
 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Psychology Department Self Study for Program Review 

Brief Departmental History 

The Hilo Campus of the University of Hawaii, as it was initially named, has always been 

part of the University of Hawaii. Psychology began offering a B.A. in 1970 and was the 

second major on the Hilo Campus. The psychology major has always been one of the 

largest majors on campus. Additionally, from its inception the psychology major placed a 

strong emphasis on statistics and research methodology; these two courses still are 

required of all majors. 

The academic major was made more rigorous when its requirements underwent 

substantial modification in the 2004/2005 academic year. The number of requirements 

rose from 35 to 41; students were required to take a set of four courses that provided 

them with a foundation in the principles of psychology in addition to knowledge about 

different approaches to the study of psychology (social versus natural science approaches 

and people versus process approaches); and students were required to take three 400-level 

courses (rather than one) to provide them a chance to develop a deeper understanding of a 

selected area of psychology. 

In addition to making substantial changes in the major, over the past few years, 

the department has expanded the opportunities for students on the Big Island and 

throughout the state of Hawaii to obtain psychology degrees. Beginning in 2001, the 

department has offered a B.A. in Psychology through distance learning. This program has 

already graduated its first cohort and currently has students enrolled from West Hawaii, 

Maui, Kauai, and Molokai.  Additionally, the psychology department launched its 

Masters (M.A.) degree in Counseling Psychology fall semester 2005 with an additional 
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class was added for the 2006/2007 academic year. The first class graduated in May 2007. 

A document written for the Masters program to attain permanent status is appended in 

Appendix 1.  

Mission Statement 

To provide our students with the theoretical and substantive knowledge of psychology. 

1. General Education—We offer a series of courses that illustrate to the student how 

to use the psychological perspective and tools for critical analysis of 

psychological issues (for example, personality development, mental health, and 

women’s health issues). 

2. Psychology Major—The major is designed to illustrate the psychological 

perspective, to help students develop skills in critical thinking, and to introduce 

and explain the tools of psychology. These skills will be beneficial for those who 

seek jobs in psychology and also for those who seek employment in human and 

social service occupations. 

Goals and Learning Objectives 

1. Students, upon completion of the major, will have a basic understanding of the 

major theoretical orientations in psychology along with major empirical findings. 

2. Psychology majors will be expected to study, review, and reflect on the role of 

evidence in supporting claims. They will be familiar with quantitative and 

qualitative research methods in psychology and able to understand journal 

articles. 

3. Psychology majors will be expected to develop analytical and critical thinking 

skills and apply them to the field of psychology. 
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Program Activities 

1. Students acquire information about the major theoretical orientations and 

empirical findings in psychology through the courses they select to take in Blocks 

1 and 2. In Block 1, a student selects two of the following four courses: 

Developmental Psychology, Psychology of Personality, Social Psychology and 

Abnormal Psychology. These courses provide students with social science-

oriented view of psychology that is focused primarily on persons rather than 

process. In contrast, students select 2 of the following four course to fulfill their 

Block 2 requirements: Learning & Motivation, Sensation & Perception, Cognitive 

Psychology or Biopsychology. These courses provide students with a natural 

science-oriented view of psychology that is focused primarily on process rather 

than on persons. Both sets of courses provide students with an overall view of the 

theoretical underpinnings and major empirical findings of psychology. 

2. All students majoring in psychology are required to take a Statistics course and a 

Writing Intensive Research Methods course. Statistics will prepare the student to 

understand the analyses and assumptions behind qualitative and quantitative 

experimental designs. The methods course will introduce students to qualitative 

and quantitative experimentation in addition to learning how to read and write 

articles (APA style). These two courses prepare students to understand the 

research papers that they will read in their 400-level courses and to understand the 

role of evidence in supporting theoretical claims.         

3. In addition to the above requirements psychology students are allowed to choose 

18 credits of upper division courses (9 credits must be 400-level courses). These 
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courses allow students the option of delving more deeply into a field of 

psychology. For example, a student who is interested in attending graduate school 

in Clinical Psychology focusing on child might take: Counseling Psychology, 

Clinical Psychology, Adolescent Mental Health, Child Behavior Therapy and the 

Practicum course to fulfill this requirement. The Counseling and Clinical 

psychology courses will build on and integrate with concepts that the student has 

encountered in Abnormal Psychology. The Clinical Psychology and both Child 

Behavior Therapy and Adolescent Mental Health courses will allow the student to 

delve more deeply and critically into the areas of mental health related to 

childhood and adolescence. The student will also be expected to make 

presentations in these seminar courses. In the Practicum course the student will be 

able to use the concepts and techniques she encountered in her coursework (and 

see them being used) in a real life clinical setting. A similar experience can be 

gained for our students interested in Industrial-Organizational Psychology, 

Experimental Psychology, Physiological Psychology and Health Psychology.      

Assessment of the Psychology Major Requirements 

Comparison to other regional, comprehensive universities. 

Comparison Group: Western Washington University; California State University-

Fullerton; Colorado State University-Pueblo; Eastern Kentucky University, Western 

Carolina University; and Fayette State University. 

Similarities: 

1. The universities psychology degrees ranged from 37 to 50 in total credits with a 

mean of 42. The current psychology degree at UH-Hilo is 41 credits. 
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2. All 6 universities require the introduction course as does the psychology 

department at UH-Hilo 

3. All 6 universities require at least a 2 course sequence in statistics and research 

methods. Some have a statistics course followed by a methods course; some 

combine the statistics and methods courses. 

4. One of the 6 universities had a Block 2 course requirement in which the student 

chooses 2 of 4 courses (Developmental, Personality, Social and Abnormal) like 

UH-Hilo. Of the remaining universities 4 of 5 required a Development course,       

3 of 5 required a Social (but in one of these Social was combined with 

Personality), and 1 of 5 required a Personality/Abnormal course. 

5. One of the 6 universities had two combined Block requirements that were similar 

to UH-Hilo Block 3 in which the student chooses 2 of 4 courses (Learning & 

Motivation; Sensation & Perception; Cognitive, Biopsychology). Three of the 5 

remaining universities required a biological or neurosciences course; 1 required 

cognitive; 1 required learning; and 1 required a cognitive/learning course. 

Differences 

1. Four of 6 universities required a History and Systems (or theories) course. This is 

an optional course at UH-Hilo that counts as a 400-level course. 

2. Two of 6 universities required: a capstone course and one of these capstone 

courses was combined with the History/theory course. UH-Hilo does not currently 

have a capstone course. 
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3. Interestingly 3 of 6 universities required computer applications or skills course. 

This is not currently a requirement of UH-Hilo although SPSS is taught at both 

the undergraduate and graduate level. 

4. Other required courses (no options): Psychological Testing (1); Practicum (1).

     The above analysis demonstrates that the psychology curriculum at UH-Hilo is similar 

to the curricula at other regional, comprehensive universities across the continental 

United States. Although the majority of the psychology department is satisfied with its 

curriculum and the changes it initiated in the 2004/2005 academic year, there is a 

problem. Currently students are “bottle-necked” by the available offerings in Block 2. As 

will be described later, the department is hampered in its ability to recruit instructors of 

Block 2 courses because it has only one “wet” lab as a research facility.   

Psychology contributions to General Education & other departments 

The psychology department only teaches one course, Introductory to Psychology, 

as a General Education requirement but this belies the extent to which psychology 

contributes to the education of non-majors at UH-Hilo. As can been seen in the Table 

below, more than half of the students enrolled in development psychology are non-

majors. The department has increased the sections in developmental psychology steadily 

across the years to accommodate non-majors, especially students from nursing, political 

science and education. In fact, the department chair has received complaints within a day 

of adding sections of developmental psychology from non-majors. Surprisingly, the 

number of non-majors has also increased in the department’s statistics course, accruing a 

cost to the department. Psychology’s statistics sections are limited to 23 students because 

of its laboratory component. The majority of non-majors in statistics are pre-nursing 
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majors. Additionally, non-majors make up a large portion of the students in the 

personality, social psychology, community psychology, abnormal psychology and the 

cross-cultural psychology courses. Although psychology is pleased to support non-majors 

and other programs by its offerings, this relationship has been primarily non-reciprocal 

and needs to be considered when adding additional faculty to departments such as 

nursing.      

Percent of Non-majors in the Course 
75-100% 50-75% 25-50% 10-25% 
Introduction to 
Psychology 

Development 
Psychology 

Statistics since 
Spring 2005 

Sensation & 
Perception 

Personality since 
Spring 2005 

Social Psychology Psycholinguistics 

Community 
Psychology 

Cognitive 

Abnormal 
Psychology 

Health Psychology 
Women & Health 

Cross-cultural Industrial 
Organizational 
Motivation 

Psychology majors 

The following statistics are based on the four semesters: Fall 2004, Spring 2005, Fall 

2005 and Spring 2006 provided by the Instructional Research Office. 

For many years the number of psychology majors consistently rose, but by 2004 

the number of majors reached an asymptote of about 280 or about 35% of students 

currently enrolled in the Social Sciences Division. The majority of psychology majors are 

women (78%) which follows national and international trends. One-third of the 

psychology majors consist of freshmen and sophomores while the other two-thirds are 

juniors and seniors. Psychology attracts a large number of transfer students which is 

evident from above distribution of students. The largest ethnic group in psychology 
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consists of Asians and Pacific Islanders (34%) followed by Caucasians at 27%. Native 

Hawaiians make up about 21% of the psychology major about half the percentage of 

Hawaiians in other social science majors but slightly more than the percentage in the 

university as a whole. 

Psychology courses enroll about 20% of the students in CAS and about 32% of 

the students in the Social Sciences Division. Since the 2000/2001 academic year more 

than 30% of the graduates each year in the Social Sciences Division have been 

psychology majors.  

Student Outcomes 

The majority of psychology’s professors and instructors are active in their fields 

of endeavor; this is exemplified in the number of grants the department has and in the 

number of faculty publications. The faculty’s research activities provide students with a 

number of unique opportunities to participate research projects as undergraduates and 

graduate students (see below). The department has also worked hard in the past 10 years 

to provide students with a variety of venues to obtain their baccalaureate degrees. 

Additionally, two members of the department (Ms. Thurston and Dr. Ramos received 

outstanding teaching awards as instructors) and a third member, Dr. Yudko just received 

the first innovative teaching award and Dr. Ramos received the second innovative 

teaching award the year after Dr. Yudko received his award. The major weaknesses of the 

department are a disproportionate number of A grades in some courses and a tendency to 

have students evaluated strictly on multiple choice exams.   

