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EXECUTIVE SUMMARY 

CONTEXT 

This external review of the Department of Political Science (POLS) at the University of Hawaiʻi 
Hilo (UH Hilo) was conducted during COVID-19. As such, the reviewer did not travel to campus 
and all interviews were conducted via Zoom. POLS’ last external review occurred in 2015.  

 

OVERVIEW 

POLS is commended for their dedication to student success. The Political Science degree at UH 
Hilo presents students with a well-rounded course of study. POLS continues to be very fiscally 
efficient, while still meeting their broad curriculum demands. Additionally, the cost per degree 
and student semester hour is roughly half the average for the College of Arts and Sciences. Most 
importantly, POLS has been increasing their number of graduates, their percentage of majors 
graduating, and their percentage of Native Hawaiian students graduating. POLS is commended for 
its stability, contributions to the General Education program, partnerships with the community, 
and the scholarly contributions of the faculty. This external review comes at exciting time as POLS 
is gaining standalone departmental status. Moving forward, the department faculty (tenured and 
lecturers) should take a deep introspective look into who the department wants to be, what their 
goals are, and then design the curriculum to support their goals.   

 

COMMENDATIONS 

• The POLS faculty are dedicated to student success and they are also active scholars 
• Overall, POLS is efficient and maximizes its budget in the pursuit of student success 
• POLS is an active member on campus and also active in creating community partnerships 

 

RECOMMENDATIONS 

• As noted in its self-study, POLS needs a more dedicated approach to assessing its 
program learning outcomes 

• POLS should create educational partnerships with local and regional two-year institutions 
• POLS should continue its dedication to student success and implement additional high-

impact learning practices when appropriate 
• In partnership with Institutional Research, POLS should be a campus leader in focusing on 

the elimination of student equity gaps across its curriculum  
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CONTEXT  

This external review of the Department of Political Science (POLS) at the University of Hawaiʻi 
Hilo (UH Hilo) was conducted during COVID-19. The reviewer did not travel to campus and all 
interviews were conducted via Zoom. All POLS faculty fully participated in the interview process 
as did Interim Dean Bitter, Vice Chancellor for Academic Affairs Roney, and selected students. 
The reviewer is humbled by the level of collegiality displayed during the review process, as well 
as the faculty’s profound dedication to student success.  

In 2015, POLS completed its last external review. To clarify, this external review examines POLS 
only and not the Administration of Justice (AJ). While some data included in the POLS self-study 
included some AJ material, this report will only be addressing POLS.  

This external review comes at an exciting and opportune time for POLS; its status as a standalone 
department creates the chance for a new beginning. It is imperative for POLS to seize this 
opportunity and leave any turmoil in the past. Moving forward, the department faculty (tenured 
and lecturers) should take a deep introspective look in deciding who the department wants to be, 
who are they going to serve, what their goals are, and then design the curriculum to support their 
goals.   

 

I. MEANING OF THE DEGREE  

The field of Political Science is divided into four subdisciplines and is methodologically diverse. 
The Political Science degree at UH Hilo presents students with a variety of subdisciplines, 
methods, and techniques, which creates a well-rounded course of study. The meaning of the degree 
is well-articulated. 

 

II. MISSION STATEMENT  

The mission statement is broad and reflects the stated meaning of the degree, which is supported 
by the design of the curriculum and the program writ large. As POLS is gaining standalone 
departmental status, and the University is revising its strategic plan, POLS should adjust its 
mission statement as needed. 

 

III. ACCREDITATION LIAISON OFFICER AND INTERIM DEAN REVIEW  

The reviews by both the Accreditation Liaison Officer, Dr. Seri Luangphinith (ALO), and Interim 
Dean, Dr. Michael Bitter, were both laudatory of POLS. The ALO’s review focused almost 
exclusively on assessment and provided two recommendations for improvement. The Interim                                                                                                           
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Dean’s review praised POLS’ stability, efficiency, contributions to the General Education (GE) 
program, scholarly contributions of the faculty, and also provided recommendations for 
improvement. This external review will largely affirm the ALO and Interim Dean’s reviews and 
provide similar recommendations.   

