural framework of four pale, or phases. 

The four pale, Wanaʻao, Kahikole, Kahikū, and Kaulolo, are symbolic of the movement and progression of 

the sun-from sunrise until reaching its zenith directly overhead. The four pale symbolize the progression 

each aʻoākumu (teacher candidate) moves through while in Kahuawaiola. The sun is a form of Kāne, or 

Kānehoalani as traditionally known, and is significant in the Hawaiian tradition as it represents warmth, 

enlightenment, and life itself. Kāne is one of the four main Hawaiian gods whose many attributes include 

being a provider of growth and life.  

 The first pale, Wanaʻao, is the dawning, the beginning of the journey in preparing for entrance into 

mauli ola teacher preparation. As the sun peers out and is born from the horizon, this phase is a birthing 

and beginning of a “new day” a “new life” within the Kahuawaiola program.  

 In the second pale, Kahikole, the sun is up and just above the horizon with the intense glow of dawn. 

The rigors of this phase of the program takes place during the summer providing the foundation of mauli 

ola teacher training. 

 The third pale, Kahikū, takes place during the fall semester. Kahikū is the space and time, midway in 

the eastern sky as the sun moves out of Kahikole and towards the zenith. This pale takes place in the fall 
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semester and focuses on guided practice of initial teaching experiences through full-time practicum and 

weekly seminars. 

 As the sun reaches its peak in the sky, it sits in the time of Kaulolo, when the sun is directly overhead. 

The sun’s intensity signifies the energy and illumination as growth is sustained. The absence of shadows 

cast during the noontime hour of Kaulolo is symbolic of newly acquired knowledge being internalized. As 

the fourth pale and final program phase, Kaulolo takes place during the spring semester and through guided 

and reflective practice, knowledge and skills are further developed. 

 The sun’s rising from wanaʻao to kaulolo represents an enlightening process as it relates to the growth 

and development of mauli ola within each aʻoākumu as they become a mauli ola educator. The sun and its 

life-giving properties are akin to the life-giving waters, ka wai a Kāne, represented in the name Kahuawaiola 

described in the prior section. Both water and the sun are body forms of Kāne with all its properties 

nurturing growth, development, and life. 

Program Goals & Learner Outcomes 

 The essence of Kahuawaiola’s program goals express the KHMO philosophy as its approaches reflects 

the Hawaiian mauli ola as Indigenous language and culture-centric perspectives (Appendix J). As 

Kahuawaiola has continued to develop, program goals are reviewed and have been refined through a 

process of dialogue and reflection. Explicit application of the cultural guidelines within Nā Honua Mauli 

Ola Hawaiʻi (NHMO) and Ala ʻIke cultural pathways provided for the goals expansion and improvement. 

The nine pathways of the program goals now include learner outcomes that describe the Hawaiian cultural 

and professional proficiencies deemed foundational for mauli ola Hawaiʻi teachers. Aʻoākumu are 

supported in their cultural and professional growth and development to achieve targeted competence for all 

program goals and learner outcomes through comprehensive learning experiences scaffolded throughout 

the program. 

 Kumu Honua Mauli Ola 

 http://www.olelo.hawaii.edu/olelo/khmo.php  

 Nā Honua Mauli Ola 

 http://www.olelo.hawaii.edu/olelo/nhmo.php  

 Kahuawaiola Vision, Mission, & Goals 

 http://www.olelo.hawaii.edu/kwo/ 

http://www.olelo.hawaii.edu/olelo/khmo.php
http://www.olelo.hawaii.edu/olelo/nhmo.php
http://www.olelo.hawaii.edu/kwo/
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2. P-12 Content Areas: Content & Performance Standards 

 Kahuawaiola program goals and learner outcomes require aʻoākumu to engage with various content 

area and performance standards applicable to PK-12 Hawaiian educational contexts. These standards 

include: 1) Kaiapuni Standards; 2) Hawaiʻi Content and Performance Standards III (HCPS III); 3) Common 

Core State Standards (CCSS); and 4) Kukui ʻĀ Mau (PK cultural standards: ʻAha Pūnana Leo). The 

inclusion of cultural standards along with content and performance standards reflect Kahuawaiola’s 

commitment to ensuring aʻoākumu are uniquely prepared for Hawaiian educational contexts by 

encompassing and promoting essential knowledge, skills, and dispositions that are distinctly Hawaiian 

culture-centric. 

 Throughout Kahuawaiola’s program, aʻoākumu practice 

developing, teaching, and analyzing curriculum units to 

address content and performance standards appropriate to 

specific grade levels and academic settings. Employing the 

Moenahā culture-based curriculum methodology, aʻoākumu 

have extensive practice aligning instruction and assessment 

with school-specific and system-wide standards. Moenahā 

integrates Nā Honua Mauli Ola cultural pathways to provide 

cultural perspectives intentionally strengthening teaching and 

learning processes and outcomes. In addition to the program’s 

cultural standards and goals, when appropriate to grade level 

and academic content, the Hawaiʻi Department of Education 

(HDOE) requires that HCPS III and CCSS are incorporated 

into lesson and unit planning, instruction, and assessment.  

Nā ʻAno Aʻo (Kaiapuni Standards) 

http://aokaiapuni.weebly.com/n257-ana-a699o.html 

 The Kaiapuni Standards were recently developed by the HDOE Office of Hawaiian Education (OHE) 

in collaboration with Hawaiian language medium-immersion teachers and practitioners and were recently 

approved by Hawaiʻi Board of Education (May 2017). These standards represent a major breakthrough in 

determining academic standards through a cultural lens as they align K-12 student competencies in 

Hawaiian language, mathematics, and science. While still in the piloting stage, further revisions are 

anticipated. Table # provides the current list of subject areas and grade levels. 

http://aokaiapuni.weebly.com/n257-ana-a699o.html
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 TABLE 1: KAIAPUNI STANDARDS 

 

Subject areas Hawaiian Language Arts Math Science 

Grade levels K-2, 3-4, 5-6, 7-12 K, 1, 2, 3, 4, 5, 6, 7, 8, 
9-12 

4, 8 

  

Hawaiʻi Content and Performance Standards III (HCPS III) 

http://165.248.72.55/hcpsv3/ 

 The HDOE standards-based education system includes content and skills in nine content areas: Career 

and Technical Education, Fine Arts, Health, Language Arts, Math, Physical Education, Science, Social 

Studies, and World Languages. 

Common Core State Standards (CCSS) 

http://standardstoolkit.k12.hi.us/common-core/ 

 The CCSS are a set of common learning expectations for Mathematics, English Language Arts, and 

Literacy in History/Social Studies, Science, and Technical Subjects.  

  

http://165.248.72.55/hcpsv3/
http://standardstoolkit.k12.hi.us/common-core/
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Kukui ʻĀ Mau 

 Kukui ʻĀ Mau are the ʻAha Pūnana Leo Standards of Excellence built upon the Kumu Honua Mauli 

Ola philosophy. Developed by kūpuna (elders), teachers, parents, administrators, and other stakeholders 

dedicated to the quality of the Pūnana Leo Hawaiian Medium Preschool program. Understanding the 

foundational importance of the Pūnana Leo as a doorway to a life of Hawaiian medium education, standards 

defining excellence from a Hawaiian perspective are documented to describe the development and 

maintenance of early childhood learning environment and curriculum.  

3. Ethical Issues: Code of Ethical Conduct 

 Lawena kumu mauli ola as behaviors that embody the attributes of mauli ola include the awareness and 

development of appropriate ethical conduct and is considered a critical component within Kahuawaiola. 

Currently, the HTSB has a required Code of Ethics (Code) consisting of three major principles: 1) 

Commitment to Students; 2) Commitment to Profession; and 3) Commitment to Community, as well as an 

endorsement of the National Model Code of Ethics (Appendix K: HTSB NBI 16-48). Kahuawaiola has 

adopted the HTSB Code as it contains essential professional behaviors and dispositions. The Code is 

included in the Puke Aʻoākumu (Practicum Handbook) and specifically reviewed throughout the program. 

Expectations of ethical practices are incorporated into Kahuawaiola’s assessments:  

a. the Loiloi Aʻoākumu assessment, one of the three sections is  “Ka Mākaukau Lawena Kumu Mauli 

Ola” which lists 18 behaviors related to professional ethics. Each aʻoākumu’s kahu aʻoākumu 

(mentor teacher) completes this assessment which is shared with the candidate and faculty 

supervisor;  

b. the Moʻoaʻo portfolio includes a section “Ka Lawena Kumu Mauli Ola Hawaiʻi” which the 

aʻoākumu provide reflection, artifacts and related assignments; and  

c. the analoi KHMO (rubric) is a tool that articulates ethical behaviors for aʻoākumu to self-assess 

throughout the program.  

HTSB Code of Ethics: 

https://hawaiiteacherstandardsboard.org/content/code-of-ethics/ 

4. Teacher Performance Standards 

https://hawaiiteacherstandardsboard.org/content/code-of-ethics/


 

 

 

15 

 Guiding the comprehensive approach that supports aʻoākumu to meet cultural and professional 

standards of the teacher profession, Kahuawaiola provides extensive experiences to support learning in four 

principle areas: 

a. Ka ʻIke ʻŌlelo me ka Moʻomeheu Hawaiʻi (Hawaiian Language and Cultural Knowledge and Skills 

b.  Ka ʻIke a me ka Mākau Kiʻina Aʻo (Pedagogical Knowledge and Teaching Skills) 

c. Ka Mākaukau Lawena Kumu Mauli Ola  (Cultural and Professional Dispositions) 

d. Ka ʻIke Maʻiʻo (Subject Matter Knowledge) 

 As evident in Appendix L, each of these four principle areas are aligned with: 1) Kahuawaiola’s goals 

and learner outcomes; 2) Kukui ʻĀ Mau (PK teacher standards: ʻAha Pūnana Leo); 3) HTSB PK-12 teacher 

performance standards; and 4) Hawaiʻi Practitioner Core Competencies (CANOES). Throughout 

Kahuawaiola’s three program phases, course content and practicum placement are scaffolded to bridge 

theoretical understandings with applied, reflective practice (Appendix M-O). The Moʻoaʻo Aʻoākumu, the 

aʻoākumu portfolio, is a capstone project where aʻoākumu provide authentic evidence of growth and 

reflection on the comprehensive development of each of these four areas (Appendix P). 

HTSB Teacher Performance Standards 

https://hawaiiteacherstandardsboard.org/content/teacher-performance-standards/  

5. Other Professional Specialty Association Standards 

 Hawaiʻi Teacher Standards Board (HTSB) has a number of content area standards that are specifically 

applicable to Kahuawaiola. Currently, Kahuawaiola is approved by HTSB to recommend successful 

program completers for licensure in six specific fields and grade levels: 

https://hawaiiteacherstandardsboard.org/content/kahuawaiola-indigenous-teacher-education-ka-haka-ʻula-

o-keʻelikolani-college-of-hawaiian-language/ 

a. Elementary Education (K-6) 

b. Hawaiian Language Immersion (P-3, P-12, K-6, 6-12) 

c. Kaiaʻōlelo-Kaiapuni Hawaiʻi (P-3, P-12, K-6, 6-12) 

d. Hawaiian Knowledge (P-3, P-12, K-6, 6-12)  

e. Hawaiian Studies (6-12)  

f. Hawaiian Language (6-12)  

 As part of a 2014-15 HTSB working group, Kahuawaiola faculty spearheaded revision of three of the 

Hawaiian-related licensure fields, i.e., Hawaiian Language Immersion, Hawaiian Language, and Hawaiian 

https://hawaiiteacherstandardsboard.org/content/teacher-performance-standards/
https://hawaiiteacherstandardsboard.org/content/kahuawaiola-indigenous-teacher-education-ka-haka-%CA%BBula-o-ke%CA%BBelikolani-college-of-hawaiian-language/
https://hawaiiteacherstandardsboard.org/content/kahuawaiola-indigenous-teacher-education-ka-haka-%CA%BBula-o-ke%CA%BBelikolani-college-of-hawaiian-language/
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Studies. These were subsequently modified to become the Kaiaʻōlelo-Kaiapuni Hawaiʻi (previously 

Hawaiian Immersion) and Hawaiian Knowledge standards (previously Hawaiian Language and Hawaiian 

Studies) (Appendix Q: NBI 15-06).  

 As of 2016, Kahuawaiola provides recommendations for three teaching licensure fields within specific 

grade levels: 

a. Kaiaʻōlelo-Kaiapuni Hawaiʻi (P-3, P-12, K-6, or 6-12) 

https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/Hawaiian-Kaiaolele-

Kaiapuni-Field.pdf 

b. Hawaiian Knowledge (P-3, P-12, K-6, or 6-12) 

https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/Hawaiian-Knowledge-

Field.pdf 

c. Elementary Education (K-6) 

https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/ACEI-2007-Standards.pdf 

 In preparing aʻoākumu for these licensure fields, the 

focus within coursework and practicum placement is 

specifically geared to pedagogy and assessment 

appropriate to the various fields and grade levels. 

Aʻoākumu who successfully complete all program 

requirements (Appendix R) are considered to be program 

completers and are eligible to apply to the HTSB for 

licensure. The majority of Kahuawaiola’s aʻoākumu 

qualify for multiple licenses based on their undergraduate 

major, coursework, content assessment(s); i.e, KHAW 

490 Hawaiian proficiency assessment; PRAXIS II 

content assessments, and practicum placements. 

Preparation within the Elementary Education program 

focuses on K-6 curriculum, instruction, and assessment 

with relevant practicum experiences. Appropriate levels of content knowledge are verified through 

transcript analysis and/or passing scores on Praxis II for Elementary Education (NBI 16-43).  

https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/Hawaiian-Kaiaolele-Kaiapuni-Field.pdf
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/Hawaiian-Kaiaolele-Kaiapuni-Field.pdf
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/Hawaiian-Knowledge-Field.pdf
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/Hawaiian-Knowledge-Field.pdf
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/ACEI-2007-Standards.pdf
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 TABLE 2: PREPARATION PROGRAMS OF PROGRAM COMPLETERS, 2009-2017 

Hawaiian Immersion / 
Kaiaʻōlelo- Kaiapuni 

Hawaiian Language 
& Hawaiian 
Studies/Hawaiian 
Knowledge 

Elementary Education Other:  Secondary 
Content 

51 37 18 8 Social Studies 

3 Math 

2 Physical Education 

1 Science 

 

Future Directions 

Issue: Although cultural and professional standards related to teacher performance and content areas are 

currently embedded into Kahuawaiola’s program goals with development and monitoring supported 

through cultural and professional activities via performance-based assessments, the magnitude of standards 

is often overwhelming for aʻoākumu new to the profession.  

Next steps: 1) Continue to review various teacher standards to be articulated as progressions throughout 

the program phases for each licensure field; and 2) Clearly identify and identify standards on all 

assignments, projects, and assessments to deepen aʻoākumu’s awareness and intentionality of meeting 

standards.  

Outcome: Ensure standards are addressed by pre-service candidates through meaningful and realistic 

engagement as they progress through program. 

Issue: The scope of PK-12 content and performance standards has recently expanded. Moenahā currently 

provides links to only HDOE standards (HCPS III & CCSC). 

Next Steps: Technological revisions to Moenahā to support aʻoākumu’s access to and usage of Kaiapuni 

Standards, Kukui ʻĀ Mau, CANOES, and Hopena Aʻo within PK-12 curriculum development. 

Outcome: Moenahā will support the various PK-12 content and performance standards. 

Issue: As program completers are hired in teacher positions within Hawaiʻi’s public schools, there is 

confusion on recognizing Hawaiian licenses in fulfilling Hawaiʻi’s requirements for Hawaiʻi Qualified 

Teacher (HQT) status. 

Next Steps: Collaborate with HDOE & HTSB to come to shared understanding of relevant policies for 

Hawaiian education teacher licenses & employment, including: defining and compensating BOE “Dual 

qualification” requirement and meeting HQT status within Hawaiian medium-immersion contexts 



 

 

 

18 

Outcome: Licensure and employment issues and policies are fully articulated to support licensed 

teachers. 
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C. Component #1: Organizational Authority & Structure 

1. Authority to Operate 

The candidate must show that it is authorized to operate by an education authority approved by the 
appropriate governmental organization, agency, or controlling entity as required by the jurisdiction in 
which it operates (i.e. tribe, state, province, nation). 

 

As specifically called for in Act 315 (Appendix D-F) of the 1997 Hawaiʻi State Legislature, Kahuawaiola 

was established by the University of Hawaiʻi Board of Regents in 1998 and has been recognized by the 

University of Hawaiʻi system as an approved professional education unit since January 1999 (Appendix S). 

