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Reviewer’s Background 

At the request of administrators of the program under review, I provide some description 

of my background information and home institution to inform readers of this report. My 

academic position at the University of Minnesota is within the Department of Curriculum and 

Instruction (C&I) in the Second Languages and Cultures (SLC) Education program. In SLC, we 

prepare language teachers for K-12 contexts and also work with M.A. and Ph.D. students, some 

of whom are being prepared for positions in post-secondary language departments. For eight 

years I served as the C&I Director of Graduate Studies, representing the 200+ graduate students 

enrolled in ten different disciplinary tracks within C&I as well as over 40 graduate faculty 

members. In that capacity I had the opportunity to learn a great deal about the operation of 

graduate programs and was successful in substantially improving the graduate education 

experience for our students and faculty. In my role as a second language educator, I have been 

called upon to advise post-secondary language programs at my university and around the U.S. 

and have developed special expertise in content-based language instruction, which typically is 

manifested at the tertiary level through Foreign Language Across the Curriculum programs. 

I also serve as the faculty adviser for the Immersion Projects in CARLA (Center for 

Advanced Research on Language Acquisition), one of 15 federally funded national language 

resource centers. The Immersion Projects at CARLA is now a significant resource for immersion 

educators within the U.S. and around the world. Roy Lyster, an internationally renowned 

immersion researcher, recently wrote the following in a letter of support for continued federal 

funding for CARLA: ―The impact that CARLA is having on immersion education is so far-

reaching that many Canadian researchers and educators alike now look toward CARLA and its 

Immersion Projects for reliable sources of information as well as networking and professional 

development opportunities.‖ The state of Minnesota is well known nationally for excellence in 

K-12 education but less well known is that Minnesota has one of the largest arrays of preK-12 

immersion programs in the U.S. We are now educating over 11,000 students in immersion 

programs across the state, and have programs in 7 different languages, including our state’s 

indigenous languages, Ojibwe and Dakota (with programs currently only at the preschool and 

early primary grade level—not nearly as well developed as those in Hawaiian). I have had the 

privilege of working with immersion and other language programs around the U.S. and the 

world, including indigenous immersion, such as the Yu’pik programs in Alaska and indigenous 

educational programming in Greenland. I am intensely involved with the advancement of the 

integration of high academic achievement and multilingual competence through immersion 

programming, and my publications reflect this involvement. I am currently co-editing my second 

volume on immersion education, to be published by Multilingual Matters in 2011. 
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Introduction 

I conducted the external review of the B.A. Program in Hawaiian Studies of the Ka Haka 

ʻUla O Keʻelikōlani (KHʻUOK, College of Hawaiian Language) at the University of Hawaiʻi at 

Hilo (UH-H) from March 16-19. I had access to the Self Study for the B.A. program, which was 

prepared by the College, as well as other supporting documentation provided by the College and 

campus constituencies, such as the final report of the Western Association of Schools and 

Colleges (WASC) Visiting Team (Oct., 2009), that of the World Indigenous Nations Higher 

Education Consortium (WINHEC) Accreditation Review Team (April, 2009), and a compiliation 

of laws and reports used in supporting the proposal for the KHʻUOK Ph.D. (nd). I was also able 

to meet with faculty and College administrators and with both current students and graduates of 

the program. I had the opportunity to observe a number of classes in the B.A. program. In 

addition to interacting with individuals scheduled to meet with me, I made every effort to engage 

with other B.A. students and graduates when possible. In addition, I had separate meetings with 

the Vice Chancellor for Academic Affairs, Phil Castille, Vice Chancellor for Administrative 

Affairs, Debra Fitzsimons, and Chancellor Rose Tseng. 

I would like to extend my utmost gratitude to Lei Kapono, KaʻalaFay Camara and Lehua 

Miller for all their efforts in coordinating the schedule, leading me around campus, and handling 

the necessary paperwork. The visit was extremely well organized and allowed me to conduct a 

very thorough review. I would also like to thank the instructors for opening their classrooms to 

me. And, finally, a heartfelt mahalo nui loa to Kalena Silva, Larry Kimura, Pila Wilson, Kale 

Langlas and everyone with whom I interacted within the College and at UH-H—from students to 

faculty and lecturers to administrators—for welcoming me so warmly and being willing to share 

their candid perspectives, which enabled me to place this written report in context. 

I have organized this report to begin with a number of observations about the College and 

its place within the University of Hawaii system as a whole as well as within UH-H. Within this 

general discussion that impacts the B.A. program, I identify strengths and offer 

recommendations for the future. Then, I turn my attention to the B.A. program and identify 

current strengths and areas needing improvement with recommendations for how the College 

might address them. 

General Observations and Recommendations for UH-H and KHʻUOK 

Strengths 

KHʻUOK is a college of ―firsts,‖ having established the first graduate programs at UH-H, 

the first P-20 language revitalization system with the U.S., and the first indigenous program to 

achieve accreditation from WINHEC in the U.S., to name just a few of the pioneering 

achievements. That these accomplishments have occurred in just 28 years, since the B.A. 

program was established, with KHʻUOK having been officially instituted just 11 years ago, is 

nothing short of remarkable, particularly in a context of resistance from some factions within the 

UH system, which has made the process of growth all the more challenging. 

These accomplishments are due to the efforts of the visionary, passionate, persistent and 

deeply committed faculty and staff of KHʻUOK. These characteristics—vision, passion, 

persistence and commitment—are essential ingredients for a language and culture revitalization 

movement. Through the leadership and work of the faculty and staff in KHʻUOK, UH-H has 
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begun to play a lead role both nationally and internationally when it comes to indigenous 

language revitalization efforts, impressive indeed for a small, ―satellite‖ campus of the UH 
system that has just recently begun to offer graduate programs. 

The number of program offerings has grown steadily and rapidly so that KHʻUOK now 
offers four graduate programs and four undergraduate programs (two B.A., two certificate) and 

two minors, administers the Hale Kuamoʻo Hawaiian Language Center, and has strong links to 

Ke Kula ʻO Nāwahīokalaniʻōpuʻu (Nāwahī), the official lead laboratory school for the college. 

Other lab schools include three other K-12 programs on the islands of Oʻahu and Kauaʻi, in 

addition to the eleven Pūnana Leo preschools located throughout the state. These lab schools and 

the work of the Hale Kuamoʻo in curriculum development, research and in-service training are 

related to legislation closely linking the college to the state’s development of a Hawaiian 

language medium education system parallel to its English medium system. It is my 

understanding that KHʻUOK itself is charged by state legislation to provide tertiary level 

coursework through Hawaiian in a variety of liberal education areas and has plans to link general 

education courses through Hawaiian to the network of laboratory schools to serve gifted and 

talented high school students in that network. 

The college also offers a number of ―service‖ courses that are open to students from 

across the university. Approximately ten different courses are offered annually through English 

in Hawaiian ethno-biology, Hawaiian society, Hawaiian language, Hawaiian music, introductory 

linguistics, and indigenous studies. Other service courses focus on providing exchange students 

with a Hawaiian language and culture experience while at UH-H. The number of programs and 

responsibilities falling under KHʻUOK administration is extensive, especially considering that 

the college currently is staffed by only 14 FTE tenured and tenure-track faculty (with 1.5 of 

those positions devoted to the laboratory school in Hilo and 1.0 FTE devoted to the others 

statewide), 15 lecturers, and three support staff members (with others hired at times with the use 

of temporary funds). According to the self-studies submitted as well as other supporting 

documentation, enrollment in the college has grown and continues to grow steadily. There is 

every promise of future growth at all levels should the necessary resources be in place both 

within the college and UH-H. 