 

IV. PROGRAM ORGANIZATION / FACULTY LIST 

Faculty Name & Rank Expertise Institution 
 

Highest Degree & Year 
 

Su-Mi Lee 
Associate Professor 

International 
Relations 

 
University of 

Kentucky 
 

Ph.D., 2013 

Sarah Marusek 
Professor Public Law 

University of 
Massachusetts, 

Amherst 
Ph.D., 2008 

Enbao Wang 
Professor Comparative Politics 

 
University of 

Alabama 
 

Ph.D., 1993 

Katherine Young 
Associate Professor Political Theory 

 
Colorado State 

University 
 

Ph.D., 2008 

Part-Time Faculty Expertise Institution 
 

Highest Degree & Year 
 

Lincoln Ashida Criminal Justice Creighton University 
 

J.D., 1987 
 

Tim Hansen Criminal Justice 

 
University of 

Hawaiʻi at Manoa 
 

MSW, 2013 

Evans Smith Criminal Justice 

 
University of 

Hawaiʻi at Manoa 
 

J.D., 2006 
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Degrees and Certificates: The POLS bachelor’s degree is comprised of 36 credits. One course is 
required in each of the following areas:  

• Foundations,  
• Methods,  
• Comparative Politics,  
• Political Theory,  
• International Relations,  
• Public Law,  
• American Politics, and; 
• The Seminar in Political Science.  

Students also choose four electives at the 300- or 400-level. This course of study provides students 
with the appropriate exposure to the subdisciplines of Political Science, but also allows students 
the freedom to focus their electives in a subdiscipline of Political Science.   

Minor in Political Science: The POLS minor contains 21 credits. One required course in POLS 
101 or 101G, three of the following courses: POLS 201, 220, 242, 251, and three POLS courses at 
the 300- or 400-level. 

Certificate in International Politics: The Certificate in International Politics requires 26 credits. 
This Certificate prepares students for career opportunities in the global economy. In addition to 
eight credits of a language, students can choose two courses from the following areas: Politics and 
Economics, Civilization and Culture, and Program Electives.  

Program Learning Outcomes and Curriculum Matrix: The program learning outcomes (PLOs) are 
a mix of Western Senior College and University Commission (WSCUC) core competencies and 
Political Science content knowledge. The curriculum matrix largely accounts for scaffolded 
student learning. The included assessment rubric provides some evidence as to how student 
learning is measured.   

Academic Map: The academic map provides an easily followed sequence of courses for students 
to complete the degree in four years.  

 

V. EVIDENCE OF PROGRAM QUALITY 

As acknowledged in the self-study, and highlighted by ALO Luangphinith and Interim Dean Bitter, 
POLS’ commitment to assessment has been uneven. Also, as discussed by Interim Dean Bitter, 
there has been recent positive trajectory, which should be sustained into the future. Part of the 
explanation for the inconsistency in assessment was the departure of the faculty member who was 
the defacto leader of assessment. Much of the assessment evidence provided lacks the requisite  
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rigor to reach the conclusions provided in the self-study. As briefly mentioned in the executive 
summary, assessment is POLS’ biggest area for improvement.  

 

VI. PROGRAM DATA  

Over the last six years, the POLS major count has remained relatively stable, especially when 
compared to other majors in the College of Arts and Sciences (CAS), as well as UH Hilo in general. 
The number of student semester hours (SSH) has declined, but the decline is at the same pace with 
the decrease in SSH across the institution. POLS is a significant contributor to GE and the average 
class size for these sections is 24; POLS’ average class size and student-to-faculty ratio exceeds 
the University average. POLS budgetary efficiency is excellent. The cost per degree and SSH is 
roughly half the average for the CAS. Most importantly, POLS has been increasing their number 
of graduates, their percentage of majors graduating, and their percentage of Native Hawaiian 
students graduating.  