The establishment of Kahuawaiola was in recognition of the official status of the Hawaiian language as a 

means to address the unique needs of Hawaiian language medium-immersion schools as part of the mission 

of Ka Haka ʻUla O Keʻelikōlani College of Hawaiian Language (KHUOK).  

2. Leadership/Person in Charge 

The candidate employs a responsible administrative authority who is appointed by the oversight board and 
whose principal responsibility is for the well-being of the institution/school/program. The person in charge 
may not serve as the chair of the institution's oversight board.  

 

The University of Hawaiʻi at Hilo is led by Interim Chancellor Dr. Marcia Sakai as the "Person-in-charge" 

who is appointed by the Board of Regents. Within KHʻUOK, Dr. Keiki Kawaiʻaeʻa serves as college 

Director (appointed by the Chancellor, supported by the ʻAha Kenekoa). Leadership for Kahuawaiola is 

provided by Dr. Makalapua Alencastre (appointed by the college Director, supported by the ̒ Aha Kenekoa).  

3. Oversight Board 

The candidate has a functioning oversight board responsible for the quality and integrity of the 
institution/school/program to ensure that the institution/school/program’s Indigenous mission is being 
achieved. The oversight board has at least five voting members, a majority of whom are representative of 
the Indigenous communities being served and have no contractual, employment, or personal financial 
interest in the institution/school/program. 

 

The University of Hawaiʻi system Board of Regents is the institutional “oversight board” for Kahuawaiola 

as a program within KHUOK. The Board members are not required to be of Indigenous ancestry, however 

they represent Hawaiʻi’s various geographic communities and are responsible for carrying out the mission 

of all entities within the UH system. That responsibility includes specific laws relating to these entities and 
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Hawaiʻi’s constitutional provisions relating to the Native Hawaiian people and the Hawaiian language and 

culture. Within KHUOK, the ʻAha Kenekoa - the college’s Faculty Senate, is comprised of all tenure track 

faculty and is the body responsible for internal oversight and ensuring programming is aligned to its vision 

and mission. (Appendix T) 

https://www.hawaii.edu/leadership/  

4. Culturally-Based Patterns of Participation in Leadership and Decision-Making  

The candidate employs socio-cultural-political processes associated with leadership and decision-making 
for the institution, organization, school, program that reflect traditional and contemporary, spiritual, 
cultural, and social, as well as structural and governing patterns that reflect the norms of the native 
community being served.  Such patterns of leadership and decision-making strike a balance between 
culturally appropriate and modern contexts.   

 

https://www.hawaii.edu/leadership/
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Within Kahuawaiola, leadership responsibilities are shared among faculty and staff with decisions reached 

through dialogue and consensus. Familial and professional moʻokūʻauhau (genealogy and expertise) 

determine kuleana (rights and responsibilities) that guide 

individual and collective roles and responsibilities. By 

fostering an environment that promotes a culture of ongoing 

learning and inquiry, high levels of engagement and 

productivity are evident. The development and practice of 

reflection, critical thinking, problem solving, and 

professional dispositions is encouraged through a high 

degree of collaboration. As an emerging field with teacher 

education, Kahuawaiola acknowledges and builds upon its 

collective responsibility to the broader Hawaiian 

educational community to maintain a dynamic, respectful 

nature towards decisions that ultimately guide and reflect 

our work. Monthly meetings are scheduled to ensure 

communication is ongoing and to encourage collaboration. 

Electronic access to agendas and documents are made 

available for input and revision. Each meeting begins and 

ends with pule as a request for spiritual guidance, 

acknowledgement, and appreciation. We ensure the living 

language status of the Hawaiian language in all activities 

and interactions. Kahuawaiola faculty also participate in 

KHUOK’s ʻAha Kauleo (faculty senate), Koleke (College), 

and kōmike mulipuka  (graduate program) meetings.  

5. Institutional/Program Integrity 

The institution/program is governed and administered with respect for and in consideration of the 
educational needs and legitimate claims of the constituencies it serves, as determined by its chartered 
purposes and accredited status. 
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The distinctiveness of Kahuawaiola programming as part of KHUOK’s mission and goals is based on legal 

provisions that apply specifically to the practice and transmission of the Hawaiian language and culture 

through education. In recognition of unique features of teaching and learning through the medium of the 

Hawaiian language, the linguistic, cultural, and educational needs of each aʻoākumu comprise the primary 

considerations and driving force of the program. Initial discussions with potential applicants focus on their 

educational and career aspirations within the field of Hawaiian education. Advisement is provided focused 

on cultural and academic entrance requirements. 

Once enrolled in the program, a support team made 

up of staff, faculty, and mentor teachers provide 

support for individual aʻoākumu towards successful 

cultural and professional development through 

regular engagement, which is focused on progress 

and challenges realized. As a SATEP program, 

annual reports are submitted to HTSB highlighting 

program progress and updates. As required by 

WINHEC, a mid-term progress report for KHUOK 

was provided in 2015, which included Kahuawaiola’s progress. 
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D. Component #2: Indigenous Educator Preparation Programming 

1. Educational Programs 

The ITE offers one or more distinct credentialing educator preparation programs that are congruent with 
its philosophy and mission and are conducted at levels of quality and rigor appropriate to the credentials 
offered. It provides an environment in which learning experiences are enriched through interaction with 
Indigenous people and communities.  

 The reestablishment of the Hawaiian language as the medium of instruction is a premier strategy aimed 

at revitalization and renormalization of the Hawaiian language and culture. Hawaiian medium-immersion 

education has grown tremendously since its establishment in 1985; there are currently over 3,500 children 

enrolled annually in P-12 Hawaiian medium-immersion educational programs throughout Hawaiʻi’s five 

major islands. These include 13 ʻAha Pūnana Leo preschools and 24 Papahana Kaiapuni Hawaiʻi (the 

HDOE Hawaiian Language Immersion Program (HLIP) and Hawaiian Language Medium-Immersion 

Public Charter schools). The ʻAha Pūnana Leo preschools and four of the PK-12 Hawaiian medium public 

charter schools are kula mauli ola laboratory schools of KHUOK whose affiliation broadens 

Kahuawaiola’s service to Native Hawaiian communities throughout Hawaiʻi. As articulated in its mission 

statement, Kahuawaiola also prepares teachers for other types of Hawaiian educational programs, i.e., in 

Hawaiian language and culture programs in English medium schools and in schools serving students with 

a strong Hawaiian cultural background. Partnerships with PK-12 Hawaiian educational programs are 

crucial for curriculum and resource development, teacher training, and research. As such, Kahuawaiola’s 

development and implementation continues to be responsive to providing a high quality workforce. 

 Kahuawaiola is a graduate certificate program housed within Ka Haka ʻUla Keʻelikōlani College of 

Hawaiian Language (KHUOK) at the University of Hawaiʻi at Hilo. Kahuawaiola is part of KHUOK’s P-

20 mauli ola education pathway that extends from preschool-doctorate levels. The college’s undergraduate 

Hawaiian Studies program provides 

the cultural and academic foundation 

for students to continue into graduate 

level studies, i.e., Kahuawaiola, as well 

as M.A. and Ph.D. degrees. 

Kahuawaiola was created in 1999 as a 

distinct and innovative model of 

Hawaiian language medium teacher 

preparation to specifically prepare 

teachers for Hawaiian educational 
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contexts who are grounded in Indigenous Hawaiian philosophy and prepared to teach through a foundation 

of Hawaiian cultural knowledge. Kahuawaiola’s approaches to preparation for Hawaiian medium-

immersion education have been developed with careful concern to the overall circumstances of Hawaiian 

language education and it’s unique educational needs. 

 Hawaiian language immersion is identified by both the HDOE and USDOE (Appendix V) as a critical 

teacher shortage area and as Hawaiian education programs continue to grow, the need for mauli ola Hawaiʻi 

(Hawaiian identity nurturing) teachers has become acute. In addition to academic content and content 

pedagogy knowledge and skills, high levels of Hawaiian language and culture competence are required for 

instruction within immersion-medium contexts to be effective. As such, qualifications for Hawaiian 

medium-immersion teachers far surpass those required by state and federal requirements. The HDOE 

Kaiapuni Framework (2015) recognizes the need for highly proficient teachers who possess native-like 

fluency and authenticity and have a strong cultural and educational background model to design and deliver 

curriculum that optimizes language learning and student achievement. Additionally, the Hawaiʻi Board of 

Education policy 2105 (Appendix W) now requires teachers to be dual qualified.  

 Since 2001, Kahuawaiola has functioned as an approved educator preparation program (EPP) and is 

unique among Hawaiʻi’s 13 accredited EPPs as it is the sole pre-service unit distinctly designed and 

implemented as a Hawaiian cultural-based teacher education model to prepare Hawaiian medium-

immersion educators. Based on the Kumu Honua Mauli Ola (KHMO) as its foundational educational 

philosophy, Kahuawaiola’s programming focus is explicit in cultivating mauli ola Hawaiʻi, a Hawaiian 

cultural identity that values and promotes Hawaiian epistemology and pedagogy. As such, Nā Ala ʻIke and 

Nā Honua Mauli Ola serve as cultural guidelines for ongoing program development, implementation, and 

assessment.  

 During Kahuawaiola’s three program 

phases, aʻoākumu (teacher candidates) earn 

37 credits through the rigors of coursework 

and practicum focused on Hawaiian culture-

based educational philosophy, theory, 

pedagogy, and praxis. Cohorts of aʻoākumu 

(teacher candidates) are enrolled annually in 

Kahuawaiola’s immersive cultural and 

professional program where they undergo a 

personal and professional transformation. As 
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seen in Appendix X, there were eight cohorts of aʻoākumu between 2009-2017 with the annual cohort 

enrollment ranging from four-ten aʻoākumu for a total of 55 enrolled. All but three of the aʻoākumu were 

Hawaiian Studies majors: forty-five (86%) received their undergraduate degrees from KHUOK as 

Hawaiian Studies majors, 15 of those had double majors. Seven (14%) aʻoākumu had undergraduate 

degrees from UH Mānoa. Kahuawaiola served students from numerous islands: 22 were from Hawaiʻi; 11 

from Maui; 4 from Molokaʻi; 14 from Oʻahu; 1 from Lānaʻi; and 3 from the U.S. continent. In addition to 

the 58 program completers from 1999-2008, fifty-two mauli ola Hawaiʻi teachers successfully completed 

Kahuawaiola’s program between 2009-2017.  

 As evidence of program effectiveness and impact, the success of Kahuawaiola’s 52 program completers 

in eight cohorts from 2009-2017 is reflected in the high retention and employment rates: 

• Retention Rate: 96% of Kahuawaiola students complete the three semester, 37 credit pre-service 

program. Additionally, 35% of graduates have matriculated into the college’s MA in Indigenous 

Language and Education degree program. 

• Local Orientation & Employment Rate: 100% of Kahuawaiola graduates remain in Hawaiʻi and 

97% of Kahuawaiola graduates are employed in the field of Hawaiian education in HDOE, public 

charter, and private schools throughout Hawaiʻi. 

 As previously described in Section II, Kahuawaiola prepares mauli ola Hawaʻi teachers within three 

distinct program areas, i.e., Kaiaʻōlelo-Kaiapuni Hawaiʻi, Hawaiian Knowledge, and Elementary 

Education. There is a core set of foundational knowledge and skills connecting the programs through shared 

mauli ola philosophy, theory, pedagogy, and praxis. Specific focus within each program emphasizes the 

intricacies of various grade levels and academic content areas. The aʻoākumu are focused on developing 

cultural and professional proficiencies within four areas as native strengths-based approaches: 

• Ka ʻIke ʻŌlelo me ka Moʻomeheu Hawaiʻi (Hawaiian Language and Cultural Knowledge and 

Skills) 

• Ka ʻIke a me ka Mākau Kiʻina Aʻo (Pedagogical Knowledge and Teaching Skills) 

• Ka Mākaukau Lawena Kumu Mauli Ola  (Cultural and Professional Dispositions) 

• Ka ʻIke Maʻiʻo (Subject Matter Knowledge) 

 The Kahuawaiola program is organized into four pale (phases) represented by the essence of the rising 

of the sun, from wanaʻao dawning until kau ka lā i ka lolo as its moments directly overhead, infusing the 

well-being of this program with essential intentions, processes, and outcomes.  

Pale I: Wanaʻao: ʻŌʻili maila ka lā, ua Wanaʻao.  
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 The wanaʻao phase provisions the body, mind, and spirit of individuals preparing for application and 

enrollment into Kahuawaiola. Enrollment criteria requires high levels of readiness in Hawaiian language 

and culture, as well as in academic knowledge gained through an undergraduate degree, content area exams, 

and initial experiences within a Hawaiian educational setting (Appendix R). Additionally, letters of 

recommendation and an interview provide valuable, comprehensive insights into the applicant’s readiness. 

Applications are reviewed for acceptance by a committee of faculty and mentor teachers. Enrollment of 

teacher candidates into small cohorts occurs annually. 

 As evidenced in Appendix Y, responses from a 2015 survey that requested program stakeholders’ 

(graduates, mentor teachers, and instructors) rating and comments addressed Kahuawaiola’s entrance 

requirements as indicators of readiness to enter Kahuawaiola. The majority of responses (74%) were at the 

highest (Kūpono Loa) rating, followed by 26% (Lawa) rating. Excerpts of written comments also provide 

evidence that entrance requirements reflect the desired cultural and academic caliber of applicants. 

Comments affirmed the importance of ensuring the applicants’ cultural knowledge base with specific 

mention of the KHMO elements, i.e., language, spirituality, behaviors, and traditional knowledge. With 

entrance requirements primarily fulfilled through undergraduate coursework, timely access and counsel 

were cited as supportive in fulfilling the numerous application requirements. 

Pale II Kahikole: Hāʻulaʻula ka lewa, ua Kahikole.  

 As the sun begins to rise and is just above the horizon, the first light of day appears and is often 

accompanied by a magnificent red glow. In this initial program phase of Kahikole, several key concepts 

enlighten the core foundation as a mauli ola Hawaiʻi educator. Kahikole is Kahuawaiola’s summer session 

that illuminates Hawaiian culture-based education (HCBE) philosophy and pedagogy. Each new cohort 

begins with a welcome and school visit at KHUOK’s laboratory school Nāwahīokalaniʻōpuʻu, which is 

followed with a full day orientation and overview of program objectives and activities.  
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 The Kahikole phase is an intensive five-week session focused on traditional Hawaiian learning and 

teaching concepts integrated throughout seven core mauli ola pedagogy courses (13 credits) held primarily 

at KHUOK’s Haleʻōlelo. See Appendix Z for course descriptions. Aʻoākumu are immersed in experiential 

learning integrating mauli ola Hawaiʻi educational theory and pedagogy with academic content. Various 

honua throughout Hawaiʻi island are the learning environments fostering ʻāina-based learning: from the 

piko of Mauna Kea to sailing a double-hull canoe in Hilo Bay. To commence Kahikole, instructors and 

aʻoākumu gather and weave native foliage into a lei pāpahi naʻauao symbolizing our genealogical and 

spiritual connections. Pictures and stories of kūpuna (elders) are displayed to inspire, sustain, and elevate 

learnings. These activities are considered 

essential to preparing the minds and spirits 

to delve into the rigorous learning 

experiences within each of the classes.  

 Authentic cultural and professional 

learning is deepened through assignments, 

dialogue, and reflection of mauli ola 

Hawaiʻi principles of learning and 

teaching. The Moenahā Hawaiian cultural-

based curriculum methodology is 

introduced within each of the courses to provide initial guided practice developing lessons for each of the 

core academic content areas. Hawaiian medium classroom teachers (most are Kahuawaiola graduates), 

along with program and KHUOK faculty, provide their expertise as course instructors. Collaborative 

planning among instructors coordinate the scaffolding of learning experiences in each of the courses to 

address the program goals. Minimum grades of “B” are required in all courses as one of the transition point 

indicators for progression to the next pale. Within each of the seven courses, aʻoākumu are expected to 

demonstrate sufficient levels of knowledge of all of the core subject areas particular to their programs and 

grade levels. Pedagogical content knowledge is introduced within the various mauli ola pedagogy courses. 

 A major goal for aʻoākumu is to be prepared for the upcoming semesters of classroom-based practicum. 

As such, a review of practicum goals specific to licensure requirements includes principals and kahu 

aʻoākumu (mentor teachers). A Hōʻike (presentation) culminates Kahikole as aʻoākumu celebrate the 

successful completion of the intensive summer session by sharing highlights of their learning through song 

and artifacts. 