Unique Learning Opportunities in Psychology 
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Many of the undergraduate and graduate students in psychology work on research 

projects with professors. For example, Drs. Brown, Coutant, Herman, Ramos, Skorikov 

and Yudko all currently have active research projects that involve undergraduate and, in 

some cases, graduate students. Both Dr. Brown and Dr. Skorikov’s students attended and 

presented the results of their research in conference posters at the Association for 

Psychological Science (APS) Meeting in New York in May of 2006. Additionally, two of 

Dr. Brown’s students attended the MBRS conference in October of 2006 in Anaheim and 

in 2007 in Austin, Texas, and gave poster presentations, and several more were co-

authors of two presentations, one oral and the other a poster, at the Human Biology 

conference in Philadelphia in March 2007. Some of Dr. Brown’s students attended and 

gave posters presentations at the meeting of the menstrual society in Vancouver, Canada 

June 2007 and Dr. Skorikov’s students attended and gave poster presentations at the APS 

meeting in Washington D.C. Over 20 of Dr. Brown’s undergraduate students have been 

co-authors on her research papers and she currently has one paper in review with 

undergraduate co-authors. Appendix 2 provides information on graduate student 

publications. 

Besides participating in UH-Hilo research projects, undergraduate psychology 

majors at UH-Hilo can take a course (Psy. 345/445) that provides undergraduate 

practicum experience. These experiences include practicums at local schools in which 

students help with academic advising, personal counseling, records management and do 

1:1 tutoring; at Mental Health Agencies in which students assist in group counseling 

sessions, crisis intervention, assist staff in providing personal and physical assistance, and 

outreach services to consumers; and at UH-Hilo programs in which students assist 
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personnel in providing student services including counseling, advising, financial aid 

assistance and career exploration. Some UH-Hilo practicum students have been offered 

employment opportunities at their practicum sites after graduation.  

Grades and Course Rigor 

In reviewing the statistics on student outcomes provided by Instructional Research 

Office for the past few semesters, the psychology department acknowledges that some 

courses have a disproportionate number of A grades (see Table 2 below) which might 

reflect that the rigor of the courses has decreased. Although the average grade in 

psychology courses (3.0) was identical with the overall average for the Social Sciences 

(3.0) in 2003, the majority of the department feels concern over possible grade inflation. 

The department is particularly concerned about the percentage of A grades in the three 

courses required by its majors, Introduction to Psychology (Psy 100), Statistics (Psy 213) 

and Research Methods (Psy 214). Additionally, some of UH-Hilo majors who have been 

accepted into the Masters in Counseling Psychology Program at UH-Hilo are unprepared 

to do graduate work despite the fact that they attained high GPAs. 

Table 2: Grade distribution 

Course Total students As Bs Cs 
Psy 100 (Intro) 918 40% 27% 18% 
Psy 213 (Statistics) 279 42% 25% 18% 
Psy 214 (Methods) 158 52% 25% 11% 
Psy 312 (testing sequence) 42 45% 29% 12% 
Psy 313 (testing sequence) 141 26% 28% 31% 
Block 1 
Psy 320 (Developmental) 358 56% 24% 11% 
Psy 321 (Personality) 106 44% 25% 20% 
Psy 322 (Social) 173 27% 40% 29% 
Psy 324 (Abnormal 185 33% 38% 26% 
Block 2 
Psy 314 (Learning & Motivation) 0 
Psy 315 (Sensation  Perception) 51 25% 35% 24% 
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Psy 350 (Cognitive) 148 56% 23% 10% 
Psy 352 (Biological) 60 25% 23% 25% 

The department proposes to address this situation through a number of avenues. 

First, both the regular and temporary faculty who teach Psy.100 will meet and determine 

a common set of concepts that will provide students with a strong foundation in 

psychology. The foundation will stand on its own for the non-majors but can be built 

upon by the psychology majors in their future course work. From this foundation, the 

department will develop a common set of questions (enough so that questions can be 

randomly selected for exams each semester without undo replication) that will become a 

required part of the tests in the introductory courses. These questions will make-up 

between 50 and 75% of the exams given in the introductory course sections. The 

instructor could, then, focus the remaining exam questions on their areas of expertise. 

The questions will be added to the exams in such a way that instructors will not be 

tempted to “teach to the questions” but will be encouraged to cover the foundation 

concepts in their courses. The student’s performance on the questions will provide the 

department with information on how well instructors cover critical concepts in 

psychology. Additionally, instructors who teach Psy 100 will be encouraged to meet with 

each other at least twice a semester to discuss pedagogical practices in introductory 

courses. The department would like to promote an atmosphere of shared goals and 

objectives for the course with instructors sharing various ways of presenting the common 

course material. 

A similar group consisting of instructors of Statistics (Psy 213) and Research 

Methods (Psy 214) will be formed. Again, this group will discuss and develop a common 
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set of concepts and goals for the two courses. These courses should provide students with 

a foundation of concepts needed to design and conduct psychological experiments and to 

evaluate the experiments of others. Students should also be able to present their findings 

through both oral and written media. Again, the department would like to promote an 

atmosphere of shared goals and objectives for the two courses with instructors sharing 

various ways of presenting the common course material.  

At one time, department members taught one of the required courses (at the time 

these courses were Psy 100, Psy 213, Psy 214, Psy 311, 312 or 313 (testing courses) and 

Psy 345 (practicum)) each semester. The reasoning behind this was that, if the 

department felt that a course was so important that it was required, then a regular faculty 

member should teach it the majority of the time. This practice has lapsed across the last 

10 years. Right now the department only requires three courses (Psy 100, Psy 213 and 

Psy 214) and has more than twice as many faculty as it had 10 years ago. The department 

is considering re-instituting the above policy by making each member commit to teaching 

at least one section of the above courses every two years (one section of Psy 100, 213 or 

214 during one out of four semesters).      

Additionally, the department will form a committee of instructors who will meet 

with current and future graduate students. Conversations in these meetings will center 

around how their undergraduate experiences prepared the students for work in graduate 

school but more crucially about what was missing from their undergraduate experience 

that could have better prepared them for graduate school. The department will then use 

the results of these conversations to modify its undergraduate offerings. 
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NSSE Results 

The psychology department was disappointed in the NSSE results pertaining to 

the number of written assignments in its courses compared to peer institutions. A table 

was subsequently constructed to examine course requirements. As can be seen from 

Table 3 below the majority of psychology courses rely upon multiple choice exams to 

evaluate students. Although this might be appropriate for lower division courses, the 

department would like to see the paper and presentation requirements increased for its 

upper division offerings. The department recognizes that papers, especially, take a great 

deal of time to grade and are more effective learning experiences if students are offered a 

chance to re-write them. In order to encourage more paper assignments, the department 

proposes to hire a reader who would be responsible for correcting grammatical errors 

leaving the instructor to focus on content. 

Table 3: Course Requirements 

Course Tests Papers Presentations 
Multiple 
choice 

Essay Short 
Answer 

Cum. 
Final 

1-5 6-10 > 10 Group Individ. 

100 3 0 0 Req 0 0 0 0 0 
100 4 0 0 NO 0 0 0 0 0 
213 0 0 3 Req. 0 0 0 0 0 
213 4 0 4 NO 0 0 0 0 0 
213 3 0 0 NO 0 1 0 0 0 
214 3 0 0 NO 2 4 2 1 1 
214 3 9 0 NO 0 3 0 0 1 
312 10 0 0 Req 2 1 0 0 1 
313 15 15 0 NO 0 0 0 0 0 
313 3 0 0 NO 0 0 0 0 0 
314 4 0 0 Opt. 5 0 0 1 0 
314 3 0 0 NO 0 0 0 0 0 
320 4 0 0 Opt 0 0 1 0 0 
320 4 0 0 NO 0 1 0 0 0 
322 4 0 0 Req 1 0 0 0 0 
323 4 4 4 NO 11 2 0 0 0 
335 3 6 0 Opt. 2 2 0 1 1 
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350 4 0 4 NO 0 0 0 0 0 
352 3 0 0 NO 0 0 0 0 0 
360 3 0 0 Req 1 0 0 1 1 
365 4 0 4 NO 0 0 0 0 0 
380 3 0 0 NO 0 0 0 0 0 
390 10 0 0 Req 2 1 0 1 0 
385 3 0 0 Opt. 0 0 1 0 1 
416 3 0 3 NO 0 0 0 0 0 
416 0 3 0 NO 0 0 0 0 0 
420 6 0 0 NO 6 0 0 0 1 
425 6 0 6 NO 0 4 0 0 1 
425 0 0 0 NO 7 0 1 0 3 
440 3 0 0 Opt. 8 0 0 0 2 
445 0 0 0 NA 12 0 1 0 0 
452 3 3 0 NO 0 0 0 0 0 
494 0 3 0 NO 0 0 0 0 0 
494 2 2 0 Req 3 1 0 0 1 

Psychology professors and instructors 

Brief biographies of each professor/instructor are provided below (and vitae will 

be sent separately). To summarize, although the department had several external grants in 

the recent past: two MBRS NIH grants (Brown and Skorikov), an NIMH Mid-Career 

Development grant (Frueh), a RIMI grant (Skorikov), an NSF grant (Worchel, no longer 

on faculty) and an education grant (Yudko), currently only Dr. Frueh and Dr. Yudko are 

receiving grant monies for their research although several faculty members have 

submitted grants or are in the process of writing them. Departmental grants involved 

research on adolescent mental health, psychological and physiological health across the 

menstrual cycle, PTSD in rural populations, and inter-ethnic violence. The department 

exhibits depth within the field of psychology including the areas of cognitive psychology 

(Pack), evolutionary psychology (Brown), comparative psychology (Pack and Brown), 

social psychology (Coutant), cross-cultural psychology (Coutant, Kim B. and Kim S.), 
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psycholinguistics (Dixon), clinical psychology (Frueh, Kim S. and Higa-McMillan), 

counseling psychology (Kim B. and Herman), community psychology (Ramos), 

developmental psychology (Skorikov and Thurston) and physiological psychology 

(Yudko). The largest problem that the department faces in recruiting for new positions is 

the lack of adequate laboratory space, primarily space for “wet” labs. 

Biographies 

Susan G. Brown, Ph.D. is an evolutionary psychologist who has researched a variety of 
species ranging from snails to gorillas. Her most important work to date has been 
research on the evolution of sexual reproduction resulting in a modification to William 
Hamilton’s parasitic theory. At present, she is conducting research on behavioral 
differences in endemic Hawaiian snails across a variety of ecotypes, and pheromone 
effects on the reproduction and social behavior of unisexual geckos. Additionally, Dr. 
Brown was P.I. on an NIH grant that examined the health, sexuality and well-being of 
women using different birth control methods across their menstrual cycles and currently 
has a follow-up grant submitted to NIH. 