POLS also holds several University events, which aids the learning community on campus. For 
example, POLS hosts the Constitution Day event, collaborates with local Rotary International 
groups and the Kuʻikahi Meditation Center for Conflict Day, and organizes a Peace Corps event.  

 

VII. PROGRAM RESOURCING ANALYSIS  

As discussed previously, POLS is economically efficient. Rises in costs to the POLS budget are 
largely due to contractual salary increases and/or merit increases to faculty who were promoted. 
Among their CAS counterparts, POLS is the third most efficient in cost per degree, cost per SSH, 
SSH per FTE, and all three measures are well below the CAS average.  

 

VIII. FUTURE GOALS 

POLS discusses several future goals: 

• Establish a pathway program with two-year colleges in the University of Hawaiʻi system 
and others in the region 

• Create a partnership with the American Samoa Community College 
• Continue to strengthen students’ exposure to careers in Political Science 
• Continue and develop high-impact practices that focus on service learning 
• Continue to collaborate with community partners 
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IX. COMMENDATIONS 

As mentioned previously, the faculty dedication and energy demonstrated towards student success 
is impressive. The last five years have tumultuous globally, but also locally for POLS. Through 
the tension, the faculty have remained hyper focused on student success and they should all be 
commended for their efforts. 

Faculty 

• The dedication to their students and student success was evident in all interviews with the 
POLS faculty 

• The faculty are productive and engaged and receive strong contributions from lecturers  
• POLS has taken direct action to improve the program since the last external review 
• All the faculty discussed a generally supportive culture, which begins with Chair Lee 

Budget Efficiency 

• Within the CAS, POLS is the third most efficient in cost per degree, cost per SSH, SSH 
per FTE, and all three measures are well below the CAS average 

University and Community Partnerships 

• POLS is an active participant and hosts events related to Constitution Day, Conflict Day, 
and Peace Corps Week 

• POLS is a robust contributor to the GE program 

Student Success 

• POLs has had a stable number of majors 
• There has been growth in the number of degrees earned 
• There has been an increase in the percentage of majors graduating 
• There has been an increase in the percentage of Native Hawaiian students graduating 
• In the words of students interviewed, the faculty are always “helping students learn and 

grow” 

 

IX. RECOMMENDATIONS 

All departments and programs have room to improve and POLS is no different. As in all peer-
review processes, the following comments should be read with a spirit self-improvement at their 
core. No comments are written nor intended to be critical of the amazing amount of effort and 
dedication vested in POLS by faculty or staff.  
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Assessment 

• POLS should capitalize on the recent WSCUC review of UH Hilo and its recommendation 
to improve assessment 

o In the College of Behavioral and Social Sciences at Chico State, assessment is 
organized at the college level 

o All departments collaborate, discuss, and assess the same PLO (always a WSCUC 
core competency) using the same rubric and same norming process 
 All departments write a singular report, but those reports are compiled at 

the Dean’s Office and a College-level assessment report is created, which 
highlights student learning 

 The College is then able to prioritize resources (e.g., more tutors, more 
course sections, more supplemental instruction, etc.) based on the 
assessment results (a copy of a BSS assessment report is added for 
reference) 

• As discussed in the ALO’s report, there is no reason POLS cannot participate in yearly 
assessment of at least one PLO that leads to curricular or instructional improvement 

• At a minimum, it is recommended POLS adopt the WSCUC five core competencies; POLS 
can add content specific and/or diversity, equity, and inclusion PLOs as appropriate 

o Assessment of PLOs should occur at or near the point of graduation 
o As students should be able to demonstrate “mastery” of all PLOs in the Seminar 

course, it is reasonable that assessment takes place in the Seminar course only 
o As listed in the self-study, some future PLOs are to be assessed in courses where 

students are not supposed to be able to demonstrate “mastery” of the material 
• Have the rubrics for assessment been validated? If not, there are countless validated rubrics 

to be borrowed and tweaked to make sense for POLS specific assessment processes 
o Ideally, the rubrics used by POLS would be similar to those used for GE 

assessment, so POLS could compare their students learning to learning in GE 
• There appear to be several courses left off the curriculum matrix (e.g., 348, 357, and 444) 
• Currently, some of the PLOs are “double-barreled” (e.g., will be able to communicate 

political ideas effectively through written and oral communication)  
o All PLOs should be assessed at least once before the next five-year review 