 

 

 

28 

 As evidenced in Appendix Y, responses on the 2015 program stakeholders’ survey provided favorable 

ratings for the mauli ola pedagogy courses: ten (44%) participants at the Kūpono Loa level and 11 (48%) 

participants at the Lawa level. Two Paʻakikī ratings were received from program graduates. Additionally, 

comments regarding the Kahikole’s courses focused on various knowledge and skill sets gained through 

these courses in preparation for the practicum. The courses were described as being effective, well 

developed, and appropriately sequenced to support acquiring necessary teaching skills. Overall, these mauli 

ola pedagogy courses are perceived to be valuable professional learning opportunities with authentic and 

applied learning deepened through dialogue and reflection. Hawaiian culture-based pedagogy and Moenahā 

are explicitly recognized as foundational in developing Hawaiian perspectives which integrated pedagogy 

skills to support mauli ola Hawaiʻi teaching. Subsequent to this survey, the mauli ola pedagogy courses 

were revised to better address areas of concerns, i.e., secondary level content and pedagogy, 

behavior/classroom management skills, integration of technology, and state mandated curriculum 

standards. Additionally, math and science courses were separated to increase the credits for each (from one 

to two). 

Pale III & IV Kahikū and Kaulolo: Māʻamaʻama ke ao, ua Kahikū. Kau ka lā i ka lolo, ua Kaulolo. 

 Kahikū and Kaulolo phases consist of full-time practicum (1,000+ hours) in Hawaiian language 

medium-immersion classrooms during the fall and spring semesters and weekly seminars. Aʻoākumu earn 

12 credits for each semester, which includes both the practicum (KEd 641 & 643, 9 cr @) and seminars 

(KEd 642 & KEd 644, 3 cr @). Kahuawaiola strives to be responsive to meeting the diverse linguistic, 

cultural, and academic needs of each aʻoākumu by providing extensive (and often individualized) training 

through the Hawaiian concept of ma ka hana ka ʻike, experiential knowledge gained through authentic 

hands-on learning and reflection. 

Practicum 

 Practicum placements in Hawaiian language medium-immersion and/or Hawaiian Knowledge 

classrooms throughout Hawaiʻi are carefully arranged and coordinated with site administrators to assure 

quality experiences where each aʻoākumu’s development is supported and guided by the expertise of both 

their kahu aʻoākumu (mentor teacher) and luna aʻoākumu (university supervisor). As an initial preparation 

program serving a unique, specialized educational field, Kahuawaiola works closely with PK-12 school 

partners and has developed long-standing, positive relationships with these schools throughout Hawaiʻi. 

Aʻoākumu are encouraged to return to their home communities for the practicum where they  are supported 

by a kahu aʻoākumu and luna aʻoākumu. The majority of placements are at KHUOK’s laboratory school, 
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Nāwahīokalaniʻōpuʻu. Depending on the particular grades and academic areas of preparation, practicum 

placements are normally in two levels. 

 TABLE 3: PRACTICUM PLACEMENTS 

Program 

grade level 

Placement for Practicum I 

(grade levels) 

Placement for Practicum II 

(grade levels) 

Kaiaʻōlelo-Kaiapuni 
Hawaiʻi & Hawaiian 
Knowledge 

PK-3 

Early childhood / elementary 
classroom (PK-1) 500+ hours 

Early childhood/ elementary 
classroom 

(2-3) 500+ hours 

K-6 Lower elementary classroom (K-
3) 500+ hours 

Upper elementary classroom (4-
6) 500+ hours 

6-12 Secondary- Intermediate 
classroom (6-8) 500+ hours 

Secondary- High school 
classroom (9-12) 500+ hours 

PK-12 Early childhood / elementary 
classroom (PK-6) 500+ hours 

Secondary classroom (6-12) 
500+ hours 

Elementary Education 

K-6 

Lower elementary classroom (K-
3)500+ hours 

Upper elementary classroom (4-
6) 500+ hours 

 

 A primary goal of the practicum is for aʻoākumu to have authentic experiences within honua kīpuka, 

protected environments where they develop the cultural and professional visions and proficiencies of mauli 

ola Hawaiʻi teachers. Aʻoākumu demonstrate their proficiency by successfully carrying out responsibilities 

under the guidance and counsel of their kahu  aʻoākumu and luna aʻoākumu. Multiple performance-based 

assessments are administered regularly by both kahu and luna aʻoākumu to document and monitor their 

growth and development throughout the two semesters.  

 Kahuawaiola’s Puke Alakaʻi Aʻoākumu Practicum Handbook (Handbook) clearly states expectations 

and responsibilities to scaffold the learning experiences throughout the two practicum semesters. 

Ultimately, aʻoākumu focus on making a positive impact on their students’ learning through extensive 

practice of developing and instructing Moenahā Hawaiian culture-based curriculum units. Each aʻoākumu 

develops cultural and professional proficiencies by actively engaging in the rigors of field experiences as 
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they gradually assume a full teaching load and becoming a part of the school community. Details and 

suggesting sequencing of responsibilities are provided in the Handbook to assist in the coordination of each 

practicum phase. 

Practicum I & II: Fall & Spring Semesters 16+ weeks: 

• Observation/participation, 2 weeks 

• Pre-solo Teaching, 4 weeks 

• Supervised Solo Teaching, 5 weeks 

• Solo Teaching, 4 weeks 

• Reflection & Professional Development, 1 week 

 Contracts formalizing the 

agreements between aʻoākumu, kahu 

aʻoākumu, and luna aʻoākumu are 

executed each semester as part of 

orientation meetings. Kahuawaiola has a 

set of guidelines used to select kahu 

aʻoākumu as mentor teachers within 

Hawaiian medium-immersion and/or 

Hawaiian language and studies. Working 

within the Hawaiian education 

community, Kahuawaiola recruits 

experienced PK-12 licensed educators as kahu aʻoākumu who have successfully taught for three or more 

years within Hawaiian educational contexts. Kahu aʻoākumu are encouraged to enroll in a Cooperating 

Teacher seminar course that enables professional leadership and coaching of pre-service teachers. 

Throughout the practicum, kahu aʻoākumu are supported with ongoing dialogue with luna aʻoākumu. As 

practicum placement may be on as many as five islands, Kahuawaiola relies on technology as a means to 

maintain ongoing communication. This in addition to the luna aʻoākumu’s on-site visits to confer, observe, 

and assess three or more times per semester. 

 Additionally, a formal Affiliation Agreement is in place between Kahuawaiola and HDOE which 

defines roles and responsibilities of practicum placement. At the end of Pale Kahikū and Pale Kaulolo, a 

closing meeting for each aʻoākumu is held to review the growth evident in performance and summative 

assessments, as well as to identify areas for future growth. 
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Seminars 

Seminar courses are held weekly during both practicum semesters and are delivered as a distance education 

program using the university’s HITS technology to ensure access for aʻoākumu throughout Hawaiʻi’s 

communities. These seminars are team-taught by program faculty with additional expertise solicited from 

the community as needed. Seminars topics have been developed to comprehensively support learning to 

effectively integrate Hawaiian culture and Hawaiian pedagogy into PK-12 learning. Each semester, 

aʻoākumu are required to present three Moenahā units with reflection on their successes and challenges in 

developing and delivering each unit. This type of shared learning among cohort members is valuable in 

expanding the learning opportunities to consider the nuances of teaching and learning in numerous contexts, 

i.e., grade levels and content areas. Examples of the major seminar topics include instructional and 

assessment strategies, literacy development, meeting diverse learner needs, classroom management, and 

use of technology. The seminar curriculum has recently expanded to include multiple day sessions where 

aʻoākumu join together to experience the ʻAi Pono health and wellness curriculum and to learn about 

exemplar mauli ola educational practices through visits to KHUOK’s mauli ola Hawaiʻi schools.  

 The Moʻoaʻo student teacher portfolio is the capstone project that includes the major assignments and 

projects as evidence of growth and reflective Praxis related to developing cultural and professional 

proficiencies throughout Kahuawaiola’s program. The templates for each proficiency require aʻoākumu to 

identify and build upon personal experiences and effective Praxis.  

 The culminating program activity for Pale Kaulolo is the ʻAha Hoʻomoloa Kīhei ceremony where 

symbolically through hoʻokena, the aʻoākumu’s thirst for knowledge is quenched with wai ola and acquired 

knowledge is secured through the fastening of the kīhei as a traditional garment. This event is 

commemorated as a community celebration with family, friends, faculty, and mentors.  

 The 2015 stakeholder survey addressed the full-time classroom-based practicum and performance-

based assessments of the practicum (Appendix Y). The responses indicated these important program 

components were rated as high scoring at the Kūpono Loa level by 13-14 (56-61%) participants. Seven to 

eight (30-35%) participants rated these components at the Lawa level. There were also Paʻakikī level 

ratings; by two (9%) participants for both the practicum and assessment components. All participant groups 

are in agreement that extensive classroom-based experiences are a valuable component of preservice 

preparation. Positive comments were expressed regarding the scaffolding and sequencing of expectations 

and responsibilities throughout the two practicum semesters. Also noted were that the types of placements, 

the amount and type of support provided, as well as difficulties with time management as issues and 
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challenges that impacted the overall quality of the practicum experience. Assessments were described as 

comprehensive and appropriately reflective of kaiaʻōlelo-kaiapuni teachers.  

 Dialogue was cited as a means to deepen learning throughout the assessment process. Concerns were 

raised by all three participant groups concerning rater reliability as well as the amount of time required to 

complete the summative assessment. Through the collaboration of kahu aʻoākumu and luna aʻoākumu, the 

summative practicum assessment was subsequently revised to focus on the development of skills deemed 

essential during the practicum. 
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2. Indigenous Curriculum & Pedagogy 

The ITE curriculum integrates traditional Indigenous knowledge, culture, language, worldviews, and ways 
of knowing in a comprehensive program framework. The framework is linked to a core body of Indigenous 
and educational research and methodologies relevant to Indigenous education that support P-12 Native 
students to develop student cultural competence and academic achievement. Indigenous pedagogy 
promotes the distinctive spiritual, cultural, and social mores of the community. 

Credentialing programs within the ITE provide comprehensive learning experiences to ensure teacher 
candidates acquire the foundational knowledge, skills, and dispositions necessary within P-12 Indigenous 
educational contexts. The ITE goals and learning outcomes are aligned to coursework and field/clinical 
experiences to meet credentialing requirements for various grade levels and content areas. Courses are 
structured to provide a core body of Indigenous and educational theory and application in planning, 
instruction, and assessment knowledge and skills. Field/clinical placements are appropriately structured 
to provide teacher candidates with extensive classroom-based experiences under the expertise and 
guidance of faculty and/or mentor teachers. 

 Traditional Hawaiian values and understandings inform mauli ola Hawaiʻi pedagogy and ground the 

culture-centric, holistic practices throughout Kahuawaiola’s program. Foundational knowledge of 

traditional Hawaiian epistemology and pedagogy is integrated through three semesters of coursework and 

realized through extensive practicum experiences. Intimately linked between Ke Kumu Honua Mauli Ola 

philosophy, Nā Honua Mauli Ola Cultural Guidelines, and Nā Ala ʻIke cultural pathways, traditional 

Hawaiian values and concepts provide a cultural lens for aʻoākumu to address academic performance, as 

well as cultural and social maturity through culturally healthy and responsive learning experiences.  

 ʻIke mauli ola Hawaiʻi (Hawaiian cultural identity) is foundational in informing perspectives and 

practices as mauli ola Hawaiʻi practitioners. Integral to this foundation is each aʻoākumu’s transformative 

journey which is recognized to be an ongoing process with ʻike mauli ola Hawaiʻi at the core. Growth of 

ʻike mauli ola is stimulated and fostered 

by engaging in Hawaiian cultural and 

educational practices as a member of a 

supportive learning community. This 

process is considered to be a natural 

progression, commencing with ʻike poʻo 

(awareness as cognitive understanding), 

to ʻike naʻau (internalizing as deeper 

“gut-level” understanding), and becoming ʻike kino he ola maoli (fully realized and permeating into all 

practices).  
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 A program-wide approach provides consistent support to increasing awareness and understandings of 

ʻike mauli ola Hawaiʻi. Comprehensive learning experiences and coursework have been designed to align 

Kahuawaiola’s four principle areas with cultural pathways as program goals, Kukui ʻĀ Mau ʻAha Pūnana 

Leo’s standards of excellence, the InTASC standards as adopted by HTSB, and CANOES Hawaiʻi’s PK 

Practitioner Core Competencies (Appendix L-O). Kahuawaiola’s curriculum is intentionally scaffolded 

through three levels of development-from 1) introduced, 2) developed and practiced with feedback, and 3) 

demonstrated at a mastery level deemed appropriate for new teachers. This type of scaffolding affords the 

aʻoākumu time to become aware of and deepen understandings of mauli ola Hawaiʻi praxis through a 

continuum of practice and reflection.  

 As a means to ground aʻoākumu perspectives to be culture-centric, Pale Kahikole begins with an in-

depth orientation to the KHMO educational philosophy and Hawaiian culture-based educational goals as 

strategies for linguistic and cultural revitalization. As aʻoākumu may be responsible for teaching multiple 

curriculum areas within PK-12 contexts or concentrate specifically in secondary level content areas, 

pedagogical content knowledge is provided to be applicable to PK-12 kaiaʻōlelo-kaiapuni Hawaiʻi and 

Hawaiian Knowledge learners and contexts. Seven mauli ola pedagogy courses (13 credits) provide the 

professional education foundation for core academic content areas, including language arts, science, math, 

social studies, physical education, and fine arts. 

Aʻoākumu are afforded with initial opportunities to 

study, observe, and discuss effective instruction within 

PK-12  kaiaʻōlelo-kaiapuni Hawaiʻi contexts 

including initial guided teaching experiences in 

various academic content areas. Two semesters of full-

time practicum and seminars in Pale Kahikū and 

Kaulolo further enable aʻoākumu to explore and 

practice a variety of instructional and assessment 

strategies while developing, implementing, and reflecting on effective instructional practices. The kahu 

aʻoākumu and luna aʻoākumu work together with each aʻoākumu as a support team to foster their 

development.  

Cultivating Hawaiian Language & Culture Competencies 

 As a mauli ola Hawaiʻi teacher preparation program, the Hawaiian language is the primary medium of 

all instruction and communication. All programming is provided through a Hawaiian cultural foundation 

through the Kumu Honua Mauli Ola educational philosophy. A primary focus is the ongoing development 
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of linguistic and cultural knowledge and skills so that all aʻoākumu are prepared to effectively teach the 

Hawaiian language, history, and culture from a Hawaiian cultural lens. Aʻoākumu demonstrate their 

Hawaiian language and cultural skills and knowledge which are monitored and specifically cultivated 

through performance-based assessments and reflective praxis. A pre- and post- self-assessment of Hawaiian 

language skills has been developed to bring further awareness to the need for ongoing development of 

specific language proficiencies critical within Hawaiian medium-immersion educational settings. 

 Aʻoākumu’s experiences in the field and in coursework are focused on cultivating a foundational levels 

of understanding of pedagogical knowledge and skills needed to cultivate their students’ mauli through 

meaningful learning experiences that are applicable to the various honua, learning contexts, and 

environments. The development of pedagogical knowledge and skills are embedded within Kahuawaiola’s 

program goals and learner outcomes. As such, both traditional and contemporary educational practices 

provide a comprehensive foundation supporting this development. Attention to childhood and adolescent 

development is initiated in Pale Kahikole through applied research and discussion of texts and resources 

such as: "Nānā I Ke Kumu" (Pukui, 1972), Classical Hawaiian Education (Charlot, 2005), and Yardsticks 

(Wood, 2004). Numerous traditional resources such as audio and video recordings of native speakers, 

kūpuna; moʻolelo (stories) from Hawaiian newspapers, books, and articles are included with field trips and 

visits to cultural places; hands-on learning of traditional practices. The eclectic nature of texts and resources 

supports building a cultural and professional foundation that guides aʻoākumu towards becoming effective 

cultural-based practitioners.  

 Many of Kahuawaiolaʻs learning experiences follows a traditional approach of learning called ma ka 

hana ka ʻike, as knowledge is gained through authentic, hands-on application and practice. During the Pale 

Kahikole summer courses, each day begins with ʻaha piko opening protocol of song, chant, prayer, and 

manaʻo o ka lā (thought of the day). This daily cultural ritual connects traditional knowledge and practices 

with spirituality to maintain a spiritual connection to our ancestors and to each other as a community. 