In addition to the achievements mentioned above, several other, more subtle indicators 

suggest that the KHʻUOK is highly successful in working towards its mission. The success of 

B.A. and M.A. program graduates and their ongoing commitment to serve the Hawaiian 

community at large and maintain use of the Hawaiian language and culture (for many as their 

primary language/culture) demonstrate the impact that KHʻUOK has on their lives. In addition, 

as I interacted with students and graduates, faculty, lecturers and staff throughout my visit I was 

struck by the multiple times I observed individuals thinking in Hawaiian and at times using 

Hawaiian terms to explain their work to me. This is indeed a promising sign that the 

revitalization effort is taking hold in important ways. 

Finally, it was gratifying to observe the clear administrative support within UH-H that 

KHʻUOK enjoys. At no point did I get the impression that administrative support is lacking. For 
years administrators (in cooperation with KHʻUOK personnel) have lobbied for a new building 
to house the college. It is impressive that the new building has been identified as the top 

infrastructure priority for the UH system as a whole, and I have every hope that the legislature 

will give the green light for its construction. In addition, several examples related to budgetary 

issues were shared by Vice Chancellor Fitzsimons—e.g., recently during a round of budget cuts 

that impacted all other colleges in the university, KHʻUOK was ―held harmless‖ and even 



     

        

 

 

  

 

  

 

 

  

 

   

  

 

 

 

 

 

 

 

   

  

  

 

  

 

 

 

 

   

   

    

 

    

   

  

 

 

 

   

  

Diane J. Tedick, Final Report Page 4 

External Review of B.A. Program in Hawaiian Studies, April 2010 

received some additional operational monies. Support from administrators in the way of 

budgetary management, programmatic revisions, and legislative interaction is also consistent. It 

is clear that KHʻUOK has proponents in the administration, and this has served and will continue 
to serve the college well. 

If there is one area where the administration’s role might be strengthened is in taking a 
more proactive stance with the college in exerting UH-H’s role as the leading U.S. institution 

providing education in and through indigenous and minority languages. As a small regional 

university, UH-H would generally be expected to seek out external models for its actions, but, in 

the case of the work of Ka Haka ʻUla O Keʻelikōlani, UH-H must take the lead. B.A. programs 

exist for only three Native American languages in the U.S.: Hawaiian, Eskimo, and Cherokee, 

with the M.A. and Ph.D. only in Hawaiian. Furthermore, although some tribal colleges, e.g., 

Diné College in Arizona, offer some courses through the medium of a Native American 

language, KHʻUOK at UH-H is by far the most developed tertiary education program taught 

through the medium of a Native American language in the U.S. This fact alone should function 

as a strong source of pride among UH-H administrators and the UH system as a whole. 

Observations and Recommendations 

The achievements briefly described above provide evidence of extraordinary success in 

KHʻUOK. The sense of urgency that has accompanied the rapid growth of the college and its 

programmatic offerings is understandable; after all, language and culture revitalization efforts are 

indeed a constant race against time—the stakes could not be higher and they demand urgency. 

Nevertheless, based on my interactions and observations during the review I conclude that it is 

now time for the KHʻUOK administration and faculty to, in the words of a college 

representative, ―stop and take stock‖—how might they better articulate their priorities to ensure 

the ongoing success of their current programs; how might they better use and focus resources to 

minimize the excessive loads currently placed on faculty and staff? What direction might this 

process provide to UH-H administration to guide their future support of the college? I hope that 

the recommendations in this section and those offered later regarding the M.A. program will be 

helpful in this process. The key recommendations outlined in report are first summarized below 

and later explained with further detail. 

General Recommendations 

1. Staffing and resources – I recommend that the UH system and UH-H administration 

make every effort to build the staffing and resources within KHʻUOK. 
2. Administrative leadership – I recommend that KHʻUOK leaders make it a top 

priority to hire a full time dean. 

3. Assessment needs – I recommend that KHʻUOK, with UH-H and UH system 

support, establish an assessment center to meet the growing assessment and 

evaluation needs of the college. 

B.A. Program Recommendations 

4. Build faculty capacity in the B.A. program with requests for new faculty resources 

as well as more reliance on emeriti faculty and external, affiliate faculty. 
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5. UH-H and the UH system as a whole should join with Native Hawaiian entities (e.g., 

Office of Hawaiian Affairs, Kamehameha Schools) to develop scholarship programs 

that target the unique needs of students in the Hawaiian Studies B.A. program. 

6. Ensure that junior faculty members are being mentored to teach courses and take 

on roles that will be vacated by senior faculty through eventual retirements or other 

changes. 

7. Consider the development of an undergraduate advising office to ensure that B.A. 

students receive adequate advising. 

8. Arrange for professional development for faculty and lecturers to ensure that 

instruction aligns with research-informed best practices for language teaching. 

9. Consider engaging in a systematic curriculum review and revision process to (a) 

update the curriculum, (b) address the gap between years 2 and 3 that some majors 

perceive, and (c) ensure strong alignment between the B.A. and M.A. program. 

10. As numbers of Hawaiian proficient students enrolling in the B.A. program increase, 

consider developing a new “track” or different sections of language courses to better 
serve the distinct needs of this student population. 

11. Develop a structure to provide for continuity in the first and second year 

curriculum. 

12. Seek additional resources to support materials development for the B.A. program. 

13. Provide UH-H administrative support to facilitate coordination between KHʻUOK 
and other campus units to increase content instruction through Hawaiian as a 

means to meet national norms for tertiary level immersion and establish another 

“first” for KHʻUOK. 

General Recommendations 

Staffing and Resources 

Given the number of programs KHʻUOK offers as well as its responsibility to promote Hawaiian 

language and culture revitalization within the state, it is my firm belief that the college is 

understaffed and under-resourced. The need to build staff and resources in the college has been 

identified by other review teams in their reports (e.g., WINHEC, recommendation #2, p. 10). 

Faculty and support staff members are spread far too thin, and, as stated in the WINHEC review, 

―there is a danger of…burnout if workloads and student-faculty ratios are maintained at an 

overload level…‖ (p. 8). 

Recommendation #1: UH-H administration should make every effort to build the staffing 

and resources within KHʻUOK. 

As the state struggles with a large deficit, resources are severely limited in the UH system as a 

whole, and significant budget cuts have already taken place. In addition, the current funding 

approach in the UH system makes it challenging at best to adequately fund the range of growing 

programs at UH-H. Hopefully the funding formula passed by the legislature last year will soon 

be implemented so that funding within the UH system becomes more equitable. In the meantime, 

I urge the UH-H administration to work closely with KHʻUOK faculty and administrators to 

build faculty capacity and resources for the college in every way possible. At the very least, 
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support that has previously been approved by the Board of Regents for the 1997 legislature but 

has yet to materialize, as well as federal Title III monies, should be made available. Not to 

support the college to levels previously promised is in direct contrast to both UH-H’s 2002-03 

Strategic Initiatives (specifically under Goal 1, Objective 3: ―fully fund the faculty positions for 
the graduate program and teaching licensure program as well as for Title III aspects of the 

program‖) and the UH System’s 2002 Strategic Plan (Goal 3, Objective 2: ―Increase funding and 

provide for the study, development, and research of the Hawaiian language, culture and history 

within the University of Hawaii system, as consistent with the Hawaii State Constitution.‖). It is 

puzzling that the college that brings such honor to UH-H and the UH system as a whole because 

of its strong national and international reputation remains significantly underfunded and under-

resourced. 

