
 

 

MEMORANDUM APRIL 17, 2021 
1 

TO: KEIKI KAIWAIʻAEʻA, DIRECTOR, KHʻUOK 
KRIS RONEY, VICE CHANCELLOR FOR ACADEMIC AFFAIRS 
BONNIE IRWIN, CHANCELLOR 

FROM: SERI LUANGPHINITH, ACCREDITATION LIAISON OFFICER  

SUBJECT: REVIEW OF THE 2020-2021 COLLEGE OF HAWAIIAN LANGUAGE PROGRAM SELF STUDY 

CC: ACADEMIC PROGRAM REVIEW ADVISORY COMMITTEE 

 

This memorandum constitutes the evaluation of the document submitted March 5, 2021 as evidence of program 
rigor, integrity, and quality of instruction and operations in Ka Haka ‘Ula o Keʻelikōlani, College of Hawaiian Language 
at UH Hilo. 

This memo is to simply summarize WSCUC compliance issues, namely assessment and continual improvement. 
Because the M.A. Indigenous Language and Culture Education (Kahuawaiola) is externally accredited by the Hawaiʻi 
Teachers Standards Board, which requires detailed and rigorous assessment, the program is exempt from this review 
per WSCUC policies on program review: “Universities and colleges are encouraged to coordinate the specialized 
program accreditation process (e.g., ABET, NCATE, AACSB, etc.) with the institutional program review process to 
avoid duplication of labor. This is sometimes accomplished by substituting the specialized accreditation review for an 
institution’s internal program review process” (WSCUC Program Resource Guide, 2013 Handbook of Accreditation 
Update, p. 7).  

I.  Assessment 

UNDERGRADUATE 

The baccalaureate (B.A. Hawaiian Studies) degree was last reviewed in 2009 and included a framework for 
assessment, including a curriculum matrix and SLOs (pp. 16-17). At that time, the only assessment data submitted 
was indirect, a survey of seniors (n = 18).  Also missing was a sustained plan for long-term assessment. 

In the current self-study (2020-2021), undergraduate college-learning objectives are well-mapped to UH Hilo’s 
institutional learning objectives. There is also marked improvement in the level of activity since the 2009 self-study. 
However, there was little evidence of effort outside of the regular annual core competencies. It may not be enough 
to simply assess one course per year for the Hawaiian languages baccalaureate degree. 

To undertake more meaningful and useful assessment. the college should address college-specific outcomes as the 
GE rubrics may be too generic. The data offered on page 51 may show how well students do with regard to GE 
learning objectives but do not show how KH’UOK’s students are, for example, “identifying current issues and how 

https://www.wscuc.org/content/program-review-resource-guide
https://hilo.hawaii.edu/documents/uhh/accreditation/FINALHAWSTBA7yearprogramreviewself-study-PDF-CL.pdf


well they are strategizing language studies to advance the revitalization of Hawaiian” (2020-2021 self-study, college 
learner outcome 3, p. 21).  

Nevertheless, the college is commended for the willingness of faculty to work with the ALO to quickly develop and 
immediately deploy assessments for Writing Intensive (WI) and Service Learning per larger institutional needs for 
WSCUC accreditation. This cooperative spirit makes assessment much easier to institutionalize. In this regard, the 
cumulative data can be used to show progress in relation to the other colleges. 

GRADUATE 

The M.A. in Hawaiian Language and Literature was also reviewed in 2009, which noted the development of SLOs and 
rubrics, including developed specifically one for Master’s theses: (1) analysis or synthesis, (2) structure, (3) fluency of 
writing, (4) writing mechanics (p. 20).  The self-study also noted deficiencies per that assessment: 

We came to several conclusions. We found that although the students write fairly well, they are less good at 
constructing an analysis. We decided it would be useful in future to present the students with the evaluation 
rubric in classes where they write substantial papers in order to help them improve their writing. We also felt 
that we should require first and second drafts in more classes and that we need to place more emphasis on 
how to construct an analysis and write it up. Finally, we decided we should make clear to the students what 
audience they should be writing to. (p. 20) 

Unfortunately, the current self-study makes no mention of continued assessment of the M.A. nor of the Ph.D. 
program; however, KH’UOK routinely participates in UH Hilo’s graduate council, thus data does exist for the Ph.D. 
program: 

• Written Communication (2017-2018) 
• Quantitative Reasoning (2018-2019) 
• Information Literacy (2019-2020) 

Future self-studies should look to incorporate graduate-level assessment as part of the larger narrative. 