Making a lei piko facilitates deep cultural and spiritual connections and the presence of lei piko at daily 

piko gatherings are important activities that deepen the ʻike mauli ola Hawaiʻi of individuals and the 

community.  
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 Another example of ma ka hana ka ʻike within the program’s coursework is engaging aʻoākumu in ʻAi 

Pono, a two day enrichment retreat during Pale Kahikū that focuses on holistic well-being. Aʻoākumu 

participate in healthy food preparation, learning 

traditional methods of food preparation in 

Hawaiian from a kupuna mānaleo (native 

Hawaiian speaking elder). Aʻoākumu also work 

with cultural nutrition experts to examine 

curriculum that integrates cultural aspects of 

nutrition, i.e., foods that are the kinolau of 

Hawaiian gods, with skills applicable to 

numerous academic content areas. A pre-dawn 

visit to Cape Kumukahi as the eastern point of 

Hawaiʻi island greets the sun in chant, requesting Ka Lā i ka Mauli Ola, spiritual and physical growth and 

inspiration. Instruction, group conversations, and reflection promote application of learning that culminates 

in designing lessons that incorporate ʻAi Pono components. 

Utilizing A Culturally Responsive Curriculum Development Framework 

 Moenahā, a culture-based instructional methodology, is based on traditional Hawaiian pedagogy and 

provides a natural planning cycle to create meaningful learning experiences. Units of instruction are 

developed by conceptualizing and understanding main ideas, framing essential questions, to support 

cultural and academic standards as a cohesive guide for instruction and assessment. Aʻoākumu receive 

extensive training in Moenahā throughout the program as they develop their knowledge and skills of 

appropriate instructional and assessment strategies to address the readiness, learning styles, multiple 

intelligences, and modalities of their students.  Aʻoākumu are encouraged to be innovative and to 

experiment with strategies as they are guided in preparing, delivering, and assessing instruction in order to 

differentiate instruction to meet diverse learner needs.  

 Moenahā is an excellent example of a contribution made to Hawaiian education through Kahuawaiola, 

which was undertaken by Dr. Kawaiʻaeʻa’s research and innovation. A major achievement is Moenahā’s 

development to be a web-based platform, replacing a myriad of paper documents. As such, aʻoākumu are 

able to create Moenahā units which are shared electronically with their luna aʻoākumu for kūkākūkā 

(discussion and counsel) as they work towards completeness of all components prior to teaching. 

Additionally, there is capacity for electronically monitoring progress as aʻoākumu are observed and 

assessed as they teach their units. Coaching and reflection are follow-up activities. Upon completion of 
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instruction, each unit is presented during the seminar and further analyzed and reflected upon prior to being 

submitted for a grade.  

Literacy 

 The teaching and integration of literacy is addressed throughout the program as aʻoākumu receive 

training in methodologies that are focused on Hawaiian language literacy and language acquisition that are 

particular to Hawaiian medium-immersion education and spans grades PK-12. The focus on Hawaiian 

language literacy is an essential component of revitalization efforts to elevate the status and promote the 

survival of the Hawaiian language as a living language. As such, aʻoākumu learn how to expand their own 

readiness and proficiency in Hawaiian in order to develop the 

proficiency of Hawaiian speakers. Traditional knowledge and 

resources such as the Hawaiian Dictionary (Pukui & Elbert, 

2003), ʻŌlelo Noʻeau: Hawaiian Proverbs & Poetical Sayings 

(Pukui, 1983), and  Hoʻolaupaʻi: He ʻOhina Nūpepa ʻŌlelo 

Hawaiʻi are incorporated as integral components to develop 

Hawaiian literacy. Traditional practices supporting Hawaiian 

literacy also incorporate contemporary educational practices 

and resources, e.g., Languages and Children-Making the 

Match: New Languages for Young Learners, Grades K-8 

(Curtain & Dahlberg, 2010), Checking For Understanding 

(Fisher & Frey, 2007), Creating Classroom for Authors and 

Inquirers (Short & Harste, 1996), and Foundations & 

Frameworks (Washburn & Blackmon, 2003). Other Hawaiian language resources and practices include are 

those developed and/or printed in Hawaiian by the KHUOK’s Hale Kuamoʻo, such as the Ulukau electronic 

library, Māmaka Kaiao modern Hawaiian vocabulary, He Aupuni Palapala a Hawaiian reading program 

for grades 1-4, Nā Kai ʻEwalu: Beginning Hawaiian Lessons (Kamanā & Wilson, 2012), Nā Kiʻina Aʻo 

ʻŌlelo Waha as techniques to develop Hawaiian language skills. 

Strategies for reading, writing, and oral language development are integrated throughout PK-12 academic 

content areas. Emerging from KHUOK’s faculty research and development along with its affiliations within 

the Hawaiian educational community, new understandings and teaching methodologies that are unique to 

the linguistic traits of the Hawaiian language have been developed. The Hakalama is an example of a 

contemporary methodology promoting Hawaiian language literacy that had its roots in a simplistic form of 

early 19th century reading instruction introduced by missionaries to teach Hawaiians to read the Bible. 
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Currently, the ʻAha Pūnana Leo, using linguistic and literacy development knowledge related to the 

Hawaiian language and its development has further developed Hakalama as a contemporary Hawaiian 

literacy methodology. Research has shown that learners using Hakalama are achieving relatively high levels 

of literacy skills in Hawaiian, which is then transferred to literacy in English and other languages (Kamanā 

& Wilson, 2017). As an early literacy strategy, aʻoākumu are introduced to Hakalama instruction. This is 

an example of the melding of traditional and contemporary methods impacting the literacy skills and 

academic achievement of students.  

 As oral language acquisition in Hawaiian is imperative to the survival of the language, aʻoākumu learn 

and practice Nā Kiʻina Aʻo ʻŌlelo Waha lessons and techniques to develop oral language in the summer 

course, in KEd 621, the 2 credit Language Arts Methods course. Oral language development lessons are 

taught through simulations that provide the aʻoākumu with the insight and skills to use during the practicum. 

Aʻoākumu study five areas of reading instruction identified by the National Institute for Literacy (2003): 

phonemic awareness, phonics, fluency, vocabulary, and text comprehension with additional instructional 

and assessment strategies specific to literacy taught during the seminars held in both the fall and spring 

semesters, occurring in KEd 642 and 644.  

 As dyslexia is one of the topics covered in the seminar, aʻoākumu research and record findings 

regarding reading difficulties: definitions, warning signs, research facts, the multi-sensory structured 

language approach, classroom accommodations, and ideas for parental support. During these courses, 

aʻoākumu also learn about the Common Core Language Arts standards for grades K-12 and the new 

Kaiaʻōlelo-Kaiapuni Hawaiian language arts standards. Aʻoākumu apply the 6+1 Trait Writing Model of 

Instruction & Assessment to support and analyze exceptional writing by incorporating ideas, organization, 

voice, word choice, sentence fluency, conventions, and presentation. This model aligns with both sets of 

standards previously mentioned and provides the aʻoākumu with a summative assessment tool for writing. 

The aʻoākumu also learn teaching practices that promote two different types of writing, writing to learn and 

writing to check for understanding. Writing to learn helps the student clarify their thinking and 

understanding. Writing also provides the teacher with the opportunity for formative assessments to 

determine the next instructional steps (Fisher & Frey, 2007).  Aʻoākumu study, practice, and develop 

writing prompts that stimulate both types of writing. Formative assessment tools such as interactive writing, 

read-write-pair-share, and summary writing are also included.   
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The Moenahā curriculum units developed and implemented by the aʻoākumu focus on developing language 

skills, with two of those units explicitly focused on applying literacy strategies and techniques appropriate 

to grade levels and content areas of their students. These curriculum units and lessons are assessed by the 

kahu and luna aʻoākumu through performance-based observations that includes planning, teaching, and 

evaluating lesson plans.  

Math Instruction 

 Aʻoākumu are provided extensive 

instruction in a mauli ola pedagogy course of 

Math Methods in KEd 627 (2 credits), which 

is held during Pale Kahikole. The primary 

focus is on learning multiple strategies that 

are effective in teaching math to Hawaiian 

language medium-immersion students. These strategies include concrete-pictorial-abstract instruction, 

model-drawing, student think-alouds, mental math strategies, and systematic and explicit instruction. 

Aʻoākumu plan lessons using at least two of these strategies and demonstrate application by teaching a 

classroom of summer school students. Aʻoākumu are assessed by the course instructor through performance 

observation, which includes planning, teaching, and evaluating lesson plans.  

Working Effectively With All Students 

 The cultural values embedded into KHMO philosophy embrace diversity as an essential element central 

to Hawaiian thinking. As individuals are the product of their ancestry, place of origin, and actions, no two 

human beings are the same. Hawaiʻi’s communities vary and reflect very diverse backgrounds. Yet all parts 

of humanity and the world are connected by a sense of empathy called aloha. It is this dualism that 

permeates Hawaiian culture and positively provides for meeting the diverse needs of learners. The diversity 

of all is honored as the common thread that binds all Hawaiian medium-immersion schools together is the 

effort to revitalize the Hawaiian language through quality education.  

 Employing a native strengths-based approach, aʻoākumu become aware of individual differences that 

impact learning as they develop skills that are responsive to and supportive of their students’ learning. 

Espousing an “all can learn” philosophy, issues of gender, socio-economic, abilities/disabilities, sexual 

orientation, etc. require developing a mindset that while there are different ways to learn, so there are 

different ways to educate. This requires aʻoākumu to become familiar with their students, their strengths 
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and their needs. An initial awareness occurs as each aʻoākumu identifies their own learning and teaching 

styles, multiple intelligences, and challenges.  

 Orientation is provided to acquire a basic understanding of exceptional learning needs with direct 

instruction in recognizing the signs of common exceptionalities. Numerous readings and assignments 

specifically address the needs of PK-12 students with disabilities. Focus of instruction includes the signs, 

criteria, and strategies for emotional and physical impairments, and ADD/ADHD. Aʻoākumu receive initial 

training on their responsibilities as classroom teachers to monitor, report, and seek assistance to support 

student learning and are encouraged to engage with their kahu aʻoākumu to become aware of how to address 

student’s needs. During the practicum, while aʻoākumu may or may not have the opportunity to participate 

as members of an Individualized Education Plan (IEP) team, they will have basic familiarity with the role 

of the classroom teacher to identify and to collect data on students’ progress and challenges. Specific topics 

covered include: 

• Research and discussion of issues in defining and identifying procedures for students with 

exceptional learning needs, including criteria and labeling issues; 

• Identification of similarities and differences among the cognitive, physical, social, and emotional 

needs of individuals with and without exceptional learning needs; 

• Research, application, and discussion of instructional and remedial methods, techniques, materials, 

and curricula for the development of knowledge and skills for individuals with and without 

exceptional learning needs, including components and processes of IEP; and 

• Reflection and discussion of the creation of nurturing positive learning environments in which 

diversities are supported and valued. 

Integration of Technology 

 Technology is promoted through the requirement of the KHMO that the mauli be communicated 

through creative innovation and adaptation. Technology is promoted through its extensive incorporation in 

the honua - the sites where the program is conducted - again in accordance with the philosophy that the 

honua itself provide education. The teaching of technology knowledge and skills has evolved from being a 

course that also included fine arts and physical education to being integrated throughout all courses and the 

practicum. Various computer programs and applications are introduced to enhance teaching and support 

one or more of the program’s technology goals. Technology knowledge and skills are developed and 

integrated into curriculum and instruction as a number of activities document the aʻoākumu’s ability to 

effectively use and integrate technology into the learning and teaching environment, including the 
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electronic development and presentation of curriculum lessons and units and a professional portfolio 

project. Kahuawaiola’s primary technology goals are:  

• Learning about technology in order to be successful as an aʻoākumu in Kahuawaiola, i.e., word 

processing, research skills, developing multi-media presentations;  

• Increasing PK-12 student achievement by addressing various learning styles as well as monitoring 

and assessing student learning;  

• Communicating and sharing information beyond the confines of the classroom, i.e., as a distance 

learning program; and  

• Using electronic applications as a tool for communication with the families of students.  

3. Indigenous Language & Culture 

Indigenous language and culture knowledge and skills are highly valued and evident throughout ITE 
programming. The ITE fosters the acquisition and use of Indigenous language and culture as an essential 
core of Indigenous educators’ well-being and to ensure faculty and teacher candidates perpetuate the 
vibrancy of the Indigenous language and culture. Practices within the ITE are designed to foster 
engagement with the Indigenous language and culture as foundational practices of cultural-based learning. 

 The KHUOK’s vision ʻO ka ʻōlelo ke kaʻā o ka mauli (Language is the fiber that binds us to our cultural 

identity), the Kumu Honua Mauli Ola philosophy, and Nā Honua Mauli Ola Hawaiʻi are foundational in 

framing the programs and activities of Kahuawaiola. Previous sections above have introduced this cultural 

foundational framework. In the section Cultivating Hawaiian Language and Culture Competencies, 

examples of language and culture activities of the program were provided. Here we continue to further 

describe the Indigenous Hawaiian culture and language philosophy that guides the Kahuawaiola program.   

 Aʻoākumu first build on what they already know and work outward both in time and space, thus 

identifying what is inherited as Hawaiian in one’s own life (including what Hawaiian aspects are family 

specific and home-community specific) serves as the basis 

for learning other aspects of Hawaiian culture and 

language. There are, of course, several systems of 

knowledge within Hawaiian culture as expressed in the 

proverb ʻAʻole i pau ka ʻike i ka hālau hoʻokahi “Not all 

knowledge exists in a single school.” Traditional Hawaiian 

understandings inform the pedagogy and ground the 

culture-based and holistic practices employed throughout 
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the program. Academics are integrated in a holistic indigenous approach utilizing classrooms and outside 

environment for a balance of theory and applied learning situations. 

 ʻO ke kahua ma mua, ma hope ke kūkulu (The foundation first and then the building – Learn all you 

can then practice), Ma ka hana ka ʻike (Knowledge comes direct from experience) and Ma mua ka hana, 

ma hope ka walaʻau (Direct experience comes first, discussion comes second) are among the traditional 

wisdoms that are taught as strategies. These pearls of wisdom build a repertoire of strategies, approaches, 

and methods useful in any learning environment and provide a way of looking at the delivery of education 

that is congruent with the Hawaiian culture‐based educational research and other successful Western 

theories and strategies.  

 The entire academic program of Kahuawaiola is founded on traditional Hawaiian language and culture 

and uses an indigenous language medium-immersion pedagogy.  To be admitted into the program, 

applicants must first demonstrate proficiency in the Hawaiian language via successful completion of four 

years of Hawaiian language courses and passing a Hawaiian language proficiency assessment.  

 The five areas of Hawaiian language proficiency included in the exam: 

• reading comprehension; 

• aural comprehension; 

• translation into Hawaiian from English including the use of standard orthography in adapting older 

Hawaiian language materials; 

• composition; and 

• oral language skills demonstrated in an interview. 

 In 2015, the Hawaiʻi Teacher Standards Board approved this assessment (KHAW 490) (Appendix Q: 

HTSB NBI 15-06) as the content exam for the Hawaiian Language, Hawaiian Studies, Hawaiian Language 

Immersion, Kaiaʻōlelo-Kaiapuni Hawaiʻi, and Hawaiian Knowledge licenses. 

 In the program, students continuously assess and refine their language skills especially in building 

vocabulary and utilizing Hawaiian language in cultural and academic contexts. Lectures, assignments, 

presentations, and papers are all completed in Hawaiian. Practicum fieldwork, classroom lessons, student 

evaluations, and general correspondence and communication are completely in Hawaiian. Students get 

feedback from their instructors and mentor teachers and have various opportunities to reflect on their growth 

in Hawaiian language.   
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4. Cultural & Professional Dispositions 

Based on its Indigenous philosophy and mission, the ITE models appropriate Indigenous values and 
dispositions. The development and growth of cultural and professional dispositions of faculty, mentor 
teachers, and teacher candidates is supported as an individual and collective pursuit of Indigenous 
language, cultural, and professional standards of excellence, i.e., opportunities are provided to ensure 
there is continuous growth in Indigenous language and cultural proficiency and knowledge. The ITE 
promotes reflective practices and appropriate research to inform ongoing improvement of practices, skills, 
and dispositions.  