• In addition to direct assessment, POLS could also consider indirect assessment of student 
learning by conducting a survey of graduating students, similar to how cultural diversity 
was assessed 

Educational Partnerships 

• As discussed in the self-study, POLS should continue to establish a pathway program with 
two-year colleges in the University of Hawaiʻi system and others in the region 

 

https://wascsenior.app.box.com/s/mmwvqasdsdz6fmk3vqb8
https://www.aacu.org/initiatives/value-initiative/value-rubrics
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o Faculty should visit campuses and give guest lectures or presentations about the 
value of a POLS degree at UH Hilo 

o Attend “transfer days” and host a table where students can learn more about POLS 
at UH Hilo  

• Create a partnership with the American Samoa Community College 

High-Impact Practices 

• As discussed in the self-study, POLS should continue to pursue high-impact practices, 
including, but not limited to: 

 
o Continuing the legislative internships 
o Create a certificate related to Alternative Dispute Resolution 
o Model United Nations 
o Town Hall Meeting 
o Moot Court 

 Many of these suggestions are low cost to CAS and UH Hilo, however, 
Model UN could travel regionally at first while creating a fundraising 
campaign to support national travel 

Equity Gaps 

• As discussed in the developing strategic plan, the first goal is to strengthen the commitment 
to student equity and success 

o With the help of the Institutional Research, POLS can be a leader in equity gaps by 
focusing on student success within courses and utilizing best practices to increase 
student success when needed 
 Imbedded in the discussion of equity gaps should be an examination of 

course modality (e.g., in-person, asynchronous, synchronous, hy-flex, etc.) 
 Is it possible to increase enrollment and student success by offering a 

mixture of in-person, asynchronous, synchronous, and hy-flex course 
modalities?  

Faculty 

• The creation of a standalone POLS department and the migration of Dr. Young (Political 
Theory) to the Department of AJ leaves POLS with three tenured faculty 

o Of the four subdisciplines in POLS, tenured faculty only currently constitute two 
areas: Comparative Politics (Dr. Wang) and International Relations (Dr. Lee) – (Dr. 
Marusek teaches in the affiliated field of Public Law) 
 The subdisciplines currently unstaffed by tenured or tenure-track faculty are 

Political Theory and American Politics  

https://www.csuchico.edu/fye/events/town-hall-meeting/index.shtml
https://www.csuchico.edu/pols/political-statements/fall-2011/moot-court-competiton-turns-30.shtml
https://hilo.hawaii.edu/strategicplan/2021-31/
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o While the student-to-faculty ratio in POLS is currently appropriate, having two 
subfields staffed only by lecturers is problematic as qualified lecture pools can wax 
and wane 

o If fiscal prudence only allows for the hiring of one tenure-track faculty, POLS 
should be able to find an American Politics expert who can dabble in Political 
Theory 
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2020 – 2021 
College of Behavioral and Social Sciences 

Assessment of the Critical Thinking Student Learning Outcome 
 

Introduction: 

In 2020 – 2021, the College of Behavioral and Social Sciences (BSS) continued its College-wide 
assessment strategy to evaluate BSS majors’ mastery of the critical thinking student learning outcome 
(SLO). The critical thinking SLO was selected because WASC Senior College and University 
Commission (WSCUC) encourages students to acquire and develop higher-order intellectual skills and 
critical thinking is considered a core competency. The assessment of critical thinking was supposed to 
transpire in the 2019 – 2020 academic year, but due to COVID – 19 and the transition to online learning 
in March 2020, the assessment was paused and restarted in 2020 – 2021.  