II. Recommendations  

Based on the observations above, the ALO offers the following recommendations:  

A. Develop college-specific assessments 

To start developing undergraduate assessment meaningful to the college, KH’UOK can start by expanding on 
GE learning outcomes and ask, what does critical thinking vis-à-vis a student’s ability to “Identify and 
strategically engage in current issues in revitalizing and maintaining Hawaiian and Indigenous languages and 
cultures” look like?  Following this, developing descriptors is the easiest next step—the college can simply 
add columns to existing GE rubrics, with discrete skill levels—“needing significant improvement,” “beginner,” 
“competent,” and “advanced”—for the following: 

• fluency in appropriate contexts 
• identify and strategically engage in current issues 
• demonstrate increased knowledge in Kumu Honua Mauli Ola Educational Philosophy 

Given these targets, the college should also utilize “assessments” that are already used by teachers in the 
classroom. Scores from tests (i.e. vocabulary, grammar, etc.), for example, can easily be converted to 
assessment data. Relying on such measurements would significantly lighten the burden of having to develop 
separate assessments. 

https://hilo.hawaii.edu/documents/uhh/accreditation/assessmentdata/MAAssessmentData-CL.pdf
https://hilo.hawaii.edu/blog/accreditation/core-competency-programmatic-assessment-indicators-graduate/results-for-written-communication-ieei-2017-2018/
https://hilo.hawaii.edu/blog/accreditation/quantitative-reasoning-assessment-report-graduate/
https://hilo.hawaii.edu/blog/accreditation/core-competency-programmatic-assessment-indicators-graduate/information-literaccy/


To better address college-specific summative learning, the college may look to “beefing up” its assessment of 
KHAW 490 (p. 65). This course, which appears to function as a capstone, represents a prime opportunity for 
assessment with multiple skills and artifacts built into the course. The oral interview and the persuasive essay 
are perfect examples of curriculum and skills that are specific to the college and for which assessments have 
already been undertaken at UH Hilo. 

At the graduate level, the easiest path would be to revisit the data from 2009 and to replicate assessments 
using those “tools” (rubrics) to see if student skill in the areas noted above have improved. It may be possible 
to use what was developed for the M.A. program for the Ph.D. program to ensure the quality of doctorate 
level studies represents a level above that of the Master’s.  Having an M.A. that is externally accredited also 
provides a guidepost to the level of assessment needed to ensure student learning is on target.  

B. Plan for a sustainable, annual “culture” of assessment 

The ALO notes KH‘UOK’s ongoing participation in undergraduate and graduate core competency assessment 
and advises the college to ensure that this engagement continues and to build upon these routine efforts on 
an annual basis.  Developing and sticking to an assessment plan for the next several years may be needed to 
ensure that the college stays on track to undertake both core competency and college-specific assessments. 

The ALO further recommends assessment across multiple section of the same course (i.e. HAWT 111) as a 
way of using assessment to align the curriculum and teacher expectations. This would easily translate to 
actionable changes that can be documented as “closing the loop,” which remains underdeveloped in the 
college. It may also prove useful to look at senior-level ungraduated work (per a capstone) and to ensure the 
skills at that level are then advanced at the graduate level.  

The college should also start looking to do direct assessment of DL versus face-to-face courses. Simply relying 
on indirect data per student surveys does not guarantee that the student work or skill levels are equivalent in 
both modalities. This next step may be crucial going forward if KH’UOK wishes to expand their reach beyond 
the physical limitations of the Hilo campus. 

Overall, Ka Haka ‘Ula o Keʻelikōlani has laid a solid foundation upon which it can begin more rigorous measurement of 
student learning. The college should keep this at the forefront as they chart a course towards the next review. 
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