Dawna Coutant, Ph.D. conducts research in the areas of power imbalance and its effect 
on low power individuals, cross cultural psychology and occupational health. She was the 
Assistant Director of Undergraduate Leadership Programs at the Center for Public 
Leadership Studies, George Bush School of Government and Public Service, Texas A&M 
University from 1994- 1998, then an Assistant Professor at the University of Southern 
Maine from 1998 – 2000. At that time she made the transition to the University of Hawaii 
at Hilo ( 2000 – present). She has published journal articles in such journals as Group 
Dynamics: Theory, Research, and Practice, and co-authored more than five book chapters 
in Handbooks and well-respected edited books. In 2000, and 2003 she was P.I. of grants of 
approximately $600,000 and $750,000 for work to establish Lanakila Ka Pouhana, a 
program for Native-Hawaiian and part-Hawaiian at-risk youth ages 15-17. The program 
helped these young people finish high school, become more connected with their ethnic 
identity, and look for non-violent, non-drug related lifestyles. She was also a key 
collaborator on an additional $750,000 grant from NIOSH, which established and 
supported a minor in Occupational Safety and Health at UH-Hilo. 

Paul W. Dixon, Ph.D. was born in New York City in 1936 and spent his early years in 
New England as well as living in Northern China in Tientsin and Beijing for four years. 
His family includes five children, two girls and three boys.  He has been a Psychology 
and Linguistics Professor at the University of Hawaii Hilo from 1965 to the present 
time.  His background includes a BA in English and American Literature from Blackburn 
College in 1960; MA in General Experimental Psychology from the University of 
Hawaii, 1963; and a PhD in General Experimental Psychology, 1966 also from the 
University of Hawaii.  Nominee for the Nobel Prize in Physics 1986, 95, 98;  In 
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mathematics, Solution Continuum Hypothesis Gregor Cantor; Generation of Supernova 
via high energy physics experimentation are further accomplishments. 

B. Christopher Frueh, Ph.D. joined our faculty in August 2006 as professor and 
program director. He received his Ph.D. in Clinical Psychology from the University of 
South Florida in 1992. His research focuses on clinical trials and mental health service 
delivery in a variety of medical and mental health settings.  Over the past 17-years has 
been Principal Investigator on 13 federally-funded research grants and Co-Investigator on 
15 others, from funding agencies like National Institute of Mental Health (NIMH), 
Agency for Healthcare Quality and Research (AHRQ), Veterans Affairs (VA), and 
Department of Defense (DOD).  In 2006 he was awarded an NIMH Mid-Career 
Development (K24-MH074468) grant titled “Mentoring/Career Development in PTSD 
Services Research”—to expand knowledge of community violence in rural areas, 
improve services, and examine the impact of traumatic exposure on a range of relevant 
mental health, health and economic variables.  He has authored over 150 professional 
scientific publications, held an endowed research position at Baylor College of Medicine, 
attained the rank of tenured professor at three different universities (including Medical 
University of South Carolina, Baylor College of Medicine), and held academic 
administrative appointments each of these universities.  He was recently appointed 
Director of the Social Sciences Division within the College of Arts and Sciences.  He 
reviews regularly for several different federally funding agencies (NIMH, DOD, VA) and 
about 25 different scientific journals. 

Steve Herman, Ph.D. received his Ph. D. in counseling psychology from Stanford 
University in 1998 and is licensed as a psychologist in Hawaii. He joined our faculty in 
August 2005 and teaches courses in our master’s program in counseling psychology as 
well as undergraduate courses. In 2005, he had a sole author publication entitled 
“Improving Decision Making in Forensic Child Sexual Abuse Evaluations” in Law and 
Human Behavior, the journal of the American Psychology-Law Society (also known as 
Division 41 of the American Psychological Association). He is currently conducting an 
online survey study of mental health professionals who conduct child sexual abuse 
evaluations. He will be presenting preliminary results from his new study at the annual 
convention of the American Psychological Association in San Francisco in August 2007. 

Charmaine K. Higa-McMillan, Ph.D. joined our faculty in August 2009. She received 
her B.A. in Psychology at the University of Hawaii at Manoa (UHM) in 1999 and her 
Ph.D. in Clinical Psychology from the University of Tulsa in 2004. Dr. Higa-McMillan is 
licensed to practice as a psychologist in the State of Hawaii. Before arriving at UHH, Dr. 
Higa-McMillan completed a three year postdoctoral fellowship at UHM where she served 
as a clinical supervisor and project co-director for a randomized controlled effectiveness 
trial examining evidence-based practices for children with anxiety, depression, and/or 
disruptive behavior problems in community clinics and school settings. She stayed on at 
UHM as an Assistant Professor of Research where she studied public mental health 
services for children and adolescents enrolled in the Child and Adolescent Mental Health 
Division (CAMHD) in the Hawaii State Department of Health. She provided research 
and evaluation services to CAMHD as well as conducted clinical services research. 
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Dr. Higa-McMillan has 19 peer-reviewed scientific reports, book chapters, and technical 
reports in the areas of childhood social anxiety and self-consciousness, measurement of 
anxiety in children and adolescents, dissemination and implementation of evidence-based 
practices for youth, and mental health services for children and adolescents. She also has 
over 12 empirical papers under review or in progress, has presented more than 40 times at 
national conferences, and reviews regularly for five different scientific journals. 

Bryan S. K. Kim, Ph.D. is a Professor of Psychology and Director of M.A. Program in 
Counseling Psychology at the University of Hawaii at Hilo. He received the Ph.D. in 
Counseling, Clinical, and School Psychology with an emphasis in Counseling 
Psychology from the University of California, Santa Barbara in June of 2000. He also has 
a Master of Education in School Counseling (1995) and a Bachelor of Education in 
Secondary Science Education (1992), both from the University of Hawai'i at Manoa. Dr. 
Kim is a Licensed Mental Health Counselor (MHC196) in the State of Hawaii. In terms 
of faculty positions prior to arriving at the UH Hilo in 2006, Dr. Kim was an Assistant 
Professor in the Department of Psychology at the University of Maryland, College Park 
from August 2000 to June 2002. In July 2002, Dr. Kim returned to UCSB as an Assistant 
Professor in the Counseling, Clinical, and School Psychology Program. In July 2005, he 
was promoted to Associate Professor with Tenure at the UCSB. Dr. Kim has over 60 
publications and 80 presentations in the areas of multicultural counseling process and 
outcome, measurement of cultural constructs, counselor education and supervision, and 
immigrant experiences. His current research examines the effects of culture-specific 
counseling interventions and client enculturation/acculturation (e.g., cultural values) on 
counseling process and outcome. Dr. Kim's interest in multicultural counseling 
psychology largely stems from his experiences growing up in Hawai'i as a 1.5-generation 
Asian American. 

Dr. Kim is currently Associate Editor of The Counseling Psychologist, the 
Cultural Diversity and Ethnic Minority Psychology, and the Measurement and 
Evaluation in Counseling and Development. In addition, he serves on the editorial 
boards of the Journal of Counseling Psychology, the Psychotherapy Theory, Research, 
Practice, and Training, and the Educational Researcher. In 2003, Dr. Kim received the 
“Early Career Award for Distinguished Contributions” from the Asian American 
Psychological Association. In 2005, Dr. Kim received the “ACA Research Award” from 
the American Counseling Association and “The MECD [Measurement and Evaluation in 
Counseling and Development] Editor's Award” from the Association for Assessment in 
Counseling and Development. In 2006, Dr. Kim received "The Fritz and Linn Kuder 
Early Career Scientist/Practitioner Award" from the Society of Counseling Psychology 
(Division 17 of APA). Most recently in 2008, Dr. Kim received the “Emerging 
Professional Award” from the Society of the Psychological Study of Ethnic Minority 
Issues (Division 45 of APA) and was awarded Fellow status by the APA. 

Sunyoung Kim, Ph.D. will join our faculty in January, 2010.  She received her Ph.D. in 
Clinical Psychology from Boston University in 2004.  She also has a Masters in 
Psychology from the New School for Social Research in New York, and another Masters 
in Women’s Studies from Ewha Womans University in Korea.  She received her B.S. 
from the Seoul National University in Korea.  Dr. Kim is currently working as a social 
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science research associate at Stanford University School of Medicine, Department of 
Psychiatry and Behavioral Sciences, where she has been directing several treatment 
outcome studies on anxiety disorders funded by National Institute of Mental Health 
(NIMH) and Veterans Affairs (VA).  Dr. Kim’s research projects at Stanford investigate 
efficacy of capnometer-feedback-assisted breathing therapy for PTSD, panic disorder and 
other anxiety disorders. These projects measure psychological and physiological effects 
of the breathing therapy.  Before she came to the U.S. to attend the graduate school in 
psychology, she taught women’s studies at several universities in Korea. While in Korea, 
Dr. Kim worked at a research institute in which she carried out government funded 
research projects on sexual violence and crime.  She co-founded the first rape crisis 
center in Korea (The Korean Sexual Violence Relief Center) with her colleagues, and 
volunteered at the center as a counselor. Dr. Kim’s bi-cultural and inter-disciplinary 
background shaped her interests in improving lives of marginalized individuals and 
cultivating diversity.  Dr. Kim’s research and clinical interests include treatment outcome 
of anxiety disorders including PTSD and panic disorder; cross-cultural approaches to 
trauma, resilience and mental health behaviors; women and minority issues in clinical 
psychology.  She has received a number of fellowships and grants which include the 
international fellowship of the AAUW (American Association of University Women) that 
funded her doctoral dissertation on child abuse in Korea.  She is licensed to practice as a 
psychologist in the states of New York and California.  