 The Kumu Honua Mauli Ola (KHMO) and Nā Honua Mauli Ola frameworks that guide the 

Kahuawaiola program and activities describe Hawaiian lawena-the desirable behaviors and dispositions of 

a mauli ola teacher. The KHMO educational philosophy reminds us to expressly address lawena 

development for the mauli ola educator. Lawena as cultural dispositions include carrying oneself with pride 

and humility; honor and integrity; aloha and caring. Kahuawaiola program goals, directly aligned to Nā 

Honua Mauli Ola and outlined above in Section II.e express cultural dispositions a Kahuawaiola mauli ola 

educator should exhibit by valuing cultural identity and perspective, relationships and place, personal 

identity, and applied achievement and identity. Kahuawaiola strives to build upon the cultural and 

professional dispositions that our candidates and students come to the program with developing a full and 

complete teacher competent in skill and knowledge and possessing appropriate cultural and professional 

dispositions of a mauli ola educator.   

 Cultural and professional dispositions are aligned with the program goals with development and 

monitoring occurring through cultural and professional activities and assessments. Prior to entrance, 

applicants are screened during individual interviews. Additionally academic and community references 

provide insights into each applicant’s initial and developing dispositions. Comprehensive assessments of 

aʻoākumus’ dispositions include input provided by program faculty and cooperating teachers, as well as 

numerous opportunities for discussion, reflection, and counsel.  

 The Palapala Holomua Aʻoākumu I & II completed by kahu aʻoākumu is a key assessment focused on 

the development of appropriate cultural and professional dispositions. This assessment is a comprehensive 

tool used to monitor the performance of the taʻoākumu and is administered twice (at the end of the first and 

second semester of full-time practicum) by the kahu aʻoākumu who has worked extensively with the 

aʻoākumu. Based on input from the 2015 study, this tool was revised by a group of faculty and teachers to 

focus on essential areas of pre-service preparation. There are currently 18 specific indicators addressing 

dispositions which are included in Section III: Ka Mākaukau Lawena Kumu Mauli Ola Demonstrating 

Cultural and Professional Behaviors.  
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 Kahuawaiola’s focus and direction is very clear as an Indigenous teacher education program taught 

through Hawaiian from a Hawaiian cultural perspective. The cultural and professional dispositions 

articulated throughout the program are based on the commitment to Hawaiian education by placing a high 

value on integration of cultural identity and education specifically stating that knowledge provides strength 

to the mauli ola. Individual and collective responsibilities and dispositions of students, teachers, and 

families include demonstrating traditional values of respect, attention to differences and talents, 

cooperation, and aloha. It is how we work cooperatively to actualize the goals of native empowerment 

education. 

 Kahuawaiola seeks to prepare strong culture-based and language proficient teachers as change-agents 

who contribute to the educational experiences, well-being, and success of their students through outcomes 

that empower the students to contribute to their home, school and community as active, caring, and skillful 

participants. Cultural and professional dispositions are integrated throughout the program’s curriculum and 

assessment system. In each of the phases, direct instruction, including readings, activities, discussions, and 

assignments provide aʻoākumu with 

numerous opportunities to interact with and 

reflect upon dispositions. With two full-time 

semesters of practicum required, placement 

in the best possible situations is crucial in 

ensuring high-quality field experiences. The 

majority of the kahu aʻoākumu who serve as 

mentor teachers are graduates of 

Kahuawaiola who are intimately familiar 

with and supportive of the program goals. 

Kahu aʻoākumu are required to be licensed and approved by their administrator and encouraged to enroll 

in the KEd 550 cooperating teacher seminar course designed to prepare mentors in providing effective 

guidance and professional leadership for pre-service teachers. Aʻoākumu learn and develop appropriate 

professional dispositions in the field under the guidance and mentorship of their kahu aʻoākumu.  

 Aʻoākumu are expected to demonstrate their ability to work well with students and educators and to be 

ethical and fair in their relationships with them. Through the development of a professional portfolio project 

as the capstone assignment, aʻoākumu provide evidence of their reflective educational practice, as well 

articulating their own educational philosophy. Additionally, aʻoākumus’ progress in striving to meet 

professional dispositions is regularly assessed by both their university supervisors and kahu aʻoākumu 

within their practicum observation/assessment and progress reports. 
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 In focus group discussions with kahu aʻoākumu (2015), twelve cultural and professional values and 

dispositions surfaced as essential characteristics of effective mauli ola Hawaiʻi educators. These have since 

been incorporated into seminar discussions.  

Ke ʻAno Lawena Kumu (Values, Ethics, and Dispositions) 

• Aloha i nā keiki- Being loving, kind, and happy with children 

• Holu nape- Being resilient and balanced 

• Haʻahaʻa- Being humble as a member of community of learners and teachers 

• Hōʻihi- Being respectful to all 

• ʻIʻini e komo i ka hana- Being motivated and willing 

• Hana ʻaeʻoia- Being resourceful and independent 

• Aʻo i nā keiki- Keeping focused on teaching students 

• Mālama i nā keiki- Caring for the well-being of children 

• ʻOiaʻiʻo- Creating learning that is relevant for students 

• Mai makaʻu i ka hana- Being willing to work hard 

• Nanalu- Being a reflective practitioner 

• ‘Ike pā‘oihana kumu- Striving to grow as a professional 

 The greatest indicator of the program’s success in supporting the development of positive cultural and 

professional dispositions in our aʻoākumu and graduates is the feedback and comments we get from 

principals as employers of our graduates. This quote is from a high school principal who employs of one of 

our graduates. 

 He may be the exception to the rule with regard to his skill set and capabilities.  He definitely has a 

mature disposition beyond his years. He collaborates well in the settings that we maintain in our system 

and has a great cultural lens. He has been a great asset to the staff... (Employer Survey, 2017) 
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5. Indigenous Assessment & Achievement: Teacher Candidate Learning  

ITEs identify and publish goals and learning outcomes for each of its credentialing programs in line with 
its preparation experiences. The ITE provides appropriate instruction, guidance and support to faculty to 
assess teacher candidates’ growth and development using authentic assessments, has a systematic 
processing for monitoring, assessing, analyzing, reporting, archiving, and using data to insure that teacher 
candidates achieve goals and outcomes. 

 Kahuawaiola has developed a comprehensive assessment system as an integral component of the 

overall program with tools and processes in place to hōʻoiaʻiʻo and hoʻoikaika, verify and improve, the 

efficacy of program practices while documenting and assessing progress of each aʻoākumu. See Appendix 

AA for descriptions of assessments. Faculty, instructors, and kahu aʻoākumu are regularly engaged to 

collaboratively developing (including piloting and refining), implementing, reporting, collecting, and 

analyzing assessment data. Assessment activities are focused on two specific program goals to ensure that 

aʻoākumu progress towards meeting cultural and professional goals and standards of the program areas, as 

well as to determine the effectiveness which mauli ola Hawaiʻi teachers are being prepared in 

Kahuawaiola’s program.  

 The two primary assessment goals are: 

• To assess aʻoākumu progress in meeting cultural and professional standards; and 

• To inform and promote program development and improvement with data. 

Assessment of Aʻoākumu Progress 

 Kahuawaiola utilizes multiple performance-based assessments that have been developed to align with 

program goals, learner outcomes, and professional standards. Major revision of these assessments took 

place in 2012 and 2015 based on stakeholder input and surveys. Working groups of faculty, instructors, and 

kahu aʻoākumu purposefully reviewed and revised tools to better reflect the intended learner outcomes. The 

assessment system for aʻoākumu progress 

was re-designed to provide authentic 

evidence that: 1) documents and monitors 

individual challenges and progress; 2) 

provides timely feedback and counsel to 

aʻoākumu; and 3) guides instruction, 

including curricular development and 

implementation. Formative assessments 

occur regularly as data is collected, reported, 

and analyzed. Summative assessments occur at five transition points in the program. 
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  Kahuawaiola has systematized its processes for collecting, analyzing, reviewing, and using the data it 

collects through the electronic capability of Hōkeo Moenahā, the UH Laulima system, and EasyGradePro 

program. This reliance on virtual networking is especially important in supporting Kahuawaiola’s 

collaborative approach for faculty and instructors to co-develop and co-teach courses and for aʻoākumu to 

work effectively with their kahu and luna aʻoākumu who may be on different islands. As individual 

assignments and performance data are submitted and assessed electronically, aʻoākumu receive immediate 

feedback to enable reflection and deepen learning. Throughout the practicum, the progress and challenges 

of each aʻoākumu are documented through numerous observations and assessments with follow-up 

discussions with individual aʻoākumu as well as collectively at monthly faculty meetings. All assignments, 

projects, activities, and assessments are required to be successfully completed with a minimum grade of 

80% to maintain a 3.0 GPA.  

 Five key performance-based assessments provide formative data: 

1. Hikaloi ʻŌlelo Hawaiʻi (Self-assessment of contextualized Hawaiian language readiness)  

2. Makaʻaha Loiloi Aʻoākumu (Observation / Assessment Rubric) 

3. Hōʻikeʻike Holomua ʻŌpaʻa Moenahā (Presentation of Curriculum Units) 

4. Hikaloi Kālailai ʻŌpaʻa (Reflection and Analysis of Curriculum Units) 

5. Nā Kūkoina Loiloi ʻŌpaʻa Haʻawina Moenahā (Moenahā unit assessment) 

 Kahuawaiola monitors each aʻoākumu’s performance with summative assessment data at four 

transition points: 1) admission, 2) entry to practicum, 3) exit from practicum, and 4) program completion. 

Displayed in the Table 4 below are the assessments used by each of Kahuawaiola’s three program areas to 

verify successful progress towards program completion. 

1. Hawaiian Language Proficiency Assessment: KHAW 490  

2. Loiloi Aʻoākumu I & II (Progress Reports)  

3. Moʻoaʻo I & II (Portfolio I & II) 

4. Overall Rating of Cultural and Professional Skills 

5. Anamanaʻo Aʻoākumu (Teacher Candidate Self-Evaluation) 

 

 TABLE 4: A‘OĀKUMU TRANSITION POINTS 
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Teacher 
Preparation 
Program 

Areas 

Admission Entry to 
Practicum 

Exit from 
Practicum 

Program 
Completion 

  

  

Kaiaʻōlelo- 

Kaiapuni 
Hawaiʻi  

 

Hawaiian 
Medium- 

Immersion 
Language 

Undergraduate 
degree/ transcript 
analysis 

  

KHAW 490 
Hawaiian Language 
Proficiency Exam 

  

Initial Field Pre-
Experiences 

  

Interview 

 

Recommenda- 

tion of  

selection committee 

  

 

Successful 
completion of Pale 
Kahikole (program 
phase 2) 

 7 core mauli ola 
pedagogy courses:  

13 credits 

 

 

 Anamanaʻo 
Aʻoākumu 

 

Recommendation of 
program faculty 

Aʻoākumu 

Observations 
Assessments in  P-3, 
K-6, 6-12, or P-12  
Hawaiian medium -
immersion 
classrooms 

 

1,000+ hours 
practicum 

  

Palapala Holomua 
Aʻoākumu Progress 
Reports I & II 

 

Moʻoaʻo I & II 
(Portfolio) 

 

 Anamanaʻo 
Aʻoākumu 

Successful 
completion of Pale 
Kahikū & Kaulolo 
(program phases  

3 & 4): 

 24 credits 

  

Successful Overall 
Rating of 
Professional Skills 

 

  Anamanaʻo 
Aʻoākumu 
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Hawaiian 

Knowledge 

 

Hawaiian 
Language & 
Hawaiian 
Studies 

Undergraduate 
degree /transcript 
analysis 

  

KHAW 490 
Hawaiian Language 
Proficiency Exam 

  

Initial Field 
Experiences 

  

Interview 

 

Recommenda- 

tion of  

selection committee 

Successful 
completion of Pale 
Kahikole (program 
phase 2) 

 7 core mauli ola 
pedagogy courses:  

13 credits 

  

Recommendation of 
program faculty 

 

 Anamanaʻo 
Aʻoākumu 

Student Teacher 
Observations/ 
Assessments in  P-3, 
K-6, 6-12, or P-12 
Hawaiian 
Knowledge 
classrooms 

 

1,000+ hours 
practicum 

  

Palapala Holomua 
Aʻoākumu Progress 
Reports I & II 

 

Moʻoaʻo I & II 
(Portfolio) 

 

 Anamanaʻo 
Aʻoākumu 

Successful 
completion of Pale 
Kahikū & Pale 
Kaulolo (program 
phases  

3 & 4):  

24 credits 

  

Successful Overall 
Rating of 
Professional Skills 

 

 Anamanaʻo 
Aʻoākumu 

Teacher 
Preparation 
Program 

Areas 

Admission Entry to 
Practicum 

Exit from 
Practicum 

Program 
Completion 

  

  

Elementary 
Education 

Undergraduate 
degree/ transcript 
analysis  / PRAXIS 
II 

   

Initial Field 
Experiences 

  

Interview 

 

Recommenda- 

tion of  

selection committee 

Successful 
completion of Pale 
Kahikole (program 
phase 2) 

 7 core mauli ola 
pedagogy courses:  

13 credits 

  

Recommendation of 
program faculty 

 

 Anamanaʻo 
Aʻoākumu 

Student Teacher 
Observations/ 
Assessments in K-6 
classrooms 

 

1,000+ hours 
practicum 

  

Palapala Holomua 
Aʻoākumu Progress 
Reports I & II 

 

Moʻoaʻo I & II 
(Portfolio) 

Successful 
completion of Pale 
Kahikū & Kaulolo 
(program phases  

3 & 4):  

24 credits 

  

Successful Overall 
Rating of 
Professional Skills 

 

 Anamanaʻo 
Aʻoākumu 
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 Anamanaʻo 
Aʻoākumu 

  

 

Program Development and Improvement 

 Three formal assessments and evaluations are regularly used to manage and improve operations and 

programs: 

1. Course evaluations - as an external assessment, students assess the course and instructor at the end 

of each semester, data is compiled by the UH Institutional Research Office with results shared with 

course instructors; 

2. Graduate surveys - as an internal form, electronic surveys are e-mailed out to all graduates to 

provide feedback of program effectiveness; and 

3. Employer surveys - as an internal form, electronic surveys are e-mailed out to employers to provide 

feedback of graduates’ performance. 

 Input and feedback is also solicited through dialogue with stakeholders and through focused inquiries, 

e.g., dissertation research, as well as ad-hoc committees. All information and data received is analyzed by 

program faculty to inform program improvements. 
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Policies and Procedures For Program Data 

Kahuawaiola has developed its assessment system with established procedures to ensure the measurements 

are culturally sound, fair, accurate, consistent, and free of bias. Steps taken include: 

1. Use of multiple assessments for each program goal and learner outcome. 

2. Use of analytic rubrics with careful attention given to ensure descriptors are clearly described. 

3. Use of multiple raters to ensure credibility and reliability of data. 

4. Provision of training and support on assessment instruments for faculty and kahu aʻoākumu. For 

example, during the Cooperating Teacher course, a half-day is spent becoming familiar with and 

practicing administration of the various assessments. Group and individual practice using the 

Observation Rubric provides hands-on practice session and dialogue on indicators and ratings. For 

new kahu aʻoākumu, the first observation assessment is completed together with a program faculty 

member. 

 As presented in the program’s assessment system, Kahuawaiola has a comprehensive process in place 

for the collection and use of data (Appendix BB). All members of Kahuawaiola faculty and staff contribute 

to the development of the assessment system, as well as on data production and collection. The Student 

Service Support Specialist is responsible for the collection and analysis of recruitment, entrance, and exit 

data. The Program Coordinator is responsible for the coordinating the collection and analysis of data for 

the instructional and practicum components of the program. Kahu and luna aʻoākumu assess aʻoākumu’s 

progress and provide regular feedback on the use of instruments. Assessment data is shared with aʻoākumu, 

faculty, and other stakeholders at multiple points throughout the program in order to plan, review, and 

implement changes. As much as possible, discussion at face-to-face meetings is desirable, where copies of 

reports are disseminated as they become available for discussion. As a small program, faculty members 

work together to ensure information is shared in a timely manner. 
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6. Indigenous Assessment & Achievement: Impact on P-12 Student Learning 

ITEs document the impact of teacher candidates on P-12 student learning and development through 
multiple measures that assess their cultural and professional knowledge and skills in a classroom 
environment. Multiple assessments provide evidence that monitors, assesses, analyzes, reports, and 
archives evidence of P-12 student learning. Learner outcomes are utilized as the foundation for meaningful 
Indigenous assessments to inform appropriate instruction for diverse learners. 

Student Learning for Teacher Candidates     

 Kahuawaiola is committed to preparing aʻoākumu with the ability to have a positive impact on their 

students’ learning and promotes the practice of using continuous assessment and reflection to analyze their 

impact. A focus on student learning is evident in the Moenahā curriculum development templates which 

outline the format for identifying learner outcomes and standards for lessons and units using formative and 

summative assessment types as appropriate. Aʻoākumu are 

required to document and demonstrate their ability to assess and 

analyze student learning through the submission of numerous 

lesson and unit plans. Detailed analysis and reflection of the 

impact on student learning is also incorporated as a part of the 

curriculum development process. Aʻoākumu are frequently 

observed and assessed by both kahu and luna aʻoākumu as they 

work with students within their two semesters of practicum. The 

following assessments are used to measure the impact on student 

learning. 