It is important to highlight some of the unique demands placed on a college that is charged with 

indigenous language and culture revitalization. Such demands render KHʻUOK highly distinct 

from other colleges within UH-H and make its staffing and resource needs greater. To examine 

FTE-student and FTE-faculty numbers alone and make comparisons from one college to the next 

paints an incomplete picture, because it does not take into consideration these unique demands, 

some of which are summarized below. Time and resources needed for KHʻUOK to: 

 create/publish their own curriculum and develop software (e.g. word processors etc.) in 

Hawaiian, etc. Unlike other academic units that can look to publishers for the most 

current textbooks and resources for their disciplines, KHʻUOK must develop their own. 

The most recent Hawaiian language dictionary was published in 1953! KHʻUOK leads 

the state in the creation of Hawaiian language resources and needs support to continue 

those efforts. 

 continually expand the Hawaiian lexicon—KHʻUOK is a leader in this effort. In other 

indigenous and autochthonous minority language and culture revitalization efforts around 

the word, a great deal of government- and university-funded resources support such 

efforts. In the Basque region of Spain, for example, some Basque linguists are in full time 

positions devoted exclusively to the expansion of the ancient Basque lexicon. 

 engage in ongoing activism/advocacy efforts—KHʻUOK administrators and faculty have 

had to fight every step of the way—within the legislature, the UH system and UH-H—to 

seek legislation to support revitalization efforts and to grow the college and expand 

program offerings. As just one example, the college had to justify the need for enrolling 

current faculty in the new Ph.D. program. The dearth of Hawaiian proficient individuals 

leads to the need to request exceptions to common university policies. This is one small 

example that points to the time-consuming nature of their advocacy efforts. 

 engage in research and curriculum development relative to the unique needs of education 

through Hawaiian for the distinctive populations of Hawaiian-speaking children and non-

Hawaiian speaking children in immersion schools. The college’s adoption of 19
th 

century 

syllabic Hawaiian reading is moving major initial literacy skills to the preschool level. It 

has developed evaluations for fluency and is working in the areas of second and third 
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language teaching, performing arts, and Hawaiian culturally grounded world history 

teaching. 

 provide service to the larger Hawaiian education community across the state. Strong links 

to the state’s P-12 immersion programs and schools, Hawaiian language and culture 

teaching in English medium public schools, and the Kamehameha Schools are critical for 

revitalization and require human resources. The Hale Kuamoʻo Hawaiian Language 

Center, housed in the college, provides invaluable support to language revitalization 

efforts in the state and must be funded adequately. 

 respond to increasing requests to collaborate with other campus units (e.g. pharmacy, 

agriculture) within UH-H. These collaborations will serve the university and those units 

in significant ways. The KHʻUOK faculty feel compelled to collaborate but currently are 

spread too thin to devote the necessary time to discussions to move such collaborations 

forward. Moreover, the college has little control over the outcomes of such collaboration. 

One suggestion, developed further below in Recommendation #7, is to explore the 

University of South Australia model of collaboration between the indigenous studies 

campus unit and other units of the university. 

 provide service to public and private entities regarding the Hawaiian language and 

culture, from county and national park signage, to local festivals, to individuals with 

difficulties with their old land deeds in Hawaiian, etc. 

 establish a systematic effort to organize and archive authentic Hawaiian language 

sources. Such archiving would then connect to the college’s Ulukau electronic library 
providing access to such materials throughout the state and the world. 

 put into place a process for senior faculty to mentor younger faculty into the areas of 

expertise that will be vacated with eventual retirements. Unlike other academic units, 

KHʻUOK cannot rely on a large pool of potential candidates for future positions; they 
must grow their own. 

 play an active role in the indigenous language revitalization movement across the U.S. 

and around the world. KHʻUOK has by far achieved the most success with respect to 

their revitalization efforts within the U.S. and Canada. They are nationally and 

internationally known and consulted by other indigenous groups around the world. This 

is a key role for KHʻUOK and brings honor to UH-H and the UH system as a whole. 

These are but a few of the demands inherent in an indigenous language revitalization effort. I 

must reiterate what the WINHEC review team stated. ―Although [indigenous language and 

culture revitalization] programs are labor-intensive and place extra demands on the resources of 

the institution, they make a critical contribution to the health and vitality of the larger society and 

thus warrant the additional level of support needed‖ (WINHEC report, 2009, p. 8). 

In my interactions with KHʻUOK representatives, it became clear that there are many ideas for 

expanding program and course options within the college to enhance enrollment (e.g., creating a 

literature strand in the B.A. program, linking to other content offerings to build students’ 

Hawaiian language proficiency in these areas, etc.). While I applaud their vision and these ideas, 
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I must echo the WINHEC review team in stating that ―…the needed increase in faculty and 

support staff has not kept pace with increased enrollments and will need to be addressed before 

any new programs are considered‖ (WINHEC report, 2009, p. 8). The college must be 
sufficiently funded to support its current efforts, and I urge the college and UH-H administration 

to consider a range of strategies to build capacity, such as offering 11-month contracts to more 

faculty; ensuring that M.A. graduates continue to be hired as faculty members (and when 

warranted, tenured) as the college builds the number of Ph.D. graduates to fill future positions; 

continuing to expand on and use the cadre of external faculty identified in the self studies; 

exploring ways to engage promising scholars in the work of the college even earlier than the 

M.A.; and, when possible, utilizing the efforts of emeriti faculty who show interest in serving the 

program after retirement. It is also imperative to support current ABD students (e.e.g, Cabral, 

Perreira) to allow them to finish their dissertations as quickly as possible. The larger the number 

of faculty with a Ph.D., the more flexible the college can be. 

Administrative leadership 

Kalena Silva and Pila Wilson have provided leadership since the beginning of the college. The 

successes of the college have been accomplished in large part due to their extraordinary efforts. 

However, in my perspective, their responsibilities are now spread too thin – as the college has 

grown, their plates have been added to exponentially, and this has made systematic leadership for 

the college challenging given the traditional expectations and practices inherent in institutions of 

higher education. 

Recommendation #2: I echo the UH-H administration in their firm recommendation that 

KHʻUOK make it a top priority to hire a full time dean. 

Several years ago the legislature approved a line for a college dean, but some of the money 

earmarked for that position was, understandably, spent in other strategic ways to build faculty 

capacity in KHʻUOK. Vice Chancellor Fitzsimons assured me that there is money in the budget 

to hire a dean, and I strongly suggest that it be used to do so if the right person can be found. It 

may not be possible initially to hire an individual with Hawaiian language proficiency, notably 

extremely important and in the long run absolutely essential for this college. However, in the 

short term, it may be possible to identify a candidate who is knowledgeable about and shares the 

college’s passion for indigenous language and culture revitalization and has strong higher-

education administrative and leadership skills and experience. It is critically important to have 

one individual in charge and exclusively responsible for serving as the administrative lead to 

devote his/her efforts to build on the college’s current strengths and carry it into the future. 

Should Hawaiian proficiency be determined as a factor that cannot be compromised, even in the 

short term, I highly recommend that the duties of the current Director be revised to ensure 

greater administrative leadership in the college until a full time dean who is a good fit for the 

college can be hired. 