 
Why a College-wide assessment? 
In the past, each program within BSS designed and conducted its own SLO assessment. Most often, 
programs chose to assess content specific SLOs, which would be material covered in only one discipline 
(e.g., Political Science majors can demonstrate knowledge of basic structural components of national 
government and explain their relationship to each other and to subnational units or Anthropology majors 
can document, interpret, and analyze human cultural and biological diversity). These content specific 
SLOs, while useful and worthy of assessment, are not considered core competencies by WSCUC.  

Additionally, at times, many programs’ assessment strategies had flaws, which minimized the value of 
the final data reported. Some of these problems included, but were not limited to: not informing the 
students their work was being used for assessment, not using a rubric, or if a rubric was used, not 
providing the students the rubric in advance, and not having the assessors normed. 

Occasionally, different programs would select the same SLO to assess. When the same SLO was 
assessed, different rubrics would be used to evaluate the students’ work, so the results were not 
comparable. Due to these inconsistencies, the College was unable to evaluate the students’ proficiency 
of the WSCUC core competencies at or near the point of graduation.  

 
What is good direct assessment? 
Countless books thoroughly discuss and explain quality assessment practices (see Appendix 1). This 
report will not belabor or dwell on the qualities of good assessment techniques. A very few of the main 
requisites for proper assessment include:  

1. A clear and measurable SLO;  
2. The SLO, the assignment, the rubric and how all three relate to each other are clearly 

communicated to the students before the assignment is due; 
3. The assessors are normed or calibrated prior evaluation of the student artifacts; 
4. The assessors have reasonable inter-rater reliability, and; 
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5. The assessment leads to actionable results that are shared with the faculty and broader 
constituencies as appropriate.  

 
How did BSS design and conduct its assessment?: 
The following steps were utilized to design and assess the critical thinking SLO: 

1. A draft rubric was created;  
2. There were three meetings held during fall 2019 and one in spring 2020 to discuss, refine, modify, 

and finally agree to the critical thinking rubric (see Appendix 2); 
3. Each BSS assessment program facilitator worked with the department chair and the appropriate 

faculty to select a course “at or near the point of degree completion” to collect the student work 
to be assessed (see Appendix 3); 

4. The rubric was circulated to the faculty whose courses were providing the student work; 
5. Due to the number of the faculty participating in the assessment, two norming sessions were held 

and the facilitators and their teams attended one of the two norming sessions, and; 
6. The facilitators and their teams assessed the student work during the summer or fall of 2021 and 

submitted their reports during fall or winter of 2021/22.  

 
Results:  
The evaluation of BSS majors’ critical thinking skills (N = 306) revealed mixed results (please see Table 
1). The rating range is from 4 (high) to 1 (low).  In the area of “identifies and explains issues,” 86 percent 
of students “were proficient or had high proficiency.” In the area of “recognizes stakeholders/contexts” 
81 percent of students “were proficient or had high proficiency.” In the area of “frames personal 
responses and acknowledges other perspectives,” 80 percent of students “were proficient or had high 
proficiency.” In these three areas of evaluation, the students clearly exceeded the 70 benchmark. The 
average scores in these three areas were 3.16, 2.86, and 2.96 respectively. In the area of “evaluates 
assumptions,” 60 percent of students “were proficient or had high proficiency.” In the area of “evaluates 
evidence,” 69 percent of students “were proficient or had high proficiency.” In the area of “evaluates 
implications/conclusions,” 66 percent of students “were proficient or had high proficiency.” In these 
three areas of evaluation, the students failed to reach the 70 benchmark, though they were close in the 
last two areas. The average scores in these three areas were 2.73, 2.95, and 2.86 respectively. Regarding 
the reliability of the data, of the 12 programs participating, 11 programs provided data to compile an 
inter-rater reliability (IRR) of the assessors, which was averaged at .61 (1.0 the highest and .35 the 
lowest).  