Adam A. Pack, Ph.D. is an Assistant Professor of Psychology with a joint appointment 
in Biology at the University of Hawaii at Hilo.  He is also a faculty member of the 
Tropical Conservation Biology and Environmental Science Master’s Degree Program at 
UH Hilo, and is an Affiliate Graduate Faculty member in the Psychology Department at 
the University of Hawaii at Manoa.  Through these appointments, Dr. Pack has served on 
13 master’s and doctoral degree committees.  At UH Hilo, Dr. Pack teaches courses in 
Learning and Motivation, Statistical Techniques, Animal Cognition, and Marine Mammal 
Behavior and Biology. Dr. Pack’s research focuses on laboratory studies of sensory 
perception, cognition, and communication in bottlenose dolphins, and field studies of 
behavior, biology and communication in North Pacific humpback whales and Hawaiian 
spinner dolphins.  Dr. Pack has authored or co-authored 44 scientific publications on 
marine mammals and given over 70 scientific presentations.  His findings have been 
featured in the Boston Science Museum, in popular magazines such as Smithsonian, 
National Wildlife, and the Economist, and in television documentaries such as National 
Geographic’s “Humpbacks: Inside the Pod,” and “Dolphins: Deep Thinkers” with Sir 
David Attenborough.  Since beginning his marine mammal research, Dr. Pack has served 
as P.I. or co-P.I. on Federal, State, and private grants totaling over 2 million dollars.  
Granting agencies include the National Fish and Wildlife Foundation, Office of Naval 
Research, and Earthwatch.  Dr. Pack is the co-founder of the Hawaii-based non-profit 
organization, The Dolphin Institute, which is dedicated to dolphins and whales through 
research, education, and conservation.  He is a guest associate editor for the scientific 
journal Marine Mammal Science and serves as research advisor to several marine 
mammal organizations including Marineland, Florida and the American Cetacean 
Society.  In 2008, Dr. Pack was appointed research chair of the Hawaiian Islands 
Humpback Whale National Marine Sanctuary Advisory Council.  
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Cheryl M. Ramos Ph.D. is an Associate Professor of Psychology at the University of 
Hawai'i at Hilo. Dr. Ramos serves as the Coordinator of Undergraduate Studies and 
Distance Learning for the Psychology Department. She earned her Ph.D. in Community 
Psychology from the University of Hawai'i at Manoa.  She teaches courses in Community 
Psychology, Industrial & Organizational Psychology, Program Evaluation and Field 
Practicum. Her research interests and areas of publication include rural community 
psychology, organizational change, and distance education. Dr. Ramos' has received 
several awards including the 2008 Taniguchi Award for Excellence and Innovation, the 
2007 Excellence in Teaching Award from the UHH Chapter of the National Society for 
Leadership & Success, the 2007 Chancellor's Award for Outstanding Advising & 
Mentoring, and the 2000 Chancellor's Award for Excellence in Teaching.  Currently she 
is conducting research related to cancer survivorship in rural Hawai'i communities. Dr. 
Ramos has extensive experience working as a legislative researcher and community 
development program assistant in county government. She has been a management 
consultant to public, non-profit, and private organizations. She has served as the Program 
Evaluator on State and Federal Grants community-based programs. She is a journal 
reviewer for Computers & Education, Ethnicity & Health, and Global Journal of 
Community Psychology Practice. 

Vladimir B. Skorikov, Ph.D. has done research and published widely on adolescent and 
adult career development, methodology, mental health, and cognitive processes.  Over 
the past six years he has been the principal investigator on 2 research grants from the 
National Institutes of Health (NIH) and a co-investigator on a research infrastructure 
development grant from the NIH to UH Hilo.  Since 2001, he has been conducting a 
longitudinal, 7-year study of the relationships among career development, identity, and 
mental health during the transition to adulthood funded by the NIH.  He has served on the 
editorial boards of the Career Development Quarterly, Individual Differences Research, 
and Career Development Book Series and has been a reviewer for numerous professional 
organizations including 7 scholarly journals and the NIH grant review panel.  He is the 
co-editor (with Wendy Patton) of a forthcoming book, Career Development in Childhood 
and Adolescence, scheduled for publication in 2007 by Sense Publishers. 

Becky Thurston M.A. is a recipient of the Chancellors Award for Teaching Excellence. 
She has authored or co-authored chapters in the books Encyclopedia of Creativity and 
Divergent Thinking and has been published as co-author in the journals Teaching of 
Psychology, Educational, Psychological Measurement and the Journal of 
Psychoeducational Assessment. 

Errol Yudko, Ph.D. is an associate professor of psychology at the University of Hawaii at Hilo. 
Dr. Yudko received a BA in biological sciences from the University of California at Irvine, and 
both MA and PhD degrees in behavioral neuroscience from the University of Hawaii at Manoa. 
Dr. Yudko’s post-doctoral research was spent in the Laboratory of Psychopharmacology at the 
University of Hawaii at Manoa. As a student, Dr. Yudko worked as a research assistant for the 
Center for Memory and Learning at the University of California Irvine, research pharmacologist 
for the Department of Cognitive Neuroscience for Wyeth Research in the UK, and as an 
ethopharmacologist for the Pacific Biomedical Research Center at the University of Hawaii at 
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Manoa. Dr. Yudko’s research interests include the effects of pharmacological agents on 
aggressive and defensive behavior in both humans and animals, the psychoneuroendocrinology of 
addiction, models of substance abuse prevention in adolescents, and the effectiveness of distance 
education. His interest in distance education led to his being the first recipient of the Taniguchi 
Award for Excellence and Innovation. His interest in substance abuse has led to his developing 
several substance abuse prevention programs targeted at adolescents of the Big Island of Hawaii. 
These interests have also led to his being PI on a $750,000 grant from DHHS that funds a 
program for Native-Hawaiian and part-Hawaiian at-risk youth who are attempting to finish high 
school. He co-authored a book on methamphetamine which is currently in its second edition. Dr. 
Yudko is a reviewer for the Journal of Computing in Higher Education, and has been an ad-hoc 
reviewer for the Journal of Studies on Alcohol, Journal of Substance Abuse Treatment, Addictive 
Behaviors, Journal of Traumatic Stress, Substance Abuse Treatment, Prevention and Policy, 
Cultural Diversity & Ethnic Minority Psychology, and Computers & Education. Dr. Yudko is the 
author or co-author of 50+ peer reviewed publications, book chapters, and/or conference 
presentations. 

Academic Support for Faculty 

Over the past few years the library’s support for course work and research has 

dramatically improved within the field of psychology. When the Masters in Counseling 

Program was initially funded, it included monies for reference materials and a number of 

books on counseling and clinical psychology. Additionally, several psychological indexes 

are now available to faculty including PsycINFO, PsycArticles, Psychological and 

Behavioral Sciences Collection and PsycBooks from APA as well as on-line access to 

journals. For the more medical and biologically oriented members of the department the 

library offers Medline, Biological Abstracts and JSTOR; again most of these indexes are 

accompanied by on-line access to relevant journals. The department would like more 

access to psychological journals published by Sage. 

For several years, the budget for psychology was $50,000.00, last year the budget 

was halved to $25,000.00 and it looks as if last years budget will either be maintained or 

decreased again this year (2009/2010). Although the $50,000.00 budget was adequate for 

the day-to-day running of the department, it did not allow the department to expand its 
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services to students. For the academic year 06/07, the funds for statistics tutors ran out 

after fall semester so no tutoring services were available for statistics student during the 

spring semester. The department is also unable to offer its graduate students teaching 

assistantships, stipends or funds to attend academic conferences. This hampers the 

department’s ability to recruit students for its Masters in Counseling Psychology 

program. If the department had T.A.s for its course, then not only could it recruit better 

students for the Masters in Counseling Psychology program but courses with T.A.s could 

offer more written assignments.   

In the past the department received about $9,000.00 a year in over-head monies 

from its grants. The money has been used to fund “start-up” research projects initiated by 

its junior faculty in addition to paying a graduate student to run a psychology subject 

pool. The “start-up” funds are intended to increase the ability of junior faculty to compete 

for intra and extra-mural grants. At this time, the department receives no funds from 

alumni or other sources. Because of the budget short-falls at the University of Hawaii, the 

department probably will not be receiving these monies this academic year.   

The psychology department has limited funding for student technicians, faculty 

teaching-release time, professional leaves, and research and teaching development. As 

indicated above, the available funds for statistics tutors are inadequate (they usually do 

not cover the full academic year), in-coming faculty get a course release their first 

semester but the department is not provided with lecturer funds for the course release, 

and, unless a faculty member takes a year-long sabbatical, the department receives no 

funds for a replacement. There are limited monies for research development (all from 
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grant overhead returns) and none for teaching development. The morale of the 

departmental faculty is decreasing due to worries about potential wage cuts and the fact 

that administrators endorse and implement policies like over-pricing faculty and staff 

access is the Student Life Complex, implementing a new highly complicated curriculum 

review process that received no referendum from the faculty, and implementing a grant 

review process that requires 3 weeks of internal review and more than 5 administrative 

signatures.    

The psychology department is pleased with the lecture hall and seminar facilities 

in UCB. Additionally, its teaching laboratories are in UCB 211 and UCB 223 (with its 

four adjoining rooms 224, 225, 226 and 227) were adequate for the department’s current 

needs but the UHH administration has been cutting into the research abilities of the 

department by assigning non-psychology, non-research classes into the above 

laboratories.  The department currently has adequate space for its office needs. The 

department has adequate computer hardware and software. 

The department lacks adequate research facilities. At this time, research is being 

conducted in UCB 224, 225, 226 and 227. These rooms should be available to train our 

graduate students. However, the rooms have been assigned to junior faculty research 

projects. This was the higher priority given the fact that faculty must conduct research to 

achieve tenure and promotion. The department has turned some of its office space into 

research space: UCB 255 and 254 (Skorikov) and 263 (Worchel). The current plans are 

for Dr. Skorikov’s research to move to a larger room UCB 247 (currently the 

department’s office) freeing up his two rooms, not for psychology, but for nursing 
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faculty. Dr. Brown’s research is being conducted out of UCB 247 and her immunological 

research and Dr. Yudko’s is being conducted in PB 4 105, in a room originally designed 

for art classes. The department is currently being hampered in its recruitment efforts by 

its lack of research space and start-up monies for research.    

Strategic Planning 

The psychology department has expanded the venues for its undergraduate major 

to after-dark and distance learning which take up many of the department’s resources. 

Additionally, the department is offering a new Masters degree in counseling psychology. 

Department members have been successful in obtaining research and training grants but 

unsuccessful in acquiring research space from the university administration. Rather than 

starting up new programs, the department is requesting that the administration at UH-

Hilo support its request for a capital improvement project (CIP). The department would 

like to request funds from the Hawaii legislature to construct a building that would house 

a counseling center and research laboratories. The Masters program is currently having 

difficulties placing all of its graduate students in internships and practicums on the Big 

Island. Part of the problem is the lack of licensed psychologists on the island who are 

required to oversee practicums and internships. If the department could develop its own 

counseling center this problem would be partially alleviated. The psychology department 

would also like to increase its ability to attract new faculty who teach physiological, 

behavior genetics, psychoneuroimmunology and other areas that require “wet” labs. 

Ideally the new building would contain a counseling center along with a number of “wet” 

labs that could be used by faculty from a number of areas.       
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Appendix 1. 

Master of Arts Program in Counseling Psychology 
Department of Psychology 

University of Hawai‘i at Hilo 

A SELF-STUDY TO MOVE FROM PROVISIONAL TO ESTABLISHED 
STATUS 

1. IS THE PROGRAM ORGANIZED TO MEET ITS OBJECTIVES? 

Program Description: 

The Master of Arts in Counseling Psychology program is administered by the 
Department of Psychology in the College of Arts and Sciences at the University of 
Hawai‘i at Hilo. The program was established in 2005 with the full approval and support 
of the Hawaii State Legislature and the University of Hawai‘i System.  It is a 60 semester 
hour program designed to provide multicultural, student-centered training in counseling 
psychology and meets the curricular requirements for licensure as a Mental Health 
Counselor in Hawai‘i. The program currently is the only one in the University of Hawai‘i 
System that is designed to train Mental Health Counselors at the master’s degree level. 
The program admitted its first cohort of students in the Fall semester of 2005 and 
produced its first graduates (8 students) in May of 2007. 

