
ENG 430 Pacific Islands Literature 

This survey was conducted in Spring of 2021 in ENG 430. The collection resulted in comments from 
seven (7) majors and six (6) non-majors, the latter including Marine Science, Philosophy, Hawaiian 
Studies (2), and Environmental Science (2). Among the non-majors was one English minor. With the 
overall enrollment of the course at 16, the collection represents a response rate of 81%.  

Of the English majors, the overall diversity of students was noteworthy. Thus suggests the major itself is 
attracting a wide range of students: 

• Filipino Caucasian American (San Diego, California) 
• Filipino (Pahala) 
• White, Native American (Kapoho) 
• Native Hawaiian, Okinawan, Portuguese (Kauaʻi) 
• Native Hawaiian, Asian, White (Hilo) 
• Egyptian-American (Pomona, California) 
• Filipino, Hawaiian, Japanese, Portuguese, and Scottish (Redlands, California) 

From student comments, it also appears that ENG 430 in particular is helping students accomplish the 
goals listed on the diversity rubric. Majors see “diversity” in a Hawaiʻi context, meaning that culture here 
is a mix of “other” populations as well, including immigrants (which can also include indigenous peoples 
from other parts of the Pacific): 

MAJORS 

• Taking Pacific Islander Literature as an elective for my major has helped me gain more of an 
understanding of just how important culture is in Hawai’i and I have also learned that from 
hearing experiences from my own classmates who are native Hawaiian.  

• In my major we have courses like Pacific Literature of Hawaii. Courses like this emphasize sense 
of place. We read works from cultures all over the pacific and from immigrants. I’ve been able to 
get a better understanding of Hawai’I, our people, and our sibling cultures in the pacific. These 
courses don’t sugar coat the bad things. We have tackled many troublesome things such as 
colonization and the effects it has left on indigenous people. The courses I have taken in my 
Major has given me a well-rounded view on its topics. There has been so much diversity in not 
only the materials used but also in the cultures looked at. 

MINOR 

• But as for my English minor, I’ve only taken one class so far which was Pacific Islands Literature. 
This helped to develop all of these points as it specifically focused on learning about these 
communities and understanding where they came from, and how they operate in the modern 
world. 

Two students also reported that the TESOL certificate program has also aided in expanding their 
awareness of others, which is enhanced with the international work students in the practicum 
undertake: 



• As a writer and researcher with my English degree, I.ve been educated with literature that has 
been unique to the Islands such as plays, newspapers, fiction and non-fiction. My EFL teaching 
practicum has opened my eyes to many cultures around the world, including the country of 
Oman, all of which have their own perspective on the English language. But it also showed me 
just how small this world is and that there we have similarities just being human, that outweigh 
the differences. [My sense of others] has developed through the classes as we work together, 
always learning from each other that our uniqueness in perspectives on various subjects makes 
us become better learners. My classes from my major and TESOL certificate have allowed me to 
study and connect with different nations and all groups of people. Both my major and TESOL 
cert. has humbled me, has shown me that I still have a lot to learn about my place in the world 
and in the Pacific. It has also given me opportunities to discover my creativity and share and 
exchange ideas with others. I have learned how important it is to take on Kuleana and give back 
to others and the community. 

• In the TESOL Program, the courses I took were efficient in keeping the relevancy of Hawai’i as 
part of the content we were being taught. Though the courses did mostly focus on language and 
English language teaching as a whole. Naturally, the topic of English language as a second 
language discusses the multicultural diversity and how that can influence learning English as a 
second language. Things like culture traditions like intonation while speaking is important to 
understand to more effectively teach English as a language. 

What remains to be explored is how the rest of the curriculum also supports this learning and how what 
is learned in these arenas is carried on through other areas of the program, such as film studies, rhetoric 
and professional writing, and creative writing. Only assessment in these other courses will provide those 
answers. 

With regard to non-majors, students noted the importance of classes that “add” to the understanding of 
indigeneity that already appears to be a main aspect in programs at UH Hilo.  ENG 430 appears to serve 
as a space where indigeneity itself acknowledges the diversity within it. 

• My English 430 class has really opened up the discussion for sense of others and sense of 
humanity. We do a lot of readings for the various Pacific Island Cultures and we are able to 
explore their struggles. For example, we learned about Bikini Atoll and how they were all asked 
to leave for the betterment of the military, and we also learned about Micronesia and how the 
people of Micronesia feel, when they are being discriminated against for how they dress or act. 
In my HWST 213 class, we focus a lot on how, what we do affects people and things around us 
and how to be aware of our actions so they do not have a negative effect. We also discuss what 
we can do to benefit the environment and the community. (Hawaiian Studies, Native Hawaiian 
Student) 

• Learning about different indigenous cultures and reading about their perspective has expanded 
my knowledge of multiculturalism within my Hawaiian culture. As a Native Hawaiian you 
experience multiple diversity. . . . Now days there are more mixed Hawaiians than full native 
Hawaiians and I believe this diversity is what makes Hawaii resilient. (Environmental Studies, 
Native Hawaiian student) 

Interestingly, as a side note, this assessment uncovered a possible “disconnect” in UH Hilo’s 
conceptualization of Hawaiʻi-Pan Pacific vis-à-vis this rubric. The rubric and UH Hilo’s strategic plan are 



heavily reliant on indigenous concepts and values, including a “sense of place” that is very specific to the 
Island of Hawaiʻi and the State.  However, the Hawaiʻi-Pan Pacific requirement includes Asian languages 
and culture courses that are not readily or overtly tied to Hawaiʻi or to other indigenous-based Pacific 
courses. As one student noted: 

• My anthropology and Chinese classes have helped to develop most of these ideas really well. As 
I learned about different cultures and ways of life through anthropology and learned about 
specifically Chinese culture in Chinese, it helped to expose me to these new ideas. And through 
these new ideas it was possible to begin to understand why some people might interpret a 
certain situation in a different light due to their culture. I think these two courses fell a little 
short specifically on the sense of place point, but that is to be expected because these classes 
were not framed to center Hawai’i itself. 

 
This shows a possible problem with the current conceptualization of the school’s mission as indigenous-
centered as it is not quite clear how non-indigenous disciplines and materials should or can align with 
this. This is perhaps where more leadership is needed to ensure that the wide spectrum of multicultural 
courses do not end up becoming a “cacophony” with specific regard to our overall 
theoretical/operational framework.  

This comment will be forwarded on to the GE Committee and the Faculty Congress for further 
discussion. 