 
Discussion: 
When averaged across all six assessment categories, the students achieved the benchmark of 70 percent 
(74.7 percent). It should be noted, however, students struggled to achieve proficiency in the final three 
categories. These findings, while encouraging, should also inspire faculty to maintain and increase the 
level of critical thinking in their courses and across the curriculum.  While this assessment is only one 
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snapshot in time, the evidence demonstrates the BSS students sampled are proficient in their critical 
thinking skills, however, there is room for growth.  
 
Assessing critical thinking is challenging, more difficult than other SLOs. Common writing assignments 
or exams often do not ask students to engage in assessable critical thinking skills. Creating a rubric for 
this assessment required more discussion than normal because there were differing opinions about how 
to assess critical thinking and how students would be able to demonstrate critical thinking in a written 
assignment. One department believed its assessment process suffered because its written assignment was 
not carefully crafted. Experts agree it is important to be critical of the significance of one assessment 
result. This report creates a baseline for BSS majors’ competency in critical thinking and begins the 
conversation in the College about how to help students achieve, and build upon, their competency.  
 
As these results are understood and disseminated, BSS will implement the following strategies: 

1. Ensure the results are distributed College-wide; 
2. Discuss the results with chairs and faculty; 
3. Encourage faculty to analyze their program’s results and discuss methods to build critical 

thinking into courses and develop best practices to increase students’ competence in this area, 
and; 

4. Continue to provide College-wide support individually to each program and through the BSS 
Student Success Center.  

Table 1: 

  
High 

Proficiency (4) 
Proficiency 

(3) 

Some 
Proficiency 

(2) 

Low/Limited 
Proficiency 

(1) 
Total 

Mean Mode 
N % N % N % N % N 

Identifies & 
Explains 
Issues* 

194 35 285 51 78 14 5 1 562 3.16 3 

Recognizes 
Stakeholders/ 

Contexts 
43 12 252 69 66 18 3 1 364 2.86 3 

Frames Personal 
Responses, 

Acknowledges 
Other Perspectives 

98 20 301 60 97 19 6 1 502 2.96 3 

Evaluates 
Assumptions* 66 16 181 44 140 34 21 5 408 2.73 3 

Evaluates 
Evidence 121 29 167 40 120 29 9 2 417 2.95 3 

Evaluates 
Implications/ 
Conclusions 

138 23 251 43 180 31 19 3 588 2.86 3 

Average * rounding error 
 2.92 3 
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Closing the loop: 
As noted previously, as the first College-wide assessment of critical thinking, these data provide us one 
snapshot in time but do not denote trends (positive or negative), so it is important not to overreact. 
Another data point about critical thinking comes from an indirect assessment of 138 graduating seniors 
in the Fall of 2021. Ninety two percent of participants responded their BSS major coursework trained 
them to be successful in critical thinking. The College will continue to help facilitate discussions on 
critical thinking and encourage programs to be thoughtful of its curriculum. When BSS next assesses 
critical thinking, there will be more targeted conversation about designing assignments that are 
appropriate to assess the SLO.  

 
Moving forward: 
For this academic year, BSS created an exam assess the quantitative reasoning SLO. The BSS exam has 
comparable questions to the General Education quantitative reasoning assessment exam, so we will 
hopefully be able to contrast BSS majors with students in the General Education program. 

 
Contact: 
For questions or concerns regarding this report, please contact Associate Dean Ryan Patten at 
rpatten@csuchico.edu or 898-6171.   

mailto:rpatten@csuchico.edu
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Appendix 2 

CRITICAL THINKING – AY 20 – 21  
  High Proficiency (4) Proficiency (3) Some Proficiency (2) No/Limited Proficiency (1) 

Identifies & 
explains ISSUES 

Clearly identifies and summarizes 
main issues and successfully explains 
why/how they are problems or 
questions; and identifies embedded or 
implicit issues, addressing their 
relationships to each other. 