UH-H administrators explained that a college ―director‖ (currently in place) is typically not seen 

at the same level as deans within the university. It is imperative that KHʻUOK be represented 

and perceived equally within UH-H and the UH system as a whole. The college is at a 

disadvantage without this leadership, as resources follow better with a dean in the lead. With a 
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strong dean in place whose entire effort is devoted to leading the college, it will be possible to 

focus energies in a systematic way for many efforts; for example, long-range planning, securing 

financial resources, and putting policies and clear guidelines in place where needed. A new dean 

should lead the effort in revisiting strategic planning documents written some years ago to 

establish a clear plan for the college with prioritized initiatives. Planning ultimately drives the 

budget, and monies will follow when there are firm, written, well-supported plans in place. This 

planning process should include an identification of pressing needs related to impending 

retirements as well as other staffing and resource needs (as discussed in more detail in the 

following recommendation). If a dean cannot be hired in the short term, the college should make 

it a priority to ensure that the Director can devote more time to these administrative efforts. 

This strategic planning and a strong dean will also allow KHʻUOK to take advantage of every 
funding opportunity both within UH and outside the university. For example, there was a recent 

supplemental budget process involving Program Change Requests within UH-H as well as an 

invitation to submit requests for emergency contingency funds. Yet KHʻUOK did not submit 
proposals to take advantage of either of these opportunities, no doubt due to the extreme 

demands currently placed on KHʻUOK administrators’ time. Furthermore, it was noted that some 

of the college’s strategic initiatives (such as accreditation and large-scale assessment efforts) 

could receive support from the university budget if communicated to UH-H administrators in 

advance, and should not be supported by the college budget. This would free up college 

resources to support other initiatives. In my meeting with Vice Chancellor Fitzsimons, I was 

assured that the college is welcome to submit specific short-term proposals (in the context of a 

larger strategic planning effort for the college) to her office to fund initiatives, such as the 

publishing of a new Hawaiian language dictionary or a Hawaiian language textbook. External 

funds should also be sought whenever possible. A dean would be able to make use of appropriate 

avenues for support within the state (e.g., Office of Hawaiian Affairs, Kamehameha Schools) as 

well as nationally (e.g., Spencer foundation, USDE grants such as FIPSE, etc.) by coordinating 

efforts in the college and assigning task forces to take on various initiatives. Although KHʻUOK 
has done an outstanding job securing external funds for many of its projects, I am convinced that 

even more external funding is attainable with a strong strategic plan in place and a dean to 

coordinate the faculty and staff and see that plan to fruition. A dean would also be able to 

provide leadership with regard to Title III funds allocated to the UH-H campus that have thus far 

only minimally benefitted the college, despite promises to the contrary. Again, if a dean cannot 

be hired in the short term, college administrators must work together to create task forces to seek 

external funding to move forward the college’s initiatives (including activities described below 

under other recommendations). 

A dean would also lead the college in the development of some much-needed policies and 

guidelines for better serving employees and students. For example, a clear set of guidelines for 

the hiring and retention of lecturers is needed. Lecturers explained that currently there are no 

clear guidelines to direct which lecturers get assigned which courses, who must get laid off when 

resources lack, etc. Furthermore, policies are needed to ensure that faculty and staff are being 

paid for all their efforts. For example, there should be a system in place to allow for grant buy-

outs for faculty on 11-month contracts so that they can devote some of their time to grant 

initiatives as part of their load. As it stands, 11-month contracted faculty often volunteer their 

time and effort with grant initiatives on top of all the other responsibilities they have. 
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Moreover, a dean would be able to build on already strong collaboration with some units in the 

university (e.g., Anthropology) to establish new collaborations that would benefit KHʻUOK and 

the partner unit. Such collaborations could launch new interdisciplinary efforts within UH-H and 

help to infuse native Hawaiian knowledge and traditions in other academic disciplines. It is 

important that such collaborations be negotiated carefully so that both units benefit from the 

collaboration. 

Finally, a strong college leader would be able to forge stronger collaborations with other 

Hawaiian language efforts within the UH system as a whole, the Office of Hawaiian Affairs and 

the Kamehameha Schools. Hawaiian language and culture revitalization will best be served by 

collaborative efforts among as many factions as possible. Again, should it not be possible in the 

short term to search for and hire a full time dean, college administrators are advised to redirect 

current duties so that stronger administrative leadership can be established until the college can 

hire a dean. 

Assessment needs 

Every college that houses well-designed university-level language programs has significant 

assessment needs. KHʻUOK is no different. With the development of student learning outcomes 

for all programs and the concomitant need to assess when and how they are met, with agreement 

to begin requiring an entrance examination prior to third year (HAW 303), with required 

entrance examinations for graduate level study, and with optional placement examinations at the 

undergraduate level, the assessment demands of the college are rapidly becoming unmanageable. 

Recommendation #3: With UH-H and UH system support, KHʻUOK should establish an 
assessment center to meet the growing assessment and evaluation needs of the college. 

I believe it is time for the college to establish an assessment center to (1) manage and administer 

the assessment of student learning outcomes in all programs, (2) manage and administer 

entrance, placement and exit examination requirements to ensure greater reliability and validity 

of the exams and scoring process, and (3) serve as a resource for faculty and lecturers to inform 

course-based formative and summative language proficiency and content assessments. Such a 

center might also have an important role to play for the state in improving education through 

Hawaiian by developing and administering Hawaiian language assessments for teachers who 

teach Hawaiian as a subject and those who teach other subjects through the medium of Hawaiian 

(as in the immersion programs). The establishment of such a center will inevitably require 

resources, some of which may be obtained through grant or foundation funding. However, in 

order to make this center a reality, UH-H and the UH system must provide additional resources 

to the college to launch the center and provide the necessary human and materials resources to 

ensure its successful operation. 

Language testing and assessment are an exceptionally time-consuming aspect of all language 

programs. Significant human resources and time are needed to create valid and reliable 

instruments and to score student performance in fair and reliable ways, particularly when the 

assessments have high stakes, as in the case of entrance and exit examinations that determine 
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whether a student is admitted or has successfully completed the program. There have been very 

promising technological advances, and there are a range of instruments and models to consider. 

If UH-H and the college choose to follow up on this recommendation, the Second Language 

Studies Department at UH-Mānoa has expert faculty in the area of language assessment and 

testing (e.g. Hudson, Norris and others). Given the relationship already established with 

Professor Brown in that department, it should be possible to establish collaboration in this area. 

B.A. Program in Hawaiian Studies 

Strengths and other Observations 

Strengths 

The B.A. Program in Hawaiian Studies is an outstanding, rigorous undergraduate 

program with extremely high academic quality. The program is unique in being recognized by 

the state’s Department of Education as equivalent to two separate B.A. degrees—Hawaiian 

language and Hawaiian Studies (social studies). Furthermore, many of the students enrolled 

pursue double majors, adding to the rigor of their undergraduate experience. 

The program is staffed by faculty and lecturers who are highly qualified and dedicated. 

They clearly care about students and strive to offer them the best undergraduate education 

experience possible. There is clearly a strong rapport between course instructors and students. 

Current students and graduates of the program alike are generally pleased with the program and 

had many positive perspectives to share. Student evaluation of the program (as provided in the 

self study) is exceptionally high, with the vast majority of students indicating strong agreement 

or agreement that they have met key program outcomes. Faculty and other staff serve as 

excellent role models for students in the program and work closely with them to recruit them into 

the teaching profession or into positions in the college and other Native Hawaiian entities. Most 

of the B.A. students with whom I interacted are committed to serving the Hawaiian community 

in some capacity in their future careers. 

The rigor of the program and its curriculum align well with the program’s Student 

Learning Outcomes (SLOs), as described on pages 16-18 of the self study, though a few 

outcomes (e.g. #5 and #9) do not appear to be mastered within the program. Students should 

have an opportunity to master all SLOs that are listed for the B.A. program, so this is an area that 

may need closer scrutiny with respect to how courses incorporate sequential development until 

mastery is achieved. 