Counseling psychology as a psychological specialty aims at facilitating personal 
and interpersonal functioning across the life span with a focus on emotional, social, 
vocational, educational, health-related, developmental, and organizational concerns. 
Through the integration of theory, research, and practice, and with sensitivity to 
multicultural issues, this specialty encompasses a broad range of practices that help 
people improve their well-being, alleviate distress and maladjustment, resolve crises, and 
increase their ability to live more highly functioning lives. Counseling psychology is 
unique in its attention both to normal developmental issues and to problems associated 
with physical, emotional, and mental disorders. (Society of Counseling Psychology, 
Division 17 of the American Psychological Association, http://www.div17.org/) 

Mission Statement: 

The mission of UH Hilo is to offer high quality undergraduate and graduate 
programs, For graduate training in particular, a select group of programs are offered 
where need warrants and the university has strong expertise. Consistent with this 
overarching mission, the mission of the Master of Arts program in counseling psychology 
is to help meet the mental health service needs of Hawai‘i. The program provides 
multicultural, student-centered, graduate training in counseling psychology. The program 
is designed to train students to become knowledgeable, skillful, ethical counselors who 
will be able to help people in need of professional counseling services. For students who 
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may wish to pursue a doctoral degree in psychology later, the program provides training 
in advanced statistics and research methodology. It also offers opportunities for students 
to gain research experience by participating in ongoing projects and/or by initiating their 
own research projects or by completing a master’s thesis project. The program assigns a 
high priority to meeting the educational and personal needs of its students and is based on 
a scientist-practitioner model, with an emphasis on empirical research and evidence-
based practices. 

Program Goals: 

The goals of the program are: 

1. to provide students with the knowledge and skills to counsel clients from 
different ethnic, socio-economic, and educational backgrounds; 

2. to provide students with a broad understanding of general counseling theory 
and practice, within a scientist-practitioner framework; 

3. to provide students with the knowledge of the social, psychological, health, 
and economic problems that residents of Hawai‘i face, along with the 
professional skills to help people cope with and manage these problems in the 
future; 

4. to offer research training opportunities to students who are interested in 
pursuing a doctoral degree in counseling psychology or a related field. 

Prospects for Graduates: 

Graduates of the program will be able to seek employment as professional 
counselors. Employment prospects for professional counselors are currently good in 
Hawai‘i and in many other areas of the United States. Employment opportunities in this 
field are expected to grow at a faster than average rate over the coming years. 
Professional counselors may find employment in a wide variety of settings, including the 
following: 

• Community mental health clinics 
• Public and private elementary and secondary schools 
• Colleges and universities 
• Correctional facilities 
• Vocational rehabilitation centers 
• Job training and career counseling centers 
• Residential care facilities 
• Drug and alcohol rehabilitation programs and agencies 
• Private practice settings 
• Mental hospitals and psychiatric wards 
• General medical hospitals, clinics, and other healthcare facilities 
• Employee Assistance Programs 
• Child welfare and other family assistance agencies 
• Military settings 
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Licensure 

The program curriculum meets the educational requirements for licensure as a 
Mental Health Counselor in the state of Hawai‘i. Additional information can be obtained 
from the Hawai‘i Department of Commerce and Consumer Affairs 
(http://hawaii.gov/dcca/areas/pvl/programs/mental/). Please note that in addition to 
completing the M.A. program, the current law has other requirements, including earning 
a passing score on the National Counselor Examination for Licensure and Certification 
and accruing at least 3000 hours of post-graduate experience in the practice of mental 
health counseling. (Given that most of our graduates have not yet accrued the 3000 hours, 
they have not taken the license examination and hence these scores are not yet available 
for review.). 

Admission Requirements: 

To be eligible for admission to the Master of Arts in Counseling Psychology 
program, students must meet the following minimum requirements: 

1. A baccalaureate degree from a regionally-accredited institution; 
2. A cumulative GPA of 3.0 on a 4.0 scale; 
3. A strong background in psychology or a closely related field, with a minimum of 

15 semester hours of course work in psychology, strongly recommended are an 
introductory or survey of psychology, statistical techniques, research methods, 
and at least two 300-level or higher psychology courses.  For these 15 semester 
hours, similar courses in closely related fields of study may also be acceptable; 

4. At least one 3-credit course in statistics and one 3-credit course in research 
methods from any discipline; 

5. A score of 550 on the TOEFL (required of applicants for whom English is not 
their native language and whose undergraduate degree was earned in a non-
English speaking country). 

Meeting the minimum requirements does not guarantee admission. Eligible 
applications are reviewed by the Psychology Graduate Admissions Committee which 
uses multiple criteria for the assessment of applicants. Admission is selective. Priority is 
given to students applying for full-time enrollment. Depending on program needs, a few 
outstanding applicants for part-time enrollment may be admitted. 

Application Procedure: 

The priority application deadline for Fall admission is February 1. Applications 
received in the UH Hilo Graduate Office of Admissions after the deadline are considered 
on a space available basis. Students who submit applications after the February 1 
deadline may be ineligible for certain types of financial aid. 
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Complete applications that meet the minimum admission requirements are 
forwarded to the Department of Psychology’s Graduate Admissions Committee, which 
reviews each application. Admission decisions are made by this committee and 
forwarded to the UH Hilo Graduate Office of Admissions. 

The UH Hilo Graduate Office of Admissions receives applications and supporting 
documents and maintains the applications through final notification. In general, for 
applications received by the priority deadline, the Graduate Office of Admissions notifies 
each applicant of acceptance or rejection by March 1.  Applicants must submit all of the 
following items: 

1. UH Hilo Graduate application form; 
2. Application fee; 
3. Official transcripts from all colleges or universities attended (must be received 

directly from the institution or in a sealed envelope if submitted with your 
application); 

4. Personal statement (see the program website); 
5. Resume; 
6. Three professional recommendation letters, which may use the special 

recommendation forms (not required, however) included with the application 
materials. The recommendations should be sent directly to the UH Hilo Graduate 
Office of Admissions by the referees; 

7. GRE general test scores (sent to UH Hilo directly by the testing service). 

In addition, international applicants must submit the following items: 
• Supplementary Information Form for Foreign Students 

(http://www.uhh.hawaii.edu/forms/index.php); 
• TOEFL scores (if English is not the applicant’s native language); 
• Official college transcripts in the original language accompanied by official 

translations into English. 

Applications are considered only when all of the above documents have been 
received.  For more detailed information and to download application forms, students 
may use the program website. Application forms also may be obtained from the UH Hilo 
Graduate Office of Admissions. 

Transfer of Credits: 

Requests for transfer of credits must be made during the first semester in which 
the student is enrolled in the program. Students need to obtain departmental approval for 
all credit transfers. Only credit hours with a grade of B or better from accredited 
universities are transferable. Credit hours for practicum and internship courses are not 
transferable. Transfer credit hours must have been completed within five years prior to 
admission. 

Course Substitutions: 
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Up to two 400-level courses can be used to substitute 600-level courses. 

Program Curriculum (Mental Health Counseling track): 

In addition to meeting the State of Hawai‘i licensure requirements as noted above 
on p. 2, the curriculum also was designed to meet the requirements of the Council for 
Accreditation of Counseling and Related Educational Programs (CACREP; 
http://www.cacrep.org/) for a Mental Health Counseling specialization. Hence, the 
number of required credits (60) is similar to other programs of its kind. Furthermore, 
identified below are the program goals (described on p. 2) that are addressed by each of 
the courses. 

Total semester hours required: 60 

Required courses (50 semester hours): 
• PSY 601 (4) Applied Multivariate Statistics (Goal 4) 
• PSY 602 (3) Research Methodology and Program Evaluation (Goal 4) 
• PSY 603 (3) Psychological Assessment (Goals 1, 2, 3, and 4) 
• PSY 604 (3) Professional Identity, Ethics, and Legal Issues (Goals 1, 2, 

and 3) 
• PSY 611 (3) Lifespan Human Development (Goals 1, 2, and 3) 
• PSY 612 (3) Career Development (Goals 1, 2, and 3) 
• PSY 613 (3) Psychopathology over the Lifespan (Goals 1, 2, and 3) 
• PSY 620 (3) Counseling Theory (Goals 1, 2, and 3) 
• PSY 622 (4) Group Work and Counseling (Goals 1, 2, and 3) 
• PSY 623 (3) Social and Cultural Foundations (Goals 1, 2, and 3) 
• PSY 624 (3) Counseling Skills (Goals 1, 2, and 3) 
• PSY 640 (6) Counseling Practicum (Goals 1, 2, and 3) 
• PSY 659 (9) Internship (Goals 1, 2, and 3) 

Electives (10 semester hours required): 
• PSY 614 (3) Family System (Goals 1, 2, and 3) 
• PSY 641 (3) School Behavior, Adjustment, and Problems (Goals 1, 2, and 

3) 
• PSY 642 (3) Educational and Vocational Assessment (Goals 1, 2, and 3) 
• PSY 643 (3) School and Career Guidance and Consultation (Goals 1, 2, 

and 3) 
• PSY 644 (1) Person-Centered Therapy (Goals 1, 2, and 3) 
• PSY 651 (3) Theories of Family Counseling (Goals 1, 2, and 3) 
• PSY 652 (3) Couple Counseling (Goals 1, 2, and 3) 
• PSY 656 (3) Child Maltreatment (Goals 1, 2, and 3) 
• PSY 694 (3) Advanced Topics 
• PSY 699 (3) Directed Studies (Goal 4) 
• PSY 700 (3) Thesis Research (repeatable) (Goal 4) 
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Practicum/Internship Sites: 

Below is a list of local agencies that recently have provided practicum and 
internship placements for the students: 

The Bay Clinic 
Child and Family Services (Hilo and Kona) 
Hamakua Health Center 
Hilo High School 
Kamehameha Schools 
Ka‘u High School 
Ke Ala Pono Recovery Center 
Kua O Ka La Public Charter School 
The Institute for Family Enrichment (TIFFE) 
University of Hawai‘i at Hilo Counseling Center 
Waiakea Elementary School 
Waiakea Intermediate School 

2. IS THE PROGRAM MEETING ITS LEARNING OBJECTIVES FOR 
STUDENTS? 

Perspectives of the Graduates: 

The primary goal of the program is to train students to become knowledgeable, 
skillful, ethical counselors who will be able to help people in need of professional 
counseling services. To assess whether this goal was being met with the students, 14 
members of the first two cohorts who graduated in either May of 2007 or May of 2008 
were surveyed (please note that the remaining students from these two cohorts will be 
graduating at a later time). The survey consisted of two parts. Part One asked for the 
graduate’s cumulative grade point average (GPA) at the end of their tenure in the 
program. Part Two asked students to rate the degree to which they believe the program 
accomplished its four stated objectives and two additional items regarding the quality of 
the instructors and overall satisfaction with the program.  All 14 graduates completed the 
survey. 