Haku ʻŌpaʻa Haʻawina & Haʻawina Lā (Development of 

Curriculum Unit & Lesson Plan) 

 Many discussions take place amongst the luna, kahu, and 

aʻoākumu during the planning and development of a curriculum unit or a lesson plan to ensure instruction 

is differentiated to meet the diverse learner needs including learning challenges, student interests, 

backgrounds, and prior knowledge. The luna and kahu aʻoākumu provide feedback and suggestions to the 

topic, major concepts, teaching methods, classroom set-up and management, learning aids, assessment, and 

other components aimed at promoting learning. Aʻoākumu make necessary revisions and modifications 

before they are allowed to deliver instruction. 

 The Lama Kukui section within the Moenahā framework requires a variety of effective assessment 

tools applicable to each phase of the unit that will best inform students’ progress. Designed specifically for 
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the aʻoākumu to consider the types of formative and summative assessment strategies for the units goals, 

learner outcomes, standards, and instruction found within Kupu Kukui, Kumu Kukui and Lau Kukui 

sections. Collectively, these sections of Moenahā contribute to strengthening relationships and ensuring 

rigor and relevance aimed at empowering learners. 

Makaʻaha Loiloi Aʻoākumu  (Lesson Planning & Implementation Assessment) 

 This analytic rubric is used by both the luna and kahu aʻoākumu to assess two stages of a lesson plan: 

1) the development and planning of the lesson; and 2) the delivery of the lesson. During delivery, the luna 

or kahu aʻoākumu will observe and assess three key areas that impact student learning. These key areas 

align with Kahuawaiola’s learner outcomes. 

1. Ka Hoʻoili ‘Ike (Readiness to Teach)-Readiness of the aʻoākumu in  language proficiency; use of 

traditional teaching techniques; the precision of Hawaiian perspective; content knowledge; 

confidence in teaching; learning resources prepared in advance. 

2. Ka Lawena Aʻo (Teaching Disposition & Behavior)-Ability to increase student proficiency in 

Hawaiian language and culture; confidence in content area; disposition in execution of lesson; 

learning environment is clean and organized; connection made with students; routines are in place; 

monitors student progress; responsive teacher. 

3. Ka Ho’okele Lawena Haumāna (Student Behavior Management)-Models advocacy for Hawaiian 

language, ability to teach, lead, supervise, and guide students; promotes growth, advancement, 

maturity, and productivity; classroom set-up and the utilization of routines and systems supports 

learning. 

 After the lesson is delivered, the aʻoākumu meets with the assessor to discuss and reflect on 

observations of areas that were well implemented and areas needing improvement. The luna, kahu, and 

aʻoākumu work collaboratively as a team to focus on these target areas. The luna and kahu aʻoākumu 

carefully monitor the progress of the aʻoākumu in strengthening targeted areas for effective planning and 

delivery. Additionally, having focused discussions, extending opportunities to practice, observations of 

numerous master teachers, and accessing other resources serve to increase the knowledge and skillsets of 

the aʻoākumu in areas targeted for improvement.   

Hōʻikeʻike Holomua ʻŌpaʻa Moenahā (Presentation/Analysis of Curriculum Units) 

Hikaloi Kālailai ʻŌpaʻa (Reflection and Analysis of Curriculum Units) 

 The aʻoākumu develops five Moenahā curriculum units consisting of multiple lessons that provide 

comprehensive instruction and assessment for diverse learning needs of the students. Each curriculum unit 
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requires that the aʻoākumu focus on a key area that aligns with the seminar topics. Some examples of these 

areas are: strategies and techniques for differentiated instruction, literacy development, and assessing and 

monitoring student progress. To determine the impact that aʻoākumu have on the academic growth of their 

students, the Hikaloi Kālailai ʻŌpaʻa and Hōʻikeʻike Holomua ʻŌpaʻa Moenahā are activities that further 

extend the planning and instruction of lessons as they promote reflection and analysis of each curriculum 

unit. The aʻoākumu are required to provide evidence, such as student work samples and assessment data 

that validates their analysis and reflection. 

Moʻomanaʻo (Journaling) 

 Throughout the program, aʻoākumu engage in electronic dialogue by responding to questions posted 

on UH Laulima to share their experiences, reflections, and analysis of course readings, assignments, and 

classroom lessons. These responses require comprehension and application of readings and discussions that 

either took place in the seminar or are in preparation for future discussions and assignments. The aʻoākumu 

strive to apply new learnings by recognizing practices as they are being implemented or as they consider 

the applicability with their classrooms and impact on student learning. The aʻoākumu are encouraged to 

read and respond to other entries to further deepen their understanding of the topics.   

  

Anamanaʻo Moho (Candidate Self-evaluation)  

 This form is used as a self-evaluation for candidates to monitor their own progress at three of the 

transition points within the program, at the end of Pale Kahikole (residential summer session), Pale Kahikū 

(Fall) and Pale Kaulolo (Spring) semesters. Within part one of this assessment, there are six items that relate 

specifically to student learning: 

1. No ka hoʻoulu ʻia o ka lawena Hawaiʻi kūpono a nā haumāna (To nurture the students’ behaviors) 

2. No ka hoʻokele ʻana i ka lawena papa (To create a positive learning environment) 

3. No ka hoʻoikaika ʻana i ka ʻaeʻoia haumāna (To promote independent learning) 

4. No ka mākaukau o ka hoʻoili ʻike i nā ʻano haumāna like ʻole (To instruct 

5. different types of learners) 

6. No ka loiloi ʻana i ke kūpono o ka haʻawina a pehea a ma hea e hoʻopono ai ke pono (To assessing 

and differentiating lessons) 

7. No ka mālama ʻana i nā koehana hōʻoia holomua (To collect evidence of learning)  

Anamana‘o Pukana & Haku Hana (Graduate & Employer Surveys)  
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 In the fall of 2017, two surveys were developed and administered to collect current information from 

program stakeholders. The Pukana Kahuawaiola Survey (Kahuawaiola Graduate Survey) was sent 

electronically to 48 Kahuawaiola graduates from eight cohorts (2009-2017), there were 36 (75%) responses 

received. The Employer Survey was sent electronically to 14 principals of the schools where Kahuawaiola 

graduates from these eight cohorts are currently employed, 13 (93%) responses were received. Survey 

questions were created to specifically elicit information on the impact that graduates are having on the 

success of their students. The findings also included numerous contributions being made to students, 

families of their students, faculty and staff, school community, and the larger kula kaiaʻōlelo-kaiapuni 

Hawaiʻi community. Selected response items used a 5-point Likert rating scale to measure the degree of 

competence of the graduates, a 1 rating signified “ʻAʻole mākaukau” (Poor) to a 5 rating as  “Mākaukau 

loa” (Excellent). Scores of 4 and higher were interpreted to be high performing. The graphs of data sets are 

found in Appendix CC and illustrate findings from both surveys. As similar questions were posed to both 

graduates and employers, responses provide a means to compare and further validate responses. 

• Overall positive impact on student learning: 92% of employers reported Kahuawaiola graduates 

are having a positive impact-with seven providing a 5 rating and five providing a 4 rating. One 

(8%) provided a 3 rating. 

• Competence Teaching Hawaiian Language Medium-Immersion: 92% of graduates reported as high 

performing in Hawaiian language competence with nine providing a 5 rating and 24 providing a 4 

rating. Three (8%) provided a 3 rating. Similar responses were reported by employers: 92% 

reported as high performing with nine provided a 5 rating and three providing a 4 rating. One (8%) 

provided a 3 rating. 

• Competence Teaching Culture-Based Education: 75% of graduates reported as high performing in 

Hawaiian CBE competence with 10 providing a 5 rating and 17 providing a 4 rating. Six (17%) 

provided a 3 rating and three provided a 2 rating (8%). Responses reported by employers were more 

positive: 92% reported as high performing with nine providing a 5 rating and three provided a 4 

rating. One (8%) provided a 3 rating. 

• Competence Teaching Content-Area: 88% of graduates reported as high performing in their content 

areas with eight providing a 5 rating and 24 providing a 4 rating. Three (8%) provided a 3 rating 

and one provided a 1 rating (3%). Similar responses were reported by employers: 75% reported as 

high performing with five providing a 5 rating and four provided a 4 rating. Two (17%) provided 

a 3 rating and one (8%) provided a 2 rating. 

• Competence in Technology Integration: 67% of graduates reported as high performing in their 

content areas with six providing a 5 rating and 18 providing a 4 rating. Ten (28%) provided a 3 
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rating and two provided a 2 rating (5%). Similar responses were reported by employers: 77% 

reported as high performing with five providing a 5 rating and five provided a 4 rating. Three (23%) 

provided a 3 rating.  

• Competence in Varied Instructional Methods: 77% of graduates reported as high performing in 

their content areas with nine providing a 5 rating and 19 providing a 4 rating. Four (11%) provided 

a 3 rating, three (8%) provided a 2 rating and one provided a 1 rating (3%). Similar responses were 

reported by employers: 69% reported as high performing with three providing a 5 rating and six 

providing a 4 rating. Three (23%) provided a 3 rating and one (8%) provided a 2 rating. 

• Competence in Varied Assessments: 61% of graduates reported as high performing in their content 

areas with four providing a 5 rating and 18 providing a 4 rating. Nine (25%) provided a 3 rating 

and five provided a 2 rating (14%). Similar responses were reported by employers: 69.5% reported 

as high performing with five providing a 5 rating and four provided a 4 rating. Two (15.5%) 

provided a 3 rating and two (15.5%) provided a 2 rating. 

• Contributions to Student Success: 61% of graduates reported contributing to the success of their 

students by providing additional learning opportunities outside of their normal teacher duties and 

hours. These included teaching after school workshops in sailing, taro farming, constructing 

traditional Hawaiian tools such as papa and pōhaku kuʻi ʻai, and coaching sports, as well as serving 

on the Parent-Teacher-Student Collaboration committee of the school in which they teach.  

 This data is reported as aggregate and represents graduates whose teaching experiences range from one 

to nine years. Additionally, employers represent various types of PK-12 Hawaiian education, Kaiaʻōlelo-

kaiapuni (Hawaiian medium- immersion), Hawaiian focused public charter schools, and private schools 

serving Native Hawaiian students which are representative of a range of curriculum models. Nonetheless, 

this survey data provides valuable insights into how effective Kahuawaiola graduates are once in the field 

and will be used to further strengthen the program. 

7. Community/Institutional Support & Integration 

The ITE is responsive to the needs and aspirations of the community and institution as it fulfills its 
responsibilities and builds respectful relationships. The candidate connects community resources and 
services to faculty and teacher candidates so that the ITE mission can be fulfilled. Resources and support 
are actively integrated into educational programs wherever located and however delivered. The community 
is engaged in ITE development and implementation.   

 Students who choose to enter Kahuawaiola generally come to KHUOK with aloha – love – for the 

unique cultural heritage of Hawaiʻi. The program is built upon the assumption that faculty, staff, and 

students have such an aloha and that the program operates within that context. Kahuawaiola’s cultural 
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foundation and practices reflect the supreme value placed upon the integration of students--including those 

of non-Hawaiian ancestry--into a Native Hawaiian identity and worldview that they can use and take with 

them into their communities. As communities statewide and worldwide increasingly share this value, 

Kahuawaiola has more and more opportunities to work with these communities to foster aloha for Hawaiʻi 

and its unique indigenous culture. The program’s emphasis on the importance of connectedness and 

responsibility to family, community, and the world-at-large has served to groom individuals who maintain 

the integrity of knowledge, become leaders in our efforts, and continually strengthen our links to a larger 

community. 

 Kahuawaiola has a vision of Hawaiʻi’s future based in the traditional Hawaiian worldview of our 

genealogical interconnection to everything in the universe. The program has made considerable progress in 

supporting this vision through its classes, laboratory schools, connections with the community including 

kūpuna cultural practitioners and community experts, connection with the ʻImiloa Astronomy Center and 

other community places and organizations, internal genealogical organization, and protocols. Through 

KHUOKʻs consortium with the ʻAha Pūnana Leo, partnership with ʻImiloa, laboratory schools program, 

and working relationship with the Hawaiʻi State Department of Education, Kahuawaiola faculty and 

students are connected and have access to the larger community of stakeholders, supports, and resources 

throughout Hawaiʻi. 

 Kahuawaiola faculty are activists, cultural practitioners, educational leaders, researchers, and change 

agents who advocate for systemic changes towards achieving parity of cultural and academic opportunities. 

Specifically addressing educational policies, laws, and attitudes which continue to impede the revitalization 

of Hawaiian language and 

culture, faculty 

contributions impact the 

field of educator 

preparation, public and 

private P-20 education 

throughout Hawaiʻi, and in 

national and international communities seeking to ensure that Hawaiian and Indigenous education is 

promoted and resourced.  

 Kahuawaiola faculty contribute to the larger community by taking active roles in the following cultural, 

educational, and academic committees and groups that impact the University of Hawaiʻi community and/or 

the greater local, national, and international community. The following are examples of some of the 
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committees Kahuawaiola faculty contribute to, see Appendix DD for additional information for some of 

these committees.  

• Cultural entities and organizations: Hālāu o Kawailīʻulā, Hālau Nā Pualei o Likolehua, Mana 

Maoli, Ehuola, Kamehameha Canoe Club Hilo 

• Committees that impact the University of Hawaiʻi (UH) system: Hanakahi, Pūkoʻa, Hawaiʻi Papa 

O Ke Ao, UH Faculty Congress, UH Kani ʻĀina Committee, UHH Research committee, UHH 

Suicide Committee, UHM EdD Mentor/Advisory Committee.  

• Committees that impact the greater local, national, and international community: ʻAha Pūnana 

Leo, ʻAha Kauleo Advisory Board, ʻAha Kula Hoʻāmana Public Charter School Commission, 

Kanaeokana Kula Hawaiʻi Network, Keaomālamalama, Hawaiʻi Teacher Standards Board, 

Teacher Education Coordinating Committee, Office of Hawaiian Education, Native Hawaiian 

Education Association, Native Indian Education Association, and WINHEC.  

 In addition, faculty and students have taken personal responsibility to provide support for learning in 

the community through various media, including dramatic performances, cultural presentations, poetic 

compositions, translation for public and private entities, electronic and print news, and in sports activities 

using Hawaiian. As depicted in Figure 5 below, Kahuawaiola graduates actively contribute to the larger 

community by providing enrichment opportunities for faculty and staff such as providing special teacher 

workshops, serving as leading teacher, mentor teacher, educational coach, and Hawaiian language or 

cultural specialist. Many of these graduates provide weekly Hawaiian language classes for the parents of 

their students.    

 FIGURE 5: KAHUAWAIOLA GRADUATES IMPACT ON SCHOOL COMMUNITY 
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 KHUOK and Kahuawaiola faculty and students are also fortunate to be able to forge strong 

relationships with communities in many different parts of the world. These relationships have grown 

through mutual concern for the survival of language and culture, for successful educational systems based 

in indigenous ways of learning, for adaptations of traditional knowledge to contemporary times, and for 

ensuring multi- generational understanding of indigenous issues. These relationships have resulted in 

frequent visits by representatives of diverse indigenous peoples and others to the P-20 consortium-based 

programs of KHUOK. Interaction with these visitors is mutually beneficial.  

 Intensive cooperation with others includes distance learning courses that are afforded to Kahuawaiola 

graduates as they continue into the Masters in Indigenous Language and Culture Education program 

(Appendix F). Indigenous groups through the University of Alaska Fairbanks, the University of Arizona, 

the University of Western Washington, and the University of Waikato share experience and research 

initiatives. Frequent participation in joint panels and presentations occurs at conferences with colleagues 

involved in indigenous language revitalization efforts. On a larger scale, Kahuawaiola participates in 

political efforts to affect United States legislation and international best practices relative to indigenous 

peoples. 

 KHUOK and Kahuawaiola faculty and students have also built upon the Hawaiian sense of genealogical 

connection to foster links with non-indigenous groups. These connections have primarily been with East 

Asia, but have also included Europe. The strengths of the program in language learning and Indigenous and 

Hawaiian language and culture education have played an important role in building these links.  
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8. Indigenous & Cultural Intellectual Property Rights 

The ITE has policies and practices in place to protect, preserve and advocate for the Indigenous intellectual 
and cultural property rights of faculty, teacher candidates, and the program. 