Students have an opportunity to participate in on-site learning in a variety of community 

based Hawaiian entities such as the lab school, preschool programs and ʻImiloa. They also 

participate in college culturally-based activities. It is clear that the learning in this program 

occurs not only through coursework and independent study but through engagement with the 

Hawaiian community and close interaction with faculty and others in the program. 

During my visit I was especially impressed to observe such a high level of Hawaiian use 

among students. The program and college go to great lengths to ―privilege‖ Hawaiian, and this 

privileging over time significantly impacts students’ language use behaviors, absolutely key for 
revitalization efforts to take hold. I was also impressed by the fact that the program and courses 

attract non-Hawaiian students and some non-traditional, mature students of Hawaiian heritage 

who did not have the opportunity to learn their native language as children. It was gratifying to 

experience the integration of Hawaiian traditions in classes (e.g., the use of oli at the beginning 
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of class) and to observe many aspects of the educational philosophy, Kumu Honua Mauli Ola, 

permeating program practices (e.g., Hoʻokipa) and impacting student’s identities and lives in 

important ways. 

I can honestly say that I have never witnessed such mature, dedicated, driven 

undergraduate students who are so willing to assume responsibility for their own learning and 

degree progress. Unfortunately, all too often what I observe are undergraduate students with a 

―consumer‖ mentality, i.e., ―I paid the tuition so I deserve to get a good grade.‖ Hawaiian 

Studies students with whom I interacted are not approaching their education in this way at all, 

and expressed gratefulness even when they had to repeat a year of language study or when their 

community college coursework in Hawaiian did not serve to move them into 3
rd 

year language 

classes when they transferred to the B.A. program in KHʻUOK. (I acknowledge that I did not 

begin to speak with a majority of B.A. majors, but nevertheless was surprised by the consistency 

in perspectives that were shared by those with whom I was able to interact.) These students 

appear to clearly understand and embrace the exceedingly high standards for Hawaiian language 

proficiency that are so fundamental to the revitalization effort and that permeate this college. The 

educational philosophy is becoming infused in the personal identities of students, faculty and 

staff and serves as a strong unifying force as all members of the college strive to reclaim their 

language, culture and traditions and bring them into contemporary life. 

According to data provided in the self study (pp. 14-15), the program enjoys a strong 

retention rate now after having steadily improved since 2003. Also showing steady improvement 

is the ―success rate‖ (the sum of those still in the program plus those graduated through the 

fourth year). Although graduation rates have improved, they are still relatively low overall, and 

this is an area that needs the college’s attention (to be discussed further in the recommendations 

presented below). 

Identification with Immersion 

The B.A. in Hawaiian Studies has a strong identification with immersion, as its students 

are a primary source of teachers in the P-12 total immersion programming throughout the state 

and as, increasingly, P-12 immersion graduates enroll in the B.A. program .As it is currently 

constituted, however, the B.A. program itself cannot technically be considered an immersion 

program. Although most of the classes are taught through the medium of Hawaiian, they are 

predominantly language classes, not content (subject matter other than language) classes. A basic 

tenet of immersion programming is that it be content-driven. Although no standards currently 

exist to specify the amount of instructional time that must be devoted to instruction in the 

immersion language (in this case, Hawaiian) at the post-secondary level, the U.S. might follow 

Canada’s lead by stipulating that a minimum of 50% of undergraduate content coursework must 

be taught through the medium of the immersion language in order for the program to qualify as 

immersion. If KHʻUOK were to increase courses offering content taught through Hawaiian, it 
could become one of the first U.S. programs to meet such international standards for tertiary 

level immersion and the first to serve predominantly native English speakers. The only other 

post-secondary immersion program in the U.S. that I know of is one that serves primarily 

students of Puerto Rican heritage (native Spanish speakers) and alternates languages of 

instruction (English and Spanish) each week. Offering bachelor’s degrees in a range of 

disciplines (e.g., education, business, psychology, nursing), the program is currently available in 

Orlando and a suburb of Miami (http://www.insidehighered.com/news/2010/04/08/agmus). 

http://www.insidehighered.com/news/2010/04/08/agmus
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In the B.A. program, the Hawaiian Studies (HWST) courses for the Option 1 Performing 

Arts emphasis (taken in later years of the program) appear somewhat more in line with 

immersion programming because of the nature of their content (though some in the language 

emphasis may also qualify as immersion). If one counts upper division language requirements 

that focus on content (rather than solely language study per se), the Option 1 Performing Arts 

emphasis currently has 44 credits taught through Hawaiian, or 36%. The addition of six more 

courses, such as general education courses would bring the percentage to slightly over 50%. 

Such an increase in content taught through Hawaiian would further strengthen KHʻUOK 
graduates as immersion teachers for the state. 

As KHʻUOK builds its offerings to provide other content courses taught through the 

medium of Hawaiian (given their legislative empowerment to offer liberal and general education 

courses through the medium of Hawaiian), the college will be in a better position to characterize 

the programming as ―immersion.‖ This issue is discussed further under Recommendation #13. 

In sum, this is a highly rigorous and impressive program. In the self study the faculty did 

an outstanding job identifying areas that would benefit from improvement and suggesting 

strategies for addressing program limitations. The recommendations presented below build on 

those strategies and offer additional ones. It is my hope that the recommendations will prove 

valuable for the improvement and growth of an already strong program. 

Recommendations 

During the review process I noted a number of areas needing attention and improvement 

within the B.A. program and discuss these within the recommendations offered below. Of 

noteworthy concern are issues related to the B.A. graduation rates and undergraduate curriculum 

in terms of updating and expansion. I offer recommendations in three general areas: teaching, 

mentoring, advising and student support; materials development and curricular issues; and 

coordination with other UH-H campus units to expand curricular offerings. 

Teaching, Mentoring, Advising and Student Support 

Recommendation #4: Build faculty capacity in the B.A. program with requests for new 

faculty resources as well as more reliance on emeriti faculty and external, affiliate faculty. 

The significant concern of staffing and resources was addressed in more detail under 

Recommendation #1. However, in this recommendation I add brief commentary specific to the 

B.A. program. In addition, an increase in faculty capacity and resources is needed to address the 

majority of recommendations in this report. 

The B.A. program currently involves just three full time faculty members (Kimura, 

Cabral and Harman). This means that the B.A. program relies too heavily on lecturers, which 

becomes problematic in the long term because of lack of continuity in program planning and 

delivery. Given the number of students, courses and courses sections offered at the 

undergraduate level, certainly additional faculty are needed in the college (as explained under 

Recommendation #1), but it should also be possible to expand resources in the short term by 

making use of emeriti faculty who desire to remain involved as well as affiliate faculty. The 

number of majors in the B.A. program has grown to now over 100. Because the number of 

program graduates is quite small, the number of majors will continue to grow exponentially over 
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time. This is likely to continue, as most of the B.A. students are juggling study, work and, 

increasingly, family responsibilities. The demands on their time will inevitably lengthen the time 

to degree. Nevertheless, efforts must be made to increase graduation rates, and this will require 

additional resources, for example to expand the number of course sections and offerings at the 

upper division level to accommodate the number of majors. Without this expansion, graduate 

rates will likely not improve and in fact may worsen. 

Recommendation #5: UH-H and the UH system as a whole should join with Native 

Hawaiian entities (e.g., Office of Hawaiian Affairs, Kamehameha Schools) to develop 

scholarship programs that target the unique needs of students in the Hawaiian Studies B.A. 

program. 