For Part One, the graduates reported cumulative GPAs ranging from 3.80 to 4.00, 
with a mean of 3.91, on a 4-point scale. Results of Part Two are presented in Table 1. 

Table 1: Survey of Graduates (N = 14): 

Respondents were asked to rate the following items in terms of their agreement with the 
statement regarding the Counseling Psychology Program at UHH. 

Strongly 
Agree Agree 

Not Sure 
Disagree 

Strongly 
Disagree 

Rating 
Average 

The Program provided me 
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with the knowledge and skills 
to counsel clients from 
different ethnic, socio-
economic, and educational 
backgrounds. 

64.3% 
(9) 

35.7% 
(5) 

0.0% 
(0) 

0.0% 
(0) 

0.0% 
(0) 

4.64 

The Program provided me 
with a broad understanding of 
general counseling theory and 
practice, within a scientist-
practitioner framework. 

85.7% 
(12) 

14.3% 
(2) 

0.0% 
(0) 

0.0% 
(0) 

0.0% 
(0) 

4.86 

The Program provided me 
with the knowledge of the 
social, psychological, health, 
and economic problems that 
residents of Hawai‘i face, 
along with the professional 
skills to help people cope with 
and manage these problems in 
the future. 

28.6% 
(4) 

57.1% 
(8) 

14.3% 
(2) 

0.0% 
(0) 

0.0% 
(0) 

4.14 

The Program offered research 
training opportunities to 
students who are interested in 
pursuing a doctoral degree in 
counseling psychology or a 
related field. 

35.7% 
(5) 

42.9% 
(6) 

14.3% 
(2) 

7.1% 
(1) 

0.0% 
(0) 

4.07 

I am satisfied with the quality 
of the instructors in the 
Program. 

57.1% 
(8) 

35.7% 
(5) 

0.0% 
(0) 

7.1% 
(1) 

0.0% 
(0) 

4.43 

Overall, I am satisfied with 
what I gained from the 50.0% 42.9% 7.1% 0.0% 0.0% 4.43 
Program. (7) (6) (1) (0) (0) 

These results indicate that the graduates have successfully completed their courses 
with good grades and for the most part believed that the program objectives have been 
met. Most of the respondents strongly agreed or agreed that the four objectives were met 
(79% to 100% endorsement across the objectives) and that they were satisfied with the 
instructors (93% endorsement) and the program overall (93% endorsement). 

However, attention also needs to be paid to the area that received less favorable 
ratings. Two respondents reported being unsure about whether the third objective was 
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met and three respondents reported being either unsure or disagreed that the fourth 
objective was met. In addition, one respondent disagreed about the quality of the 
instructors and one respondent was unsure about being satisfied with the program overall. 
While the program can be satisfied with the positive ratings from most of the graduates, 
these uncertain and negative ratings also need to be addressed. As the program moves 
forward with hiring two more permanent faculty (and as a result become less dependent 
on outside lecturers), it will maintain a high level of vigilance to ensure that these 
objectives are being better met. For instance in terms of research training opportunities, 
having more faculty will likely increase these opportunities as there will be more studies 
in which to participate as research assistants. In addition, we will continue to encourage 
our students to choose the Plan A (thesis) option. In terms of becoming more 
knowledgeable about the issues facing residents of Hawai‘i, the program’s faculty will 
place increased attention on this issue, as well as work with our community training sites 
to attend to this issue during clinical practicum and internship experiences. Furthermore, 
we will continue to work toward ensuring that students are satisfied with the instructors 
and the program as a whole. 

Perspectives of the Program’s Faculty and Clinical Supervisors: 

After having had two cohorts of students who graduated in May of 2007 and May 
of 2008, the consensus among the faculty members is that the program is meeting its 
learning objectives. The faculty members believe that the graduates have been trained to 
be effective mental health counselors who fully possess the requisite skills and abilities 
for entry-level positions. In particular, the faculty members believe that the students have 
gained the multicultural awareness, knowledge, and skills to effectively meet the mental 
health needs of the diversity population in Hawai‘i. In support of this assessment, below 
are come of the evaluative feedback taken verbatim from the comments section of trainee 
evaluations that were completed by each student’s clinical supervisor at the end of their 
training. 

“[The student] has been an outstanding intern. She quickly developed a good 
working relationship with staff in order to be more effective in working with 
students. She allowed time to build a good relationship with students and then 
implemented appropriate interventions. She has been appropriately engaging 
with parents. [The student] has also gone the extra mile to understand 
Department of Education’s policies and paperwork needed to do her job as an 
intern.” 

“[The student] has been a joy to work with. She has created her niche in the team 
with persistence & a positive attitude. She has good skills to bring to any 
setting she may choose. Her future is bright.” 

“[The student] has been exceptional as a students and demonstrated skills and 
abilities that are rare and surpass what would be expected of someone 
beginning in the field.” 

“As a therapist, she has been able to develop therapeutic relationships with her 
genuineness and ability to generate trust. She has demonstrated excellent 
skills in teaching her clients new ways of thinking by generating alternatives.” 

31 



 

  

 
  
 

 

 
 

 
 

 
 

 
 

 
 

 
  

 
 

 
 

  
 
  

 

 

 
 

 
  

 
 

 
 

“[The student] is a professional beyond her years and she stands heads above 
other interns we have employed at the [agency]. Her ability to work in an 
integrated setting collaborating with medical professionals: M.D.s, nurses, 
social workers, outreach, community professionals and staff has been 
professional and energetic.” 

“[The student] is a very skilled, compassionate and empathic counselor!” 
“[The student] is of a character many will want to confide in. Her presence, her 

openness, & her empathic demeanor are qualities highly desired for creating 
& developing r/ships essential in the counseling session. She maintains an 
astute quality for getting clients to share & disclose themselves & their issues. 
With these assets @ the forefront of her manner of being, she will be an 
effective counselor for helping others help themselves.” 

“Excellent clinical/personal skills. Always well presented, involved and caring. 
Empathy and relationship skills are assets in mental health working 
environments. Mature, forthright and sensitive to clients and client issues.” 

“I wholeheartedly believe that [the student] will be an asset to our community 
working in the field of mental health. It was a pleasure supervising her!” 

“[The student] is an excellent addition to our team. She is a pleasure to supervise. 
She is organized thorough and respectful towards clients, colleagues and 
collateral professionals. 

“I admire [the student’s] professionalism, her ability to put clients at ease and her 
level of ethical standards. As [the student] continues to grow personally and 
professionally, her natural abilities will blend with her professional knowledge 
even more and our community will have access to a mature, competent 
therapist/counselor.” 

“[The student] has done a good job in her tasks with the Intensive Case 
Management program. She is bright and enthusiastic, brings energy and a 
positive attitude to her work. Her work has been timely and accurate. She has 
a good future in human services field. 

3. ARE PROGRAM RESOURCES ADEQUATE? 

When the program began in 2005, the department hired an interim director and a 
tenure-track assistant professor. In 2006, a permanent director was hired at the rank of a 
full professor in addition to another faculty member at the rank of an associate professor. 
Currently, the program has three core faculty members whose main responsibilities are 
with the program but who also contribute to the undergraduate psychology program.  To 
meet all of the teaching needs of the program during the last three years, other department 
faculty members and outside lecturers have participated in the program’s curriculum. 

In terms of professional backgrounds of the three core faculty members, two of 
them identify as counseling psychologists and one identifies as a clinical psychologist. In 
addition, two of the faculty members are licensed psychologists and one is a licensed a 
mental health counselor (additional information about the areas of expertise of these three 
faculty members are presented  on p. 11 under #5, Evidence of Program Quality). 
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The program is currently in the process of hiring two tenure-track assistant 
professors whose core instructional responsibilities will be with the graduate program, 
while also contributing to the undergraduate psychology program. Once these hires are 
made, the combination of the new faculty and the existing core faculty, in addition to the 
support of other departmental faculty, should lead to a more stable program in terms of 
meeting the program’s instructional needs and reaching a stable number of students that 
are admitted. 

Beginning Fall 2009, one of the core faculty members, Dr. Chris Frueh, will serve 
as the Chair of the Social Sciences Division. Nonetheless, Dr. Frueh will continue to 
teach in the program and be available to support it in other ways as necessary. Given this 
arrangement and the planned addition of two new faculty members, it is anticipated that 
the transition of Dr. Frueh to the Division Office will not cause significant disruptions for 
the program. In addition, as the Division Chair, Dr. Frueh will be able to provide helpful 
support for and oversight of the program.    

Despite these personnel assets however, the program continues to be in need of a 
Program Coordinator, a position that was originally assigned to the program by the 
Hawaii State Legislature when it began. Because the director has one course release and 
carries a five-course load, this position was envisioned to be the main source of 
administrative and clerical support for the director. More specially, it was envisioned that 
the duties of this position would include, but would not be limited to, (1) coordinating 
community practicum and internship placements; (2) managing the admission process; 
(3) assisting with accreditation/certification processes; (4) preparing and processing fiscal 
documents; and (5) program marketing. We look forward to filling this position in the 
near future.  

In terms of financial support, the program is supported by general funds of the 
College of Arts and Sciences. With respect to other needs, the program, as well as the 
department in general, continues to be challenged by the lack of research and teaching 
space. 

4. IS THE PROGRAM EFFICIENT? 

An analysis of revenue and cost for the program was conducted in collaboration 
with the UH Hilo’s Office of Institutional Research. Presented in Appendix 1 are the 
results of this analysis for the years between 2005 and 2009 that was completed by the 
UH Hilo Institutional Research Analyst. The method used by the Analyst to derive the 
figures is described below. In addition to the data from 2005 to 2009, the table in 
Appendix 1 contains projected figures for years 2009 to 2013. An explanation of these 
numbers is presented below as well. 

To better understand the figures for 2005 to 2009, it is first helpful to consider the 
relationships among the counseling psychology graduate program, the larger Department 
of Psychology, and the psychology undergraduate program. As a graduate program 
embedded within the larger Department of Psychology, a portion of FTE (approximately 
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one course per semester) for each core graduate faculty member was used to help support 
the undergraduate program. This sharing of faculty members between the graduate and 
undergraduate programs was necessitated by the fact that the Department of Psychology 
has the largest number of undergraduate majors at UHH with 339 students as of Spring 
2009, and the number is growing. (In comparison, the numbers of undergraduate 
psychology majors between 2004 and 2007 ranged between 285 and 290.) In contrast, the 
number of regular faculty in the undergraduate program has remained stable at 11 (this 
number does not include the graduate faculty members.) The sharing of the faculty also 
has been mutually beneficial in that the availability of counseling/clinical psychology 
faculty in the undergraduate program has allowed for an expanded coverage of applied 
areas in psychology. This has served as a useful pipeline for the graduate program. As 
evidence, eight of the 15 students admitted for Fall 2009 consist of students who have 
completed or are completing their psychology undergraduate degree from the 
Department. It is also pertinent to mention that given the relatively large number of 
undergraduate majors in the Department, the amount of revenue generated from these 
students can be, theoretically, used to balance the deficit in the graduate program. Using 
the resident tuition rate for 2008-09 of $4,056 per year, the revenue generated by the 
undergraduate program is $1,374,984. (This figure is actually higher given the inclusion 
of non-resident majors whose tuition rate is $12,576.) To summarize, the current 
relationship between the graduate and the undergraduate programs has led to a healthy 
and robust psychology department both in terms of size and quality. 