UH IP Policies: https://www.hawaii.edu/research/uh-ip-policies/ 

UHPA - Union contract policies 

https://www.uhpa.org/contracts/2017-2021-uhpa-bor-contract/article-xi-intellectual-property/ 

 

 Kahuawaiola faculty have collaborated in the development of foundational documents which are based 

on ʻike kuʻuna, traditional Hawaiian wisdom, and guide the core values within mauli ola teacher education, 

i.e., Ke Kumu Honua Mauli Ola, Nā Honua Mauli Ola, Moenahā. 

 Copyrights are held in different ways depending on the funding that contributed to the development of 

the indigenous work per University policy. For the most part, the University/College as well as by 

individual authors maintain the rights and usage to the however are used to strategically educate and inspire 

Hawaiian education. Per Article XI, of the University of Hawaiʻi Professional Assembly faculty union 

contract (2017-2021) provides the general policy related to Intellectual Property: “Except in the case of 

works written or produced for hire, and subject to any restrictions imposed by outside sponsoring or funding 

organizations, a Faculty Member who writes or produces any work shall have exclusive rights thereto, 

including the ownership of copyright.” 

9. Academic Faculty/Appointees 

The ITE clearly determines how the core, full-time faculty/teachers are qualified, representative of the 
native community the candidate serves, adequate for the work, involved in the formulation of policy, 
academic planning and execution, governance, and other aspects of the candidate’s work. 

 Mauli ola teacher preparation is recognized as an area of special focus and expertise within KHUOK. 

At present, there are four faculty members whose duties include Kahuawaiola. A faculty team responsible 

for co-teaching the program allows for the acceptance of a new aʻoākumu cohort annually. All four faculty 

members are of Native Hawaiian ancestry. Three of the four hold doctoral degrees; one holds the M.A. 

degree. The four tenure track faculty are all highly qualified in their areas of expertise having extensive 

professional and personal experiences in the development and implementation of kaiaʻōlelo-kaiapuni 

Hawaiʻi in a multitude of capacities. This high level of distinct expertise ensures the integrity of cultural, 

linguistic, and professional skills and knowledge of the program. Faculty members model cultural and 

https://www.hawaii.edu/research/uh-ip-policies/
https://www.uhpa.org/contracts/2017-2021-uhpa-bor-contract/article-xi-intellectual-property/
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professional practices in scholarship, service, and teaching, including the assessment of their own 

effectiveness.  

 KHUOK adheres to the UH policies on faculty workload which includes instruction, research, and 

community service. As 11-month graduate faculty, the teaching load is nine credits per fall and spring 

semesters and four credits for summer, although credit loads may be reassigned time for other duties. All 

faculty are actively involved in the recruitment, enrollment, instructional development, delivery, and 

assessment of the aʻoākumu. Instructional activities include curriculum and course development, creation 

of instructional materials and resources, and advising and tutoring students. All of the Kahuawaiola courses 

are team-taught, with assignments delegated according to expertise. All four faculty also serve as luna 

aʻoākumu, as practicum supervisors. Currently, all faculty also have teaching and other duties outside of 

Kahuawaiola, i.e., as KHUOK director, as instructional faculty of the M.A. in Indigenous Language and 

Culture Education Program and the Ph.D. in Indigenous Language Revitalization, as teacher educator of 

the ʻAha Pūnana Leo, and as curriculum developer and teacher in-service provider with Hale Kuamoʻo. 

 As provided in Appendix EE & FF, Kahuawaiola relies extensively on the expertise from KHUOK 

faculty based in other programs of the college, as well as Hawaiian medium-immersion teachers who serve 

as affiliate instructors, kahu aʻoākumu, and cultural resource teachers. The expertise of college faculty 

contributes to such areas as applied linguistics, traditional storytelling, poetry, and fine arts. The affiliate 

instructors and kahu aʻoākumu are hired based on demonstrated practitioner and teaching expertise in 

Hawaiian medium-immersion settings. 

 All faculty have a thorough understanding of the KHMO educational philosophy and are able to apply 

the concepts in development, implementation, and assessment activities, as well as in scholarship and 

service within Hawaiian and Indigenous education. A review of the faculty vitae provide the range of 

instructional contexts and involvement in speciality area conferences, leadership roles in professional 

organizations and committees, as well as in research and scholarly publications. 

 Criteria for Tenure and Promotion for KHUOK faculty was developed and approved in 2007. Faculty 

evaluations for contract renewal and tenure and promotion follow the standard procedures of the University 

of Hawaiʻi system with KHUOK’s document providing guidance to evaluators outside of KHUOK 

regarding unique pathways for meeting broad standards of the system. 
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10. Critical Changes To Educational Programming  

Future Directions 

 Kahuawaiola’s indigenous model of preparing mauli ola Hawaiʻi educators has a 20-year track record 

of producing high quality teachers, many who are have advanced their careers as educational leaders. 

Much of the work to re-culture education by re-establishing and renormalizing the Hawaiian language 

and culture within public education continues to be foundational. A tremendous amount of work remains 

in order to address gaps that resulted from the banning of Hawaiian language as a medium of education 

for nearly a century. Barriers in laws and policies along with lingering attitudes that negate the value of 

Hawaiian language and culture continue to exist. Program level concerns include institutional barriers to 

achieving parity of academic opportunities, appropriately resourcing programs with funding, facilities, 

curriculum, assessments, and personnel. There continues to be an incongruity of ideals between Hawaiian 

language and cultural revitalization goals and mainstream public education, as challenges and conflicts 

are evident. Kahuawaiola has an important role within the field of educator preparation to ensure that 

Hawaiian education is promoted and resourced. As such, the following are issues and challenges for the 

program to look further into. 

Recruitment & Retention 

Issue: Student Aid. As a graduate certificate program, the cost of attendance is prohibitive. Kahuawaiola’s 

37 credit program currently costs over $19,000 for tuition and fees. With aʻoākumu immersed in full-time 

study during the three semesters, little time and energy remains for outside employment. Most graduate 

from the program with substantial student loans. Currently, student stipends from grant awards and financial 

aid help to offset a portion of these costs.  

Next Steps: Increase pursuit of funding sources to attract applicants and increase enrollment, i.e., 

greater support from legislature, UH system, and other funding sources. Providing direct support to 

students is an essential recruitment strategy and an incentive to paying for the high cost of graduate 

level education. 

Outcomes: Increase number of program applicants, increase program enrollment, and reduce financial 

burden of students.  

Issue: Access. For potential applicants from island communities other than east Hawaiʻi island, attending 

the face-to-face, five week Pale Kahikole summer session can be prohibitive. As such, many applicants 

seeking licensure without having to leave their home communities have enrolled in mainstream EPPs, while 

less expensive are not designed to prepare for Hawaiian educational contexts.  

Next Steps: Research and consider alternative means of delivering the summer courses.   
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Outcomes: While maintaining the program quality, provide alternatives to accessing Pale Kahikole 

courses that meets the needs of applicants and increases enrollment. 

Issue: Teacher Shortage. For the past few decades, Hawaiʻi has faced a shortage of teachers for elementary, 

intermediate, and high schools. Teachers for the specialized field of Hawaiian medium-immersion 

education have been identified annually by US and Hawaiʻi DOE as a one of the critical shortage, high 

need areas. As a reflection of the growth of the current 37 Hawaiian medium- immersion programs, the 

2016-17 school year reported approximately 40 vacancies in both DOE and public charter schools; the 

majority were filled as emergency hires or long term substitutes. Many positions are being filled annually 

with unqualified individuals indicating a continued workforce shortage and a critical need to increase 

enrollment in teacher preparation programs. Kahuawaiola has been working in collaboration with HTSB 

and DOE on operationalizing the development and implementation of a special permit for supporting 

unlicensed teachers to teach while pursuing licensure. (Appendix GG- NBI 16-06). Collectively these 

entities are developing supports for these untrained teachers is needed to ensure they acquire a basic level 

of immersion survival skills including language and HCB pedagogy.  

Next Steps: Develop new recruitment strategies to extend to secondary and undergraduate students. 

Continue to participate in UH system-wide EPP meetings, OHE, HTSB, TECC, Kanaeokana and 

community research and development initiatives to address mauli ola teacher shortage. 

Outcomes: Expanded network of and support for potential applicants to increase enrollment and meet 

workforce needs. 

Professional Development & Networking 

Issue: Continual Growth for Faculty. The field of education is a constantly evolving with indigenous 

language education as an emerging field. While Kahuawaiola has been at the forefront of these efforts, 

faculty need to current in relevant research and innovations to be able to support students and mentor 

teachers. 

Next Steps: 1) Increase cultural and professional development and networking opportunities for faculty; 

2) Provide financial support for faculty to attend workshops and conferences; and 3) Further develop 

faculty expertise and resources to address aʻo kīnānā (exceptional learning needs) within Hawaiian 

medium-immersion contexts.  

Outcomes: Career pathways of Kahuawaiola faculty will include opportunities for research and 

development to continue to be informed and able to provide appropriate content and pedagogy to its 

students and mentor teachers.   
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Issue: Continual Growth for Mentor Teachers. Kahu aʻoākumu have limited opportunities to further 

professional development, yet must be able to mentor student teachers in technological resources and 

curriculum development requirements of the program that they themselves may be unfamiliar with.   

Next Steps: Increase kahu aʻoākumu training and support of their individual and collective expertise. 

There is a recognized the need for continued Hawaiian language and culture learning opportunities. 

Additional opportunities are needed to advance their expertise in mentoring skills and techniques, 

curriculum development, and teacher assessments.  

Outcomes: Support provided by mentor teachers within practicum fieldwork and program coursework 

optimizes aʻoākumus’ growth and development and ensures program requirements are met.  

Issue: Kula Hoʻokolohua (Laboratory school) support. Tremendous innovation in Hawaiian medium 

education is occurring in KHUOK’s Kula Hoʻokolohua sites. These sites are where the majority of 

Kahuawaiola students are placed during their practicum. However, the majority of the kula hoʻokolohua 

sites are geographically isolated from the University and each other which has resulted in minimum sharing 

occurring between sites and the University, limiting the potential for collective growth and development.   

Next Steps: Strengthen relationships and potential with kula hoʻokolohua focused on teacher 

development, curriculum, and research.  

Outcomes: A strengthened network of highly effective, innovative Hawaiian medium schools and 

teachers aligned in philosophy, curriculum, pedagogy, and practice throughout Hawaiʻi to support 

students and each other.  

Issue: Graduate support. Pre-service coursework and practicum experience is just one step of teacher 

education to prepare teachers to enter and be effective in Hawaiian medium-immersion education. Induction 

and ongoing mentoring are critical areas to provide support to new mauli ola teachers. While Kahuawaiola 

has initiated discussion and collected input on the needs, additional resources are needed to continue to 

explore programming that will support program graduates.   

Next Steps: Increase number of Kahuawaiola faculty to expand program. Promote the benefits of the 

student teacher cohort model by exploring the means to deepen and extend individual and collective 

learning and engagement beyond the one year program. Develop and resource induction and mentoring 

opportunities for Kahuawaiola graduates by extending the current preservice program to include an in-

service component as a new kumu mauli ola Hawaiʻi induction program that would support continued 

cultural and professional learning for program graduates for the first two years after program 

completion. As expressed by mentor teachers, novice teachers would benefit from extending access to 

mentoring coupled with workshops aimed at strengthening the foundational skill sets acquired during 

preservice preparation.  
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Outcomes: Continued and ongoing professional development for new teachers that will positively 

impact their students and promote retention.  

Curriculum Resources 

Issue: Program resources. Continuous growth and innovation are important for program quality in meeting 

the needs of Hawaiian medium-immersion education, yet resources (time, financial, and human resources) 

are limited which makes it difficult to revise and update program materials in a timely manner.   

Next Steps: Assure resources are available, including additional faculty. Program documents and 

technology resources (i.e. Kahuawaiola website, Moenahā database) are current. 

Outcomes: Program is resourced and aligned with supporting and current materials.  

 

Issue: Access to curriculum units. Both mentor teachers and program graduates recognized the value of 

Moenahā, the need to increase their expertise in curriculum development, and the need for access to P-12 

curriculum. An increased focus on Moenahā curriculum development along with the creation of a database 

to house and disseminate curriculum units could begin to address those needs. Currently, Kahuawaiola 

faculty, student teachers, and mentor teachers create amazing curriculum units and lesson plans. Work is 

needed to revise and pilot existing units and lessons in order to create a repository of curriculum for 

Hawaiian medium-immersion and Hawaiian Knowledge educators.  

Next Steps: Secure resources to provide for the coordination of teams of teachers (grade level and 

content areas) to revise and pilot Moenahā curriculum units. Further develop Moenahā’s capacity as an 

online database for sharing units and lesson plans, and resources. Provide a series of workshops aimed 

at developing Moenahā curriculum units in the Hawaiian language.  

Outcomes: Increased access to curriculum resources to support effective teaching, reducing 

reduplication of resources, and efficiently using the limited resources available.  

Data Collection 

Issue: Longitudinal data. A system for tracking candidates’ and graduates’ employment, achievements, 

needs, and challenges is lacking in the program.   

Next Steps: Promote a rigorous culture of research and development within Kahuawaiola to support 

ongoing research and development of P-12 mauli ola Hawaiʻi education. Longitudinal studies are also 

needed to examine the effectiveness of Hawaiian CBE pedagogy on P-12 student learning with data 

cycling back to inform future preservice teacher education efforts. 1) Revise the current employer 

survey to include questions on dispositions; 2) Regularly administer employer surveys; 3) Create an 
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online database and alumni directory of graduates to promote networking; 4) Gather graduates and 

alumni periodically (i.e. retreat) to network and share resources. 

Outcomes: A body of data and knowledge to inform improvements of the Kahuawaiola program and 

to create a cohesive and close network and body of human resources of Hawaiian medium-immersion 

teachers and mentors to support each other, the Hawaiian medium education system, students, and the 

Kahuawaiola program.  
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E. Component #3: General Operations 

1. Facilities 

The candidate houses educational programming and general operations in appropriate, healthy, and safe 
environments that support quality, rigorous education for students and are appropriate to the credentials 
offered.  

 KHUOK resides in Haleʻōlelo, our new college building which was completed in September 2013 on 

the UH Hilo campus and houses the College’s Hawaiian academic programs. The architectural design of 

Haleʻōlelo is modeled and named after Keʻelikōlani’s residence-a traditional hale pili located on the 

grounds of her summer palace Huliheʻe in Kona, Hawaiʻi island. All building signs in Haleʻōlelo are in 

Hawaiian with braille in both Hawaiian and English. As a living Hawaiian speaking educational 

community, Haleʻōlelo is a unique working and learning environment, uniting College faculty and support 

staff under one roof. While occupying its own defined space, Haleʻōlelo is in close proximity to KHUOK’s 

curriculum development center, the Hale Kuamoʻo, the ʻImiloa Astronomy Center, as well as UH Hilo 

resources. KHUOK provides for furnishings, internet connectivity, and utilities. Kahuawaiola faculty and 

staff occupy four offices and have access to sufficient space for meeting, classroom, and storage.  

 Kahuawaiola’s honua-distinct places where mauli ola teacher preparation occurs include Haleʻōlelo as 

well as kaiaʻōlelo-kaiapuni Hawaiʻi schools 

and classrooms throughout Hawaiʻi’s 

communities. Optimizing the delivery of 

quality programming, Kahuawaiola conducts 

its program in multiple sites: 

• The seven courses of the five week 

summer session are conducted 

primarily at Haleʻōlelo (classrooms 

115/116). Field trips provide 

experiences throughout Hawaiʻi 

island communities, i.e., Mauna Kea, Kīlauea, and Hilo Bay. 

• Weekly seminars are delivered as a distance learning program through the University of Hawaiʻi 

(UH) system’s Hawaiʻi Interactive Video Service (HITS) with access available between all UH 

campuses. Seminar sessions are conducted at UH Hilo’s Moʻokini Library, with receiving sites 

determined by island/district of cohortʻs practicum placement. 
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• Full-time practicum placements are coordinated within P-12 classrooms throughout Hawaiʻi’s 

communities are the sites. These sites are primarily Hawaiian medium-immersion programs 

including KHUOK’s laboratory schools, HDOE Hawaiian Language Immersion schools, Hawaiian 

culture-focused public charter schools, and ʻAha Pūnana Leo preschools- all who are mandated to 

follow state and county codes and policies. Frequent site visits by faculty assure the environments 

are safe and appropriate.  

2. Administration and Support Staff Services 

The candidate provides the administrative and support services necessary to achieve its mission and meet 
its goals. 