The low number of B.A. graduates should be a source of concern for the college and 

university. As mentioned under Recommendation #4, most of the B.A. students are juggling 

study, work and, increasingly, family responsibilities. The demands on their time inevitably 

lengthen the time to degree. In addition to the recommendation to build faculty capacity and 

resources in the program to provide opportunities for more timely degree completion, efforts 

must be made to increase graduation rates as well by establishing scholarship programs that will 

relieve students of their full time work responsibilities. In particular, a scholarship program 

designed for B.A. students who wish to enter the teaching profession would be beneficial in 

helping to grow the number of qualified, Hawaiian proficient teachers to serve the state’s 

immersion programs. 

Recommendation #6: Ensure that junior faculty members are being mentored to teach 

courses and take on roles that will be vacated by senior faculty through eventual 

retirements or other changes. 

In the B.A. program, the two current emphases for Option 1 programming (Language and 

Performing Arts) are clearly linked to the skills and expertise of senior faculty (Wilson and Silva, 

respectively). Although some mentoring has occurred and some junior faculty have the expertise 

to teach many of these classes, some of the courses (primarily Performing Arts) can only be 

taught by the senior faculty with the expertise. It is imperative that senior faculty mentor the 2
nd 

and 3
rd 

generation of faculty into their areas of expertise to ensure that the curriculum will be 

sustained after eventual retirements (or other changes, such as a necessary increase in 

administrative duties making undergraduate teaching unfeasible). Hawaiian chant was mentioned 

as one area that needs additional faculty expertise and that should be taught in all four years of 

the undergraduate curriculum. 

Recommendation #7: Consider the development of an undergraduate advising office to 

ensure that B.A. students receive adequate advising. 

Earlier graduates of the B.A. program reported being very pleased with the 

advising/counseling they received in the program, indicating that faculty were readily available 

and always helpful in earlier years of the program. More recent graduates and current students 

described a different experience, explaining that they perceive faculty as too busy and only 

available during office hours. In particular, better advising for undergraduate students who desire 
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to go into the teaching program after graduation is needed. This decrease in advising capacity is 

likely an indication of the faculty being spread thinner and thinner as the college and faculty 

responsibilities have grown. This issue was also mentioned in the WINHEC report for both 

undergraduate and graduate students, and their recommendation, which I echo, was ―…that 

resources be defined to insure that learner progression through the program is not hindered 

because of the lack of counseling services‖ (WINHEC report, 2009, p. 11). 
In the evaluation report on the college that was submitted in 2003, Yamamoto also 

identified advising as a weakness in the college. He made reference to an undergraduate adviser 

(whose position was supported by grant money) and made the recommendation that the position 

become permanent. As part of my visit, I was informed that KHʻUOK does not have such a full-

time Hawaiian Studies B.A. advisor position due to lack of funding. The only adviser position 

that the college currently has is supported by temporary soft monies and is devoted to serving 

students in the teacher certification program. I recommend that resources be provided by UH-H 

to support this position. The person hired must be fully proficient in Hawaiian and assigned an 

office by faculty offices to allow for full integration with the work of the college. Given the 

growth of the B.A. program since Yamamoto’s 2003 evaluation report, I suspect that one full 

time undergraduate adviser may not meet the need and that a portion of someone else’s time or a 
second full time position altogether may be warranted. Advisers have to become completely 

familiar with all aspects of the undergraduate and graduate programs to advise students on issues 

specific to the B.A. program as well as to advise students of their options (and necessary 

requirements) for graduate study. Having full time advisers in the college would help to provide 

students with a consistent source to rely on and lighten faculty load when it comes to individual 

advising, which would allow faculty to devote more time to teaching and other responsibilities. 

Recommendation #8: Arrange for professional development for faculty and lecturers to 

ensure that instruction aligns with research-informed best practices for language teaching. 

Although the methodological approach for the language classes in the B.A. program was 

characterized as ―grammar-translation‖, what I observed is not consistent with that 

characterization. Although there is a heavy emphasis on grammar in the curriculum and although 

some translation occurs during instruction (and in required assignments, exams), the 

methodological approach I observed is much more functional/communicative in nature. 

Grammar-translation typically is used to describe curriculum and instruction that emphasizes 

reading and written translation and de-emphasizes expectations for students’ oral production of 

the target language—it is often used with classical languages such as Latin and Greek. The high 

expectations for student use of Hawaiian throughout the program are not consistent with a 

grammar-translation approach. 

In general, I observed very good teaching, an easy, comfortable interactive style between 

instructors and students, and the consistent expectation that students use Hawaiian. I offer high 

praise to the program for these practices. What second language acquisition (SLA) research has 

consistently shown is that students must use language in order to acquire it. Thus, it is never 

advisable for the instructor to dominate class discourse—the role of the instructor is to elicit as 

much language as possible from students in a structured lesson with clear pedagogical objectives. 

Overall, students reported being generally pleased with the instruction they receive in B.A. 

courses, though they indicated becoming bored in classes dominated by long lectures that don’t 
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engage them. Current students also shared the perspective that they perceive some faculty to be 

spread so thin that teaching has become a lower priority for them. 

Despite the good teaching I observed for the most part, I do believe that faculty and 

instructional staff would benefit from professional development workshops on SLA, technology 

integration, writing instruction, and content-based instruction. SLA instruction would be 

beneficial in general for all instructors. For example, students reported that they perceive that if 

they make errors in their language classes and need to be corrected, their grades will be 

negatively affected. This perception leads them not to speak in class for fear of making mistakes. 

Even though instructors may not lower grades when students do make mistakes, it is student 

perception that errors will be ―punished.‖ What SLA research tells us is that students need to feel 

comfortable enough to take risks with the language if their skills are to improve. It is by trying 

new ways to say things and risking the possibility of making a mistake that we move our 

proficiency forward. If students always stay in the comfort zone, saying/writing what they know 

how to say/write, their proficiency will not progress. 

I was very pleased to see the range of technology applications available to instructors in 

most classrooms though disappointed to see that they were used infrequently (though, I 

acknowledge that I observed for very little time in approximately just eight classes and clearly 

did not get an opportunity to get a complete picture of teaching in the program). Although new 

technologies seem daunting at first, once they are learned they can save instructors a great deal 

of planning and instructional time. They also tend to be highly motivating for students. In 

addition, making use of the online course management system (currently used by very few 

faculty/instructors) would also save resources (paper) and instructor time. KHʻUOK has the 

expertise in Keola Donaghy, and I urge the college to make arrangements for additional 

workshops on technology integration to be scheduled at a time when most faculty and lecturers 

are available. 

As recommended below (Recommendation #9), the B.A. curriculum would benefit from 

the infusion of writing into many of the courses that comprise the program (in addition to having 

some courses that focus specifically on writing). Professional development for the faculty and 

lecturers should accompany this curricular revision, as there are research-based best practices for 

teaching and assessing writing that the instructional staff should learn and implement. 

Finally, if the college decides to engage in a major curricular revision (Recommendation 

#9) that involves implementing content-based language instruction, the faculty and lecturers 

would benefit from professional development in this area as well. This will be especially 

important if the college expands its offerings to teach other subject matter content through the 

medium of Hawaiian (see Recommendation #13). 

Materials Development and Curricular Issues 

Recommendation #9: Consider engaging in a systematic curriculum review and revision 

process to (a) update the curriculum, (b) address the gap between years 2 and 3 that some 

majors perceive, and (c) ensure strong alignment between the B.A. and M.A. program. 