As for the projected years, below is an explanation of how the numbers were 
derived. 

A. Headcount enrollment: 

For 2005-2009: The headcounts of all graduate students were obtained from 
UHAPPS_IROFZ_IRO_BASE for fall semesters only. 

For 2009-2013: These projected numbers are based on first enrolling 15 students 
per year and gradually increasing it to 20 students per year. Already for 2009-10, the 
program admitted 15 applicants and all of these applicants have submitted their 
completed Intent to Enroll forms. However, one limiting factor continues to be the lack of 
quality practicum/intern training placements in the community for all of the projected 
numbers of students. 

B: Annual SSH: 

For 2005-2009: The SSH numbers between 2005 and 2009 were obtained from 
the schedule source UHAPPS_IROFZ_SOCAD using the specific catalog identified 
courses (or PSY graduate CRS_LEVL) for fall and spring semesters. SSH here is not the 
Major's SSH alone as would be taken from IRO_BASE, but all PSY graduate level SSH. 

For 2009-2013: To estimate the annual SSH for the projected years, an average 
annual SSH was calculated by dividing the total annual SSH between 2005 and 2009 by 
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the total number of students between 2005 and 2009. This yielded an average annual SSH 
of 27 per student. Then, for the projected years from 2009 to 2013, the SSH figures were 
determined by multiplying the average SSH per student by the projected numbers of 
students. For example, for 2009-2010, the annual SSH of 702 was calculated by 
multiplying 27 SSH per student by 26 students. 

C: Instructional Cost without Fringe: 

For 2005-2009: Program instructional cost without fringe is determined by: 
1. identifying per academic year all FT or PT faculty persons assigned to 

teach any of the program-required or elective courses 
2. obtaining identified faculty member's employee type and monthly (PT) or 

annual (FT) salary from system managed secure HR data sources 
(PSEMPL & PSQEMPL) by academic year. 

3. adding the faculty member's semester hours taught towards the "program" 
distinct from total semester hours taught at the undergraduate level or even 
in other subject codes—then summing Instructor Semester Hrs Taught 
toward the program each academic year and dividing by 24 to determine 
academic year FT or PT faculty FTE for C1 & C2. 

4. determining the "workload unit cost" by taking the instructor annual salary 
and dividing it by 24...reflecting the contractual 24 instructional/research 
units a faculty member is contractually expected to fulfill. 

5. summing the individual faculty's semester hrs taught toward the program 
multiplied by the respective faculty member's "workload unit cost" for 
each provisional academic year. 

6. delivering multiple layers (3) detailing all costing analysis elements to 
department chair or responsible party for joint review, and reconciling 
assignments and associated costs appropriately and consensually, and 
revising the total cost calculations accordingly. 

For 2009-2013: These figures were calculated based on the graduate faculty’s 
percentage of instructional contribution to the program and their current salary plus the 
4% inflation adjustment for subsequent years. For the two faculty members yet to be 
hired, the salary was based on the figure offered to a recently hired assistant professor. 
For years 2011-2013, the total FTE was increased by 0.5 to account for the larger 
numbers of students. The corresponding instruction cost was calculated based on the 
average salary of the five faculty members. In terms of percentage of instructional 
contribution, for each faculty member’s 1 FTE of 24 credits per year, 18 credits are 
available for instructional purposes and 6 credits are devoted to research endeavors. 
Among the 18 credits, 6 credits will be used to support the undergraduate psychology 
program, as noted above. This leaves 12 credits available per year for each graduate 
faculty member to contribute to the graduate program. Given that we have five faculty 
members (although two are yet to be hired), this leads to 60 total credits (5 faculty x 12 
credits) available per year, which translates to 2.5 total FTEs of instruction (60 total 
credits divided by 24 credits per year per FTE). Incidentally, the 60 credits per year 
coincide with the number of course credits that need to be offered per year to two 
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separate cohorts of students (i.e., first-year students and second-year students) for each to 
finish the program in two years. 

D: Other Personnel Costs: 

For 2005-2009: These figures include costs for clerical support, administrative 
support from the Department Chair, and a course release for the program’s director. 

For 2009-2013: These figures include costs for clerical support, administrative 
support from the Department Chair, and a course release for the program’s director. 

E: 

G: 

Unique Program Costs: These figures include costs for equipment and supplies. 

For 2005-2009: These figures include costs for equipment and supplies. 

For 2009-2013: These figures include costs for equipment and supplies. 

Tuition: 

For 2005-2009: These figures are based on resident tuition rate for graduate 
students. However, these figures are conservative estimates as they do not account for the 
higher tuition paid by non-resident students who were/are in the program. 

For 2009-2013: These figures were based on the projected increases in tuition rate 
at UH Hilo. However, these figures are conservative estimates as they do not account for 
the higher tuition paid by non-resident students who will be in the program. 

In terms of a comparison program, the Institutional Research Analyst obtained 
information on the cost per SSH for the UH Manoa’s School of Social Work’s graduate 
program. This information is presented in line O.  The figures for the counseling 
psychology program during the past and future years (see line K) are generally less than 
those of the Social Work’s graduate program. Based on these figures, it appears that the 
counseling psychology program is operating in an efficient manner. 

5. EVIDENCE OF PROGRAM QUALITY 

Program’s Students: 

Evidence of program quality can be explored through several indices and one of 
these indices is the quality of the program’s students. Below is a list of the students’ 
scholarly accomplishments in the form of master’s theses. Please note that the students 
who did not complete a master’s thesis finished the required 60 credits via the Plan B 
(non-thesis) option. 

Completed Master’s Theses: 
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Tiffany Freitas: “Child Maltreatment in Hawai‘i: Cultural Issues in Assessment 
and Treatment” (defended April 2007) 

Olga Archambeau: “Interpersonal Violence and Mental Health Outcomes among 
College Students in Rural Hawai‘i” (defended April 2008) 

Tamia McKeague: “Problematic relationships, depression and anxiety during the 
transition to adulthood” (defended April 2008) 

Lovina H. Moevao: “Alternative Education with At Risk Adolescents in Hawai’i: 
A Follow-up Study on Lanakila Learning Center Students” (defended April 
2008) 

Aimee Deliramich:  “Childhood Physical and Sexual Violence and Adult Mental 
Health Outcomes” (defended April 2009) 

Clarissa Fernandes: “Acculturation, Internalization of Western Appearance 
Norms, and the Development of Eating Disorders among College Students in 
Rural Hawai‘i” (defended April 2009) 

Edward Johns:  “Drag Families In Hawai‘i: Exploration of Mahuwahine Social 
Support Systems” (defended April 2009) 

We are pleased to add that Aimee Deliramich was recently accepted into the 
Ph.D. program in Clinical Psychology at the University of South Dakota. 

Also, below is a list of awards and honors received by the students. 

Tiffany Freitas: “Outstanding Graduate Student 2007,” UH Hilo, Department of 
Psychology 

Darissa Kekuawela: Imi Na‘auao scholarship from Kamehameha Schools 
($12,000 each academic year from 2006-08) 

Olga Lozhkina: “A. Robert Iverson Scholarship Award” Hawai‘i Counseling 
Association scholarship ($500) (2007) 

Tamia McKeague: Student Representative, Graduate Council (elected position, 
2006-07) 

Lovina Moevao: Imi Na‘auao scholarship from Kamehameha Schools ($12,000 
each academic year from 2006-08), Alu Like ($788), Liko A'e ($1000) (2006-
2008) 

Aulii Canencia: Association for the Development of the Person-Centered 
Approach conference travel award ($250) (2008) 

Kahealani Wright: Imi Na‘auao scholarship from Kamehameha Schools for the 
past academic year ($12,000), Liko A'e Scholarship ($8,000), Ho'omaka Hou 
($3,000), Rosemary and Nellie Ebrie Fund ($1,000) (2007-08) 

Edward Johns: “Ka Lama Ku Student Leadership Award,” University of Hawai‘i 
at Hilo (2009) 

Furthermore in terms of academic achievements, the survey of program’s graduates that 
was described above showed that they had cumulative GPAs ranging from 3.80 to 4.00, 
with a mean of 3.91, on a 4-point scale. 
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Core Program Faculty 

In addition to student achievement in these various forms, evidence of program 
quality can also be obtained by examining faculty achievements. Below are descriptions 
of the three core faculty members’ backgrounds and their accomplishments. 

Dr. Bryan S. K. Kim joined the program in August 2006 as an associate professor 
and was promoted to full professor with tenure in 2008. Also in 2008, he was appointed 
as the Director of MA Program in Counseling Psychology. Dr. Kim received the Ph.D. in 
Counseling, Clinical, and School Psychology with an emphasis in Counseling 
Psychology from the University of California, Santa Barbara in June of 2000. He has a 
Master of Education in School Counseling (1995) and a Bachelor of Education in 
Secondary Science Education (1992), both from the University of Hawai'i at Manoa. Dr. 
Kim also is a Licensed Mental Health Counselor in Hawai‘i. In terms of previous 
academic positions, Dr. Kim was a tenure-track assistant professor of Counseling 
Psychology in the Department of Psychology at the University of Maryland, College Park 
between 2000 and 2002. In Fall of 2002, he returned to the University of California, 
Santa Barbara as a tenure-track assistant professor. He was tenured and promoted to 
associate professor in May of 2005 and remained at UCSB until June of 2006. Dr. Kim 
currently has over 60 publications and has received over $440,000 in extramural research 
funding. His research focuses on multicultural counseling process and outcome, 
measurement of cultural constructs, counselor education and supervision, and immigrant 
experiences. His current research examines the effects of culture-specific counseling 
interventions and client enculturation/acculturation (e.g., cultural values) on counseling 
process and outcome. Dr. Kim is currently Associate Editor of three peer-reviewed 
journals: The Counseling Psychologist, Cultural Diversity and Ethnic Minority 
Psychology, and Measurement and Evaluation in Counseling and Development. He also 
serves on the editorial boards of the Journal of Counseling Psychology, Psychotherapy 
Theory, Research, Practice, and Training, and Educational Researcher. In 2008, Dr. Kim 
was awarded “Fellow” status from the American Psychological Association (via Division 
of Psychotherapy, Div 29) and received the “Emerging Professional Award” from the 
Society for the Psychological Study of Ethnic Minority Issues (Division 45) of the 
American Psychological Association. In 2006, Dr. Kim received “The Fritz and Linn 
Kuder Early Career Scientist/Practitioner Award” from the Society of Counseling 
Psychology (Division 17) of the American Psychological Association. In 2005, Dr. Kim 
received the “ACA Research Award” from the American Counseling Association and 
“The MECD [Measurement and Evaluation in Counseling and Development] Editor's 
Award” from the Association for Assessment in Counseling and Development. In 2003, 
Dr. Kim received the "Early Career Award for Distinguished Contributions" from the 
Asian American Psychological Association. 