 Internal to KHUOK, services are provided by the administration, academic leadership, and support staff 

in assisting with Kahuawaiola operations. These include administrative oversight and advocacy, fiscal and 

clerical services, as well as technology support. A full-time program support specialist services develops, 

coordinates, and delivers graduate student support services for KHUOK.  

3. Teacher Candidate Admissions & Retention Quality 

The candidate publishes its student admission and retention policy which specifies the characteristics and 
qualifications appropriate for its programs and adheres to that policy in its admission and retention 
procedures and practices.  

 Kahuawaiola adheres to UH Hilo’s graduate education admission and retention-related policies and 

procedures. https://hilo.hawaii.edu/catalog/graduate-education-general-information. Additional UH Hilo 

graduate education information can be found on pp. 3-13 of the 2016-2017 UH Hilo Graduate Student 

Handbook. https://hilo.hawaii.edu/academics/graduate/documents/GraduateStudentHandbook.pdf. 

Additionally, information regarding Kahuawaiola admission and retention/graduation requirements can be 

found: 

• in the UH Hilo Graduate Division office, and online: 

https://hilo.hawaii.edu/academics/graduate/documents/academics/graduate/KITEinsert_Eng_Aug

2017.pdf 

• in the 2017-2018 UH Hilo Catalog: https://hilo.hawaii.edu/catalog/kahuawaiola-indigenous-

teacher-education-program 

• on the Kahuawaiola website: www.kahuawaiola.org 

• in printed program materials generally available to the public: 

- Kahuawaiola recruitment pamphlet 

- Kahuawaiola Student Handbook 

https://hilo.hawaii.edu/catalog/graduate-education-general-information
https://hilo.hawaii.edu/academics/graduate/documents/GraduateStudentHandbook.pdf
https://hilo.hawaii.edu/academics/graduate/documents/academics/graduate/KITEinsert_Eng_Aug2017.pdf
https://hilo.hawaii.edu/academics/graduate/documents/academics/graduate/KITEinsert_Eng_Aug2017.pdf
https://hilo.hawaii.edu/catalog/kahuawaiola-indigenous-teacher-education-program
https://hilo.hawaii.edu/catalog/kahuawaiola-indigenous-teacher-education-program
http://www.kahuawaiola.org/
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- Kahuawaiola Puke Alaka‘i A‘oākumu Practicum Handbook 

Recruitment and Advertising Activities 

 Although the majority of Kahuawaiola participants to date have been UH Hilo KHUOK Hawaiian 

Studies majors, Kahuawaiola continuously seeks to recruit qualified applicants from throughout Hawaiʻi. 

Program information is distributed to the general public statewide through a wide range of recruitment 

activities, i.e., college/career fairs, community college transfer fairs, Native Hawaiian Education 

Association’s annual convention, the Native Hawaiian Scholarship ‘Aha by the Office of Hawaiian Affairs; 

collaborative campus recruitment workshops with the UH Hilo School of Education; high school campus 

visits; kaiapuni/kaia‘ōlelo school visits; advertisement publications in the monthly Ka Wai Ola o OHA 

newspaper; mass flyer/email advertisements to all principals and lead teachers of kaiapuni-kaia‘ōlelo 

schools, all principals and Hawaiian language teachers of Hawai‘i public and private schools, career 

counselors/advisors and Hawaiian language/Hawaiian Studies professors/instructors of Hawai‘i 

colleges/community colleges and universities. 

Admission Procedures 

 While the priority application deadline falls on the 1st of December annually, all applications received 

after that time may also be accepted for review as long as: 1) all UH Hilo graduate admissions deadlines 

are met, 2) the selection committee is available for additional review, and 3) space is still available. 

    

 The UH Hilo Admissions Office receives initial admission applications. All supporting documents are 

sent directly to the KHUOK Kahuawaiola office for processing and scheduled interviews. A selection 

committee is then convened at which time all applications meeting initial requirements are presented for a 

comprehensive review and consideration. Committee decisions are forwarded to the UH Hilo Graduate 

Division for further processing and final notification to the applicants.  

 Applicants not initially accepted into the program are also referred back to the Student Support Services 

Specialist for follow-up advising regarding unmet requirements and are encouraged to reapply after all 

remaining requirements have been met. 

Retention Procedures and Practices 

 The Student Support Services Specialist continuously tracks the academic progress of participants 

through the successful completion of all university requirements. This would include aggressive academic 



 

 

 

70 

advising/monitoring prior to and during the admission application process, and throughout the three 

semesters of coursework.  

 Program faculty also actively participate in retention activities providing individualized and group 

activities, e.g., tutoring, group outings/class excursions, cultural workshops, individualized advising when 

necessary, etc. Field service supervisors and mentor teachers provide participants with critical guidance and 

counsel during the practicum phases of the program. 

4. Community/Institutional Resources 

The candidate is supported by its native community through a set of resources and services that ensure the 
viability and sustainability of its operations.  

 The essential resource provided by the Hawaiian language educational community is the expertise 

provided by administrators, resource, and classroom teachers as partners in realizing Kahuawaiola’s 

mission and goals. Instruction and mentoring is a coordinated effort engaging a collaborative network of 

educators investing in the quality of new mauli ola teachers. 

5. Financial Resources 

The candidate verifies a funding base, financial resources, and plans for financial development adequate 
to achieve its mission and meet its goals within an annual balanced operating budget, under the jurisdiction 
of the appropriate oversight board.  In addition, the candidate seeks new/expanded resources to prepare 
for future needs and possible expansion of efforts to insure sustainability of the 
institution/school/program’s mission, vision, goals, and standards.  

 The University of Hawaiʻi at Hilo is a publicly funded campus of the University of 

Hawaiʻi system. The University of Hawai‘i at Hilo is known for its success in Hawaiian 

language revitalization and for using the island as a learning and research laboratory. The University of 

Hawaiʻi system and the Hilo campus have long range plans for 2013 to 2023 that list Hawaiian academic 

fields as a priority area.  

 In recent years, the University of Hawaii has seen a decline in student enrollment system wide. This 

results in lower revenue and available funds for the campuses. Although the UH Hilo College of Hawaiian 

Language has seen a slight increase in student enrollment, it is affected by the UH System shortfall. The 

rise of overall Faculty, Staff, and student employee salary and wages has strained the UH budget and leaves 

little to no funds available for operational and discretionary funds. 
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 The UH Budget provides four faculty positions for its Kahuawaiola certificate and M.A. in Indigenous 

Language and Culture Education programs and the education courses in its Ph.D degree in Hawaiian and 

Indigenous Language and Culture Revitalization. One of the four positions also serve as Director for the 

college.  

 Kahuawaiola’s program is extremely under-resourced, necessitating external grant funding to cover 

many of its basic operating expenses. Although the salary and fringe costs for all 4 faculty members are 

completely covered by UHH funds, there are no funds available for operational expenses such as office 

supplies, books and educational materials, copy machine, programmatic travel, etc.  

 Kahuawaiola is heavily supported by external funds and as currently delivered, would not be able to 

continue without these funds. The challenge with external funds is the uncertainty of securing annual 

awards. Partnerships with community and education organizations who support the mission of Kahuawaiola 

may be possible, however, these types of funds are dependent on available funds and the focus and goals 

of the community organization.  

 Reallocating resources is needed to ensure support for Kahuawaiola operations. Pursuing aggressive 

fundraising in support of University priorities is a example of the strategies towards building an effective 

constituency that converts community support for the University of Hawai‘i into public and private revenue 

streams that support achievement of strategic plan goals. The UH System develops policy guidelines that 

ensure the implementation of assigned academic program responsibility among academic units consistent 

with recognized functional responsibility and community need in order to allocate and manage resources 

to achieve continuing improvement in organization, people, and processes and to secure competitive 

advantage. 

  KHUOK itself has done financial planning with the Board of Regents approving a report on the same 

to the Hawaiʻi State Legislature in 1996 as well as earlier similar documents that are available upon request 

from the Director of the College. In October 2008, the Board of Regents approved designation of Haleʻōlelo 

for KHUOK as the priority capital improvement project for UH-Hilo in the University of Hawaiʻi system 

budget to the governor and 2009 Hawaiʻi State Legislature. The University administrative team supports 

efforts to strengthen the financial resources of KHUOK. This current attention has been due in part to the 

relative lack of financial support for the College’s Ph.D. as noted by WASC in its 2008 accreditation visit 

(Appendix HH). 

 As stated in the WASC UHH Report: 
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“The Commission urges continued attention to stabilization of the university’s finances. In recent years, 

expenditures have exceeded revenue and have been covered by reserves. However, Hilo cannot remain 

sustainable by relying on reserves. However, Hilo cannot remain sustainable by relying on reserves. 

The plans for the future include conservative revenue projections, increased freshman enrollment and 

retention, additional nonresidential students, distance learning, and decreased faculty turnover. 

(WASC, UHH Report)” 

 KHʻUOK provides scholarships annually that Kahuawaiola applicants are able to apply for. Most 

recently, the nine member aʻoākumu 2017-18 cohort were awarded financial aid from UH Hilo in response 

to proposal supporting them during full-time practicum. We are currently awaiting response to our 2018-

19 proposal. 

 Kahuawaiola actively pursues external funding in order to operate its program. Annual awards from 

Kamehameha Schools are a critical source of revenue supporting operations and programming. Since 2008, 

annual grant awards have been the life-line sustaining the unique nature of Kahuawaiola’s program. 

Recently Kahuawaiola was awarded a three-year award (2017-2020) to support: 

• Operations: salary and benefits for student services staff, summer session instructors, mentor 

teachers, and faculty travel to professional meetings. 

• Programming: teacher candidate stipends for three semesters- full payment for summer- partial 

tuition and fees for fall and spring, books, travel. 
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6. Financial Accountability 

The candidate employs accurate, sound system for recording financial transactions, an annual auditing 
process by an independent certified public accountant or on a regular schedule by an authorized audit 
agency, and financial policies/procedures that ensure proper execution of fiduciary duties.  

The University of Hawaiʻi at Hilo has a state designated system of financial accountability overseen on 

campus by the Vice Chancellor for Administrative Affairs. Within KHUOK, Mrs. Lei Kapono, 

administrative assistant to the dean/director, is responsible for finances with assistance from the fiscal 

support specialist Mrs. Hiʻilei Vuta. 

7. Public Information, Data, and Communication 

The candidate publishes in appropriate publications and/or electronic sources, accurate and current 
information that describes purposes and objectives, admission requirements, data and procedures, as well 
as academic rules and regulations that directly affect students, program and course requirements, costs 
and refund policies, student rights and responsibilities, academic credentials of faculty and administrators, 
and other items relative to the relationship of the institution, organization, school or program to the 
students and Indigenous populations being served. The candidate has procedures for communicating with 
the wider community and adheres to such procedures in its practices. The candidate utilizes a balance of 
modern and traditional practices to communicate with stakeholders.  

 As a program within the University of Hawai‘i at Hilo, Kahuawaiola adheres to its graduate education 

policies and procedures. Academic rules and regulations and other information directly affecting students, 

i.e., tuition and refund policies, student rights and responsibilities, etc., are published by UH Hilo and can 

be located online at https://hilo.hawaii.edu/catalog/graduate-education-general-information. Additional UH 

Hilo graduate education information can be found on pp. 3-13 of the 2016-2017 UH Hilo Graduate Student 

Handbook. 

https://hilo.hawaii.edu/academics/graduate/documents/GraduateStudentHandbook.pdf. 

 Kahuawaiola-specific admission and retention/graduation information and requirements can be found: 

• in the UH Hilo Graduate Division office, and online: 

https://hilo.hawaii.edu/academics/graduate/documents/academics/graduate/KITEinsert_Eng_Aug

2017.pdf 

• in the 2017-2018 UH Hilo Catalog: https://hilo.hawaii.edu/catalog/kahuawaiola-indigenous-

teacher-education-program 

• on the Kahuawaiola website: www.kahuawaiola.org 

• in printed program materials generally available to the public: 

- Kahuawaiola recruitment pamphlet 

https://hilo.hawaii.edu/catalog/graduate-education-general-information
https://hilo.hawaii.edu/academics/graduate/documents/GraduateStudentHandbook.pdf
https://hilo.hawaii.edu/academics/graduate/documents/academics/graduate/KITEinsert_Eng_Aug2017.pdf
https://hilo.hawaii.edu/academics/graduate/documents/academics/graduate/KITEinsert_Eng_Aug2017.pdf
https://hilo.hawaii.edu/catalog/kahuawaiola-indigenous-teacher-education-program
https://hilo.hawaii.edu/catalog/kahuawaiola-indigenous-teacher-education-program
http://www.kahuawaiola.org/
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- Kahuawaiola Student Handbook 

- Kahuawaiola Puke Alaka‘i A‘oākumu Practicum Handbook 

 Although the majority of Kahuawaiola participants to date have been UH Hilo KHʻUOK Hawaiian 

Studies majors, Kahuawaiola continuously seeks to recruit qualified applicants from throughout Hawaiʻi. 

Program information is also distributed to the general public through a wide range of recruitment activities 

statewide, i.e., college/career fairs, community college transfer fairs, Native Hawaiian Education 

Association’s annual convention, the Native Hawaiian Scholarship ‘Aha by the Office of Hawaiian Affairs; 

collaborative campus recruitment workshops with the UH Hilo School of Education; high school campus 

visits; kaiapuni/kaia‘ōlelo school visits; ad publication in the monthly Ka Wai Ola o OHA newsletter; mass 

flyer/email advertisements to principles and lead teachers of kaiapuni-kaia‘ōlelo schools statewide, 

principles and Hawaiian language teachers of Hawai‘i public and private schools statewide, career 

counselors/advisors and Hawaiian language/Hawaiian Studies professors/instructors of Hawai‘i 

colleges/community colleges and universities statewide. 

8. Operational Status 

The candidate will have completed at least one year of its principal educational operations at the time of 
consideration as an Applicant for Accreditation.  

Kahuawaiola is in its 20th year of operations. An abbreviated timeline of Kahuawaiola Operations: 

1998 Established by the University of Hawaiʻi (UH) Board of Regents  

1999 Recognized by the UH system as an approved professional education unit 

1999 First cohort graduates 

2001  State approved teacher education program (SATEP) offering Hawaiian Language 
 Immersion, Hawaiian Language and Hawaiian Studies programs. 

2009 SATEP/WINHEC joint accreditation 

2017 Current cohort (#15) enrolled 
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IV. PAPA HUAʻŌLELO HAWAIʻI / HAWAIIAN GLOSSARY 

Retrieved from wehewehe.org 

aloha: Love, compassion, tolerance, kindness. 

anamanaʻo: Opinion survey, poll. 

ao: Light of day, enlightened. 

aʻo: To teach, to learn. 

aʻoākumu: Teacher candidate. 

hālau: Long house for instruction; meeting house. 

honua: Place, environment. 

hoʻoulu: Prepare, grow, increase, stir up, inspire, excite, protect. 

hui kūkākūkā: Discussion group, focus group. 

kahikū: To rise higher, of the sun, to a stage between kahikole and kau i ka lolo (noon). 

kahikole: The stage of the sun rising as the red glow of dawn fades. 

kaiapuni: Environment, medium. 

kaiaʻōlelo: Language environment. 

kaulolo: Noontime. 

kahu aʻoākumu: Mentor teacher. 

kinolau: Many forms. 

kula: School. 
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kuleana: Right, privilege, concern, responsibility. 

kumu: Teacher. 

kupuna: Grandparent, ancestor. 

laulima: Cooperation, joint action. lit., many hands. 

  

lawena: Behaviors 

 

lei: Garland, wreath. 

  

luna: Supervisor. 

mānaleo: Native speaker. 

manaʻo: Thoughts, ideas. 

mauli ola: Breath of life, healing life force. 

Moenahā: Hawaiian culture-based curriculum design methodology. 

moʻolelo: Story, history, tradition, record, article. 

  

moʻopuna: Grandchild. 

  

naʻau: The gut, instinct, affections of the heart or mind, mood, temper, feelings. 

  

nīnauele: Interview. 

ola: Life, health, well-being. 

pale: Phase. 

piko: Navel, umbilical cord. 
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piliʻuhane: Spirituality. 

wanaʻao: Dawn, first light of day. 

ʻAha Pūnana Leo: Hawaiian language medium preschools; lit, language nest organization. 

 

ʻāina: Land, earth. 

ʻike: To see, know, recognize, perceive, experience, be aware of, understand. 

ʻōlelo: Language, speech, words, statements, to speak or say. 

ʻōlelo noʻeau: Proverb, wise saying, traditional saying. 
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