Curricular examination and revision is very labor-intensive and time-consuming. I do not 

suggest that the faculty in KHʻUOK address this recommendation on top of everything else that 

they are currently doing. Rather, I suggest that UH support and external funding (e.g., Spencer 

Foundation, FIPSE) be pursued to support this initiative. 
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Updating the curriculum. It has been nearly 30 years since the B.A. program was 

approved in KHʻUOK. Although the curriculum has been expanded with the addition of some 

courses since the launching of the program in 1982, it is my understanding that it has not 

undergone a systematic review. According to current and past students, including lecturers, the 

curriculum is in need of updating. It is perceived by some as having become stagnant, with 

content that is relevant but presented in a very traditional way. There is a desire for it to become 

more contemporary to reflect the 21
st 

century Hawaiian community while continuing to honor 

and build on critically important native Hawaiian historical documents and traditions. Current 

students in particular stated a desire for more emphasis on social language in the curriculum and 

more structured activities outside of classes to continue to build their Hawaiian skills. It is clear 

that using Hawaiian in all interactions as much as possible both within and outside classes is a 

strong and very important expectation of the program; however, while I observed quite a lot of 

interaction in Hawaiian between students outside the classroom, before and after classes, etc., I 

also observed a substantial degree of code-mixing and use of English among students. Some 

degree of English use is inevitable, and it should be emphasized that I observed more use of the 

target language (in this case, Hawaiian) among students, staff and faculty inside and outside of 

classrooms than I have ever observed in other university language programs in the U.S. It is clear 

that the college is making great gains in the goal of promoting as much Hawaiian use among 

students as possible. 

Additional curriculum updating may be achieved by exploring other curricular foci 

within the B.A. program to align with new expertise that the growing numbers of junior faculty 

bring to the program. The primary emphases in Option 1 (Continuing the Culture)—Language 

and Performing Arts—clearly align with the expertise of the senior faculty that started the 

program. New curricular emphases should build on junior faculty knowledge and skills to ensure 

that the curriculum evolves with its growing faculty. 

In addition, current students and graduates of the Option 1 program (both Language and 

Performing Arts emphases) indicated that they would benefit from more overlap between the two 

emphases. Some language-emphasis students explained that they consciously avoided 

Performing Arts courses and now regret having done so; the opposite occurred with some 

Performing Arts students who avoided language classes. They indicated that requiring some 

courses in both emphases for all students would be beneficial. 

Addressing a perceived gap between years 2 & 3. A gap in the curriculum and 

expectations between years 2 and 3 of the program is perceived by most (though not all) current 

and past students. Some students acknowledge that this gap is in part the students’ responsibility, 

as they need to learn to focus their attention and energies differently in years 3 and 4 of the 

program. Nonetheless, I observed that the focus of the curriculum does shift, and it becomes less 

about learning language per se and more about using language to learn other content. Although it 

is appropriate and necessary for the focus of the curriculum to shift in this way, it is imperative 

that students be prepared within the first two years of the curriculum for a seamless transition to 
nd rd

the third year and beyond. This type of shift between the 2 and 3 years is very common in 

language departments across the U.S., and is typically referred to as a curricular gap between 

language and content. In a nutshell, the first two years of modern language instruction typically 

emphasize language learning, and beginning in year 3 the curriculum shifts to content, culture 

and literature learning, often with the expectation that students be fully proficient in the language 
rd rd th

at the start of the 3 year. Faculty who teach the 3 and 4 year curriculum typically believe that 

they should not have to ―teach language‖ and that if students struggle with the language demands 
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of the literature and culture curriculum, it is because the language instruction in years 1 and 2 

was not rigorous enough. Of course, this thinking is flawed—students should not be expected to 

be fully proficient after just two years, especially if the curriculum of the first two years is 

fundamentally grammar-driven and emphasizes social, communicative language rather than the 

academic language required for the study of literature and other content. 

Research has consistently shown that language is best learned through meaningful, 

relevant content. Thus, creating a 4-year content-based curriculum that integrates language 

instruction throughout is perceived as an innovative, research-informed solution to the 

language/content gap described above. One department (German at Georgetown University) took 

on a major curriculum revision from 1997-2000 to infuse cultural content into the language-

driven curriculum in years 1 and 2 and to ensure that language continues to be taught throughout 

the 4-year undergraduate curriculum. They have reported exceptional proficiency gains with this 

approach. The curriculum emphasizes academic discourse and writing and, thus, may serve as an 

interesting model for the B.A. program in KHʻUOK. Extensive information about their process 

and the curriculum can be found at: 

http://www1.georgetown.edu/departments/german/programs/undergraduate/curriculum/ 

Ensuring alignment between the B.A. and M.A. programs. As also mentioned in the 

M.A. program review report and acknowledged in the college’s self studies for both the M.A. 

and B.A. programs, some work is needed to ensure a stronger alignment between the B.A. and 

M.A. curriculum, particularly in the area of academic writing. This need is acknowledged in the 

college’s self-study document, and may be addressed not only by developing a new required 

course in advanced writing (as suggested on p. 25 of the self study) but also by infusing writing 

throughout the curriculum in all years of the program and ensuring that all faculty and instructors 

have professional development opportunities that help them to learn best practices for the 

teaching and assessment of writing (addressed further in Recommendation #7). Students shared 

that the current link between an English writing course (ENG 215) and a Hawaiian writing 

course (HAW 304) is very helpful, and more curricular linkages of this type may be beneficial. 

Recommendation #10: As numbers of Hawaiian proficient students enrolling in the B.A. 

program increase, consider developing a new “track” or different sections of language 
courses to better serve the distinct needs of this student population. 

It would benefit the college to actively recruit more graduates of the state’s preK-12 

immersion programs as well as graduates of the Kamehameha Schools and students being raised 

in Hawaiian-speaking homes, because students entering with Hawaiian proficiency will have the 

opportunity to build much stronger Hawaiian language skills in the undergraduate program than 

those who begin their study of Hawaiian as college freshmen. As numbers of Hawaiian 

proficient students grow in the B.A. program, it will be necessary for the college to develop a 

different ―track‖ for these students, different sections of language courses (specifically years 1 

and 2), or, ideally, special content-based (liberal and general education content) language courses 

to better meet these students’ needs. Immersion graduates typically have no difficulty 

communicating meaning, but their language more often than not lacks grammatical accuracy and 

is less sophisticated lexically, socio-linguistically and syntactically. They need explicit 

grammatical instruction, for example, but the way in which that instruction is delivered to 

immersion students needs to be different to ensure that they remain engaged. Students with 

whom I spoke reported that in second year language classes in particular, there is such a range of 

http://www1.georgetown.edu/departments/german/programs/undergraduate/curriculum/
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proficiency levels within the classes that more advanced learners become bored and disengaged. 

Once there is a critical mass of more Hawaiian proficient learners (enough to fill a class), 

identifying special course sections for them would likely improve their language skills more 

quickly and allow the course instructor to address the distinct needs of this student audience by 

adopting immersion-specific pedagogical strategies. In fact, even more beneficial would be to 

create more content-based courses that embed a focus on language instruction throughout the 

undergraduate curriculum, as this is what immersion students have experienced in their preK-12 

education. This would be possible through the development of liberal education (and other 

content) courses taught in Hawaiian that would apply to General Education requirements for 

these B.A. majors. This is discussed further under Recommendation #13. 

Recommendation #11: Develop a structure to provide for continuity in the first and second 

year curriculum. 