Dr. B. Christopher Frueh joined our faculty in August 2006 as professor and 
program director. He received his Ph.D. in Clinical Psychology from the University of 
South Florida in 1992. His research focuses on clinical trials and mental health service 
delivery in a variety of medical and mental health settings. Over the past 17-years, Dr. 
Frueh has been Principal Investigator on 12 federally-funded research grants and Co-
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Investigator on 15 others, from funding agencies like National Institute of Mental Health 
(NIMH), Agency for Healthcare Quality and Research (AHRQ), Veterans Affairs (VA), 
and Department of Defense (DOD). In 2006 he was awarded an NIMH Mid-Career 
Development (K24-MH074468) grant titled “Mentoring/Career Development in PTSD 
Services Research”—to expand knowledge of community violence in rural areas, 
improve services, and examine the impact of traumatic exposure on a range of relevant 
mental health, health and economic variables. He has authored over 150 professional 
scientific publications, held an endowed research position at Baylor College of Medicine, 
attained the rank of tenured professor at 3 different universities (Medical University of 
South Carolina, Baylor College of Medicine, University of Hawaii at Hilo), and held 
academic administrative appointments each of these universities.  He reviews regularly 
for several different federally funding agencies (NIMH, DOD, VA) and about 25 
different scientific journals. 

Dr. Steve Herman joined our faculty in August 2005. He received his Ph.D. in 
Counseling Psychology from Stanford University in 1998 and is licensed to practice as a 
psychologist in Hawai‘i. His areas of clinical and research interest include the study of 
professional judgments about the validity of allegations of child sexual abuse evaluations, 
juror decision making in criminal trials, behavioral medicine (especially psychosocial 
interventions for cancer and heart disease patients),  mitigating the impact of financial 
catastrophes such as foreclosure and bankruptcy on mental health, career counseling,  
group counseling, the use of the computers and the Internet to facilitate psychological 
research and interventions, and positive psychology. He has two major current research 
projects focusing on a) mental health professionals' judgments about the validity of child 
sexual abuse allegations and b) the accuracy of jury verdicts in criminal trials. At UH 
Hilo, Dr. Herman teaches courses on ethics, counseling theories and skills, career 
counseling, group counseling, child maltreatment, and psychological assessment. He also 
supervises our master's students' practicum and internship experiences. In August 2008, 
Dr. Herman organized and co-presented a one-day continuing education workshop 
entitled "Forensic Child Sexual Abuse Evaluations: Research and Practice" at the annual 
convention of the American Psychological Association. He also organized a research 
symposium on the same topic at that convention.  

For more information about each of these faculty members, their curriculum vitae 
can be accessed at the following website: http://counseling.uhh.hawaii.edu/faculty.htm. 
In addition to these faculty members, several high quality Ph.D.-level instructors from 
within the department and in the community have taught courses for the program. 

Furthermore in terms of quality of instruction, the survey of graduates as noted 
above showed the following average ratings (5 = strong agree; 1 = strongly disagree). 

“I am satisfied with the quality of the instructors in the Program.” – 4:43 
“Overall, I am satisfied with what I gained from the Program.” – 4.43 

These ratings further attest to the overall quality of the instructors and the program as a 
whole. 
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6. ARE PROGRAM OUTCOMES COMPATIBLE WITH THE 
OBJECTIVES? 

An important way to assess whether the program outcomes are compatible with 
the objectives is to examine the marketability of the graduates of the program. Thirteen of 
the 14 graduates in our survey provided the name of their current employers; the 
remaining graduate did not provide this information. As can be seen below, the results 
revealed that the graduates are employed with mental health or closely related agencies. 
The results also suggest that the graduates of the program are readily able to find 
positions that match well with their training and suggest that the program outcomes are 
compatible with its objectives. 

CARE Hawaii (Hilo) – Two graduates were hired as Case Managers for Severely 
Mentally Ill Clients.  

Child and Family Services (Hilo) – Two graduates were hired as Sexual Abuse 
Treatment Services Therapists. 

Child and Family Service (Waimea) – One graduate was hired as a Sexual Abuse 
Treatment Services Therapist. 

Hawai‘i Department of Education: Lanakila Learning Center - One graduate was 
hired as a therapist. 

Hawai‘i Department of Education – One graduate was hired as a School-based 
Behavioral Health Specialist/ Educational Aid. 

Kanu o ka `Aina New Century Public Charter School – One graduate was hired as 
a School-based Behavioral Health Specialist. 

Kua O Ka La Public Charter School – One graduate was hired as a School 
Counselor. 

Kamehameha Schools - One graduate was hired as a Community Based Early 
Childhood Education Specialist. 

Kamehameha Schools Extension Education Services Division - One graduate was 
hired as a East Hawai‘i Program Coordinator/Counselor for Kamehameha 
Scholars 

The Institute for Family Enrichment (Hilo) - Two graduates were hired as 
Functional Family Therapists. 

7. ARE PROGRAM OBJECTIVES STILL APPROPRIATE FUNCTIONS OF 
THE COLLEGE AND UNIVERSITY? 

When the MA Program in Counseling Psychology was initiated, it was based on 
the premise that it would help to meet the significant mental health service needs on the 
Big Island, as well as the rest of the State and the nation. The need for mental health 
service providers have been documented recently in several ways. In terms of the needs 
in the State of Hawai‘i, a status report on the behavioral health workforce in Hawai‘i that 
was prepared by the Western Interstate Commission for Higher Education (WICHE) 
Mental Health Program in January 2008 stated: 
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In largely rural states, such as Hawai`i, there have been historical 
difficulties in recruiting and retaining an effective behavioral health 
workforce. Additionally, the recent report of the President’s New Freedom 
Commission on Mental Health described in detail the significant problems 
facing mental or behavioral health systems throughout the country, 
particularly in rural areas. These include critical gaps in accessibility to 
services, critical shortages in the availability of providers and programs, 
impaired acceptability of care due to urban-based models and strategies, 
and establishing mental health policy without consideration of its rural 
impact. 

The national, regional, and state efforts currently underway indicate 
significant momentum behind behavioral health workforce development, 
particularly in rural areas. Specifically, the creation of a national 
behavioral health workforce development strategy is being spearheaded by 
the Annapolis Coalition on Behavioral Health Workforce. Rural 
workforce development is a major component of this effort. Regionally, 
western states such as Alaska, Arizona, Nevada, and North Dakota have 
undertaken their own state-level workforce initiatives with the help of the 
Western Interstate Commission for Higher Education (WICHE) Mental 
Health Program. These activities provide a context in which the State of 
Hawai`i is now undertaking its own workforce development project. (p. 2) 

This report noted that “[v]irtually the entire state is designed as a federal Mental Health 
Shortage Area” and called for, among other things, collaboration between the State 
government and the University of Hawai‘i System to increase the workforce in 
professional mental health service. The initiation and development of the MA Program in 
Counseling Psychology at the UH Hilo through the support and funding by the UH 
System and the State legislature can be viewed as a very promising outcome of this 
collaboration. 

At the national level, the needs for mental health counselors are similar to those described 
for the State of Hawai‘i. According to the Occupational Outlook Handbook (2008-09 
Edition) from the Bureau of Labor Statistics of the U.S. Department of Labor, 

Employment of mental health counselors is expected to grow by 30 
percent [through 2016], which is much faster than the average or all 
occupations. Mental health counselors will be needed to staff statewide 
networks that are being established to improve services for children and 
adolescents with serious emotional disturbances and for their families. 
Under managed care systems, insurance companies are increasingly 
providing for reimbursement of counselors as a less costly alternative to 
psychiatrists and psychologists. 
(http://www.bls.gov/oco/ocos067.htm#outlook) 
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Based on these data, the MA Program in Counseling Psychology at UH Hilo can play a 
significant role in meeting the mental health needs of the State and nation. As mentioned 
above, the recent closing of the Department of Counselor Education at UH Manoa has 
left the program as the only one in the UH System that is designed to train Mental Health 
Counselors at the master’s degree level. Also, the program’s specialization on training 
multiculturally competent mental health counselors could become an attractive role 
model for other training programs across the nation and in other countries. For all of 
these reasons, moving the MA program from provisional to established status would be a 
critical key in the efforts to boost mental health service providers in the State of Hawai‘i 
and the nation. 
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Appendix 2. 

Research Activities involving Master’s Students 
(# denotes student; UH-Hilo faculty names in bold) 

Publications 

Adrian Luiz JA, #Deliramich AN, Frueh BC. Complicated grief and posttraumatic stress 
disorder in humans: Response to the death of pets/animals.  The Bulletin of the 
Menninger Clinic, in press. 

Presentations 

#Archambeau OL, #Deliramich A, Kim BSK, Herman S, Frueh BC. (2009, March). 
Interpersonal violence and mental health outcomes among college students in rural 
Hawaii. Poster presented at the 29th Annual Meeting of the Anxiety Disorders 
Association of America, Santa Ana Pueblo, NM. 

#Deliramich AN, #Archambeau OL, Frueh BC, Herman S, Kim BSK. (2009, March). 
Effects of childhood physical and sexual violence and adult mental health outcomes 
among college students in rural Hawaii. Poster presented at the 29th Annual Meeting of 
the Anxiety Disorders Association of America, Santa Ana Pueblo, NM. 

Manuscripts Under Preparation 

Herman S, #Archambeau OG, #Deliramich AN, Kim BSK, Frueh BC. The prevalence 
and correlates of depressive symptoms in an ethnoracially diverse college student sample. 

#Deliramich AN, Frueh BC, #Archambeau OG, Grubaugh AL, Herman S, Kim BSK, 
Elhai JD.  Perpetrators of violence among college students in rural Hawaii.  

Frueh BC, #Archambeau OG, McCauley J, #Deliramich AN, Grubaugh AL, Morland L.  
Substance abuse and mental health outcomes among Asian American and Pacific Islander 
college students in rural Hawaii. 

Manuscripts Under Review 

#Archambeau OG, Frueh BC, #Deliramich AN, Elhai JD, Grubaugh AL, Herman S, 
Kim BSK.  Interpersonal violence and mental health outcomes among Asian-American 
and Native Hawaiian/Other Pacific Islander college students.  Journal of Traumatic 
Stress (submitted 9/1/09) 
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