Successfully identifies and 
summarizes the main issues and 
explains why/how they are 
problems or create questions 

Identifies main issues but does 
not summarize or explain 
them clearly or sufficiently 

Fails to identify, summarize, or 
explain the main problem or 
question. (OR) Represents the 
issues inaccurately or 
inappropriately. 

Recognizes 
stakeholders and 
CONTEXTS (i.e., 
cultural/social, 
historical, political, 
economic, ethical, 
environmental, 
personal 
experience, etc) 

Not only correctly identifies all the 
empirical and theoretical contexts 
relevant to all the main stakeholders, 
but also finds minor stakeholders and 
contexts and shows the tension or 
conflicts of interests among them. 

Correctly identifies all the 
empirical and most of the 
theoretical contexts relevant to 
all the main stakeholders in the 
situation. 

Shows some general 
understanding of the 
influences of empirical and 
theoretical contexts on 
stakeholders, but does not 
identify any specific contexts 
and/or stakeholders relevant to 
situation at hand. 

Fails accurately to identify and 
explain any stakeholders, 
empirical or theoretical 
contexts for the issues. (OR) 
Presents problems as having no 
connections to other conditions 
or contexts. 

Frames personal 
responses and 
acknowledges 
other 
PERSPECTIVES 

Not only formulates a clear and 
precise personal point of view, but 
also acknowledges objections and 
rival positions and provides 
convincing replies to these. 

Formulates a clear and precise 
personal point of view 
concerning the issue, and 
discusses their weaknesses as 
well as their strengths 

Formulates a vague and 
indecisive point of view, 
(AND/OR) considers weak but 
not strong alternative 
positions. 

Fails to formulate and clearly 
express own point of view, 
(AND/OR) fails to consider 
other perspectives and 
position. 

Evaluates 
ASSUMPTIONS 

Identifies and evaluates all the 
important assumptions 

Identifies all the important 
assumptions. 

Identifies some of the most 
important assumptions. 

Fails to identify and evaluate 
the important assumptions 
behind the claims and 
recommendations made. 

Evaluates 
EVIDENCE 

Identifies and rigorously evaluates all 
important evidence offered. 

Identifies all important 
evidence. 

Successfully identifies some 
data and information that 
counts as evidence. 

Fails to identify data and 
information that counts as 
evidence. 

Evaluates 
IMPLICATIONS, 
conclusions, and 
consequences 

Identifies and thoroughly discusses 
implications, conclusions, and 
consequences. 

Identifies and briefly discusses 
implications, and conclusions. 

Suggests some implications, 
conclusions, and 
consequences. 

Fails to identify implications, 
conclusions, and consequences 
of the issue. 
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APPENDIX 3 

 

BSS Courses Providing Student Critical Thinking Assignments 

Name of Program Course 
Number Title of Course 

Students 
Assessed 

Anthropology^    

Child Development 495 Senior Seminar in Child 
Development* 24 

Economics 495W & 
499H 

Capstone in Economics* and 
Honors Independent Research in 

Economics 
24 

Geography and Planning 390 and 
407W 

Foundations of Geographical 
Analysis & Writing and Earth 

Systems Analysis if Global Change  
12 

Health and Community Services -- 
Health Administration 328 Health Equity 10 

Health and Community Services -- 
Health Education 328 Health Equity 23 

Multicultural and Gender Studies^^  Did not participate 0 
Criminal Justice 439W Capstone in Criminal Justice* 16 

International Relations 345 War, Security, and Conflict 25 
General Political Science 429W Senior Seminar in U.S. Politics* 25 
Public Administration^^  Did not participate 0 

Psychology 401W  Capstone in Psychology*  64 
Sociology 441W Public Sociology 20 

Social Science 495 Great Books and Ideas in Social 
Science** 38 

Social Work 485 Social Welfare Policy 25 
 

                                         Total N = 306 

* Capstone course    

** General Education Course    

^ Completed its assessment in AY 
19 – 20 with a different rubric   

 

^^ Chose to not participate 
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