Current students and graduates of the program alike pointed to a lack of continuity in the 

first and second year language classes. They indicated that different instructors who are 

responsible for different sections of the same course would benefit from a shared syllabus and 

exams to ensure that all students are ―on the same page‖ and prepared equally as well to move to 

the next level. This lack of continuity is very common in language programs that rely on 

lecturers (and/or graduate teaching assistants) to teach the language courses that comprise the 

first two years of the program. To remedy this situation, typically one syllabus for each course is 

developed and all instructors must follow the same syllabus and administer the same exams. In 

addition, periodically instructors are supervised by the department’s Director of Language 
Instruction (DLI), whose primary responsibility is to oversee the language instruction in the first 

two years of the program. The DLI works with instructors to develop common syllabi and exams 

for each course, observes their teaching and offers feedback on their instruction, and serves as 

liaison to assessment and/or technology centers (should the program have them). Creating a DLI 

position may very well benefit this college. 

Recommendation #12: Seek additional resources to support materials development for the 

B.A. program. 

As with the M.A. program, the B.A. course materials would benefit from professional 

publication. Just as the new building will impact how students view the college and perceive 

their value within it, so too will the professional publication of materials to support the B.A. 

curriculum. I urge the faculty to identify and prioritize materials development projects and seek 

financial support from UH-H units (e.g., Administrative Affairs) as well as the Office of 

Hawaiian Affairs and other entities to bring them to fruition. Then allowing for dissemination of 

those materials through sales should serve to benefit the college financially. Some materials may 

be developed only in print, others only in online format, and others through a mixture of print 

and online formats. In addition, it would benefit the college to consider how M.A. and Ph.D. 

course assignments might be designed to build materials for use in undergraduate courses. 

Writing or creating oral presentational projects (video clips, music, chants, etc.) for a specific 

audience (i.e., B.A. majors) can be highly motivating to graduate students and would serve to 

build much needed resources and materials for the B.A. program. 



     

        

 

  

 

 

  

 

    

    

      

  

  

 

 

   

 

  

  

 

 

 

 

   

 

 

     

 

   

  

 

  

 

 

  

  

  

 

 

 

Diane J. Tedick, Final Report Page 20 

External Review of B.A. Program in Hawaiian Studies, April 2010 

Coordination with other UH-H Campus Units to Expand Curricular Offerings 

A report from the UH Board of Regents to the 1997 state legislature called for the 

creation at UH-H of a tertiary level equivalent of the P-12 total Hawaiian immersion program. 

Subsequently, through what is now Hawaii Revised Statutes 304A-1301 & 1302, KHʻUOK is a 
uniquely legislatively empowered entity within the UH system to offer post-secondary liberal 

education through the medium of Hawaiian. This legal mandate from the 1997 state legislature is 

further clarified to support ―general education in Hawaiian‖ in HB 14063, which was passed by 

the 1996 state legislature and called for the feasibility study resulting in the college. This 

mandate was reiterated several times in the report submitted by the UH Hawaiian Language Task 

Force to the 1997 legislature through the Board of Regents and the Office of Hawaiian Affairs. 

This unique mandate is exciting for UH-H, for KHʻUOK and for Hawaiian language and 

culture revitalization efforts, because use of Hawaiian in a wider range of domains in the state 

and beyond can only increase if students have an opportunity to learn disciplinary content 

through the medium of Hawaiian at the post-secondary level. At the same time, at the tertiary 

level, subject area expertise is required for content instruction, thus coordination with other UH-

H campus units will be necessary for this curricular expansion to be possible. The college must 

be awarded the administrative support necessary to increase learning opportunities in Hawaiian 

in liberal and general education areas. Expanding content offerings through the medium of 

Hawaiian will strengthen the important role that UH-H plays internationally as it relates to 

indigenous language and culture revitalization. 

Recommendation #13: Provide UH-H administrative support to facilitate coordination 

between KHʻUOK and other campus units to increase content instruction through 
Hawaiian as a means to meet national norms for tertiary level immersion and establish 

another “first” for KHʻUOK. 

Currently faculty in KHʻUOK have expertise in a number of content areas and should 

have the opportunity to teach those content areas through the medium of Hawaiian. For example, 

in the College of Arts and Sciences courses (taught in English) are offered in Hawaiian History 

and Hawaiian Geography. While it is important for English-speaking students to have access to 

this content, Hawaiian proficient students would best benefit from this content to be taught 

through the medium of Hawaiian. Faculty in the college have expertise in these areas, among 

many others, and need the support of the administration to make possible such offerings in 

Hawaiian. Administratively facilitated coordination between KHʻUOK and other college units is 

needed in part because it is important for UH-H to have clear, written agreement between 

colleges about which college should be responsible for offering courses that focus on Hawaii or 

Hawaiian issues. If it is not possible to house all Hawaiian-related courses in KHʻUOK, it should 

be possible to facilitate cross-listings so that students could enroll in the courses through, for 

example, a History designator or a Hawaiian Studies designator. Perhaps the existing mechanism 

of listing courses as K-HIST, K-ANTH, etc. can be put into greater use. 

An expanded version of cooperation would be to follow the University of South Australia 

model, which was recently shared with KHʻUOK faculty by the director of that institution as part 

of a network through WINHEC (and communicated to me during my visit). At the University of 

South Australia, an aboriginal college actively recruits academics with an aboriginal studies 

specialization in various disciplines. These faculty members then teach introductory and 
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advanced aboriginal studies content in the aboriginal college, and one upper level course focused 

on aboriginal issues for students in another college in a discipline where they have expertise. For 

example, an aboriginal studies specialist with expertise (and a graduate degree) in sociology, 

might teach an upper division elective in the Sociology Department of the College of Arts and 

Sciences entitled ―Social Issues in the Aboriginal Community.‖ Taught in English, this course 

would require prerequisites in sociology and would primarily enroll sociology majors. Those 

majors would benefit from up-to-date information within the base of their discipline on 

aboriginal issues. Furthermore, students double majoring in aboriginal studies and sociology 

would have a course that bridged and met requirements in the two areas. The Sociology 

Department would control scheduling and officially approve the person to teach the course, 

whose time they would purchase from the aboriginal college. With this kind of arrangement, the 

aboriginal college has an assurance that the aboriginal content is accurate.  

If KHʻUOK were to adopt this model in cooperation with other colleges at UH-H it could 

hire individuals with a broader background and have them teach distinct lower division general 

requirements through Hawaiian and specialized courses through English in other colleges. Such 

faculty would likely increase the number of double majors, thus addressing an overall goal of 

KHʻUOK to increase the numbers of Hawaiian proficient individuals with a wide variety of 

skills and academic knowledge bases. This model has exciting possibilities particularly for better 

serving the needs of the increasing number of Hawaiian proficient students enrolling in the 

college. This content-based approach would dramatically benefit the college and its students and 

I strongly urge UH-H administration, KHʻUOK faculty and other UH-H colleges to give this 

idea their most serious consideration. 

Conclusion 

The faculty in Ka Haka ʻUla O Keʻelikōlani at the University of Hawaii at Hilo should be 

commended for their vision and for the dedication and commitment they have shown to students 

and for the spirit of goodwill, collegiality and mauli that permeates the college. With the 

continued support of the UH-H administration combined with additional faculty positions and 

resources, curriculum reform and strategies to shorten time to degree for B.A. students, the 

program will serve students well. I wish the members of the undergraduate program and entire 

college continued success in their critically important mission to revitalize Hawaiian language 

and culture. Thank you for the invitation and opportunity to review your program. 

‘O ka ‘ōlelo ke ka‘ā o ka mauli. 


