
----------
I~ Nestern Association of Schools and Colleges 
~ \ccrediting Commission for Senior Colleges and Universities 

PILOTl 

GRADUATION PROFICIENCIES: 

RUBRIC FOR ASSESSING AND DOCUMENTING STUDENT ACHIEVEMENT 

Criterion Initial Emerging Developed Highly Developed 
Definition of Graduation proficiencies are The institution is beginning to Graduation proficiencies have Graduation proficiencies have been 
Proficiencies as not identified or defined as define graduation proficiencies as been defined as assessable defined as assessable outcomes that are 
Outcomes assessable outcomes that assessable outcomes. The list of outcomes; they are well well articulated, reflective of mission, 

transcend individual courses. proficiencies may be incomplete articulated and tailored to and widely referenced by faculty and 
and lacking broad-based mission, values, and needs of other educators across the institution. 
institutional consensus. students. The outcomes are Proficiencies are institutionalized in the 

broadly accepted by faculty and · curriculum and embraced as a central 
other educators across the part of the institution's educational 
institution; they are becoming identity. 
integrated into curriculum and 
instruction. 

Assessment There is no formal plan for The institution relies on short- The institution has a reasonable The institution has a fully 
Planning assessing graduation term ad hoc planning for assessment plan that identifies articulated multi-year assessment 

proficiencies. assessment. when and how graduation plan that describes when and how a 
proficiencies will be assessed, graduation proficiency will be 
with mechanisms for assessed, with mechanisms for 
interpreting findings and using 

interpreting findings and using them for improvement. 
them for improvement. 

Evidence of It is not clear that valid Faculty have reached general Faculty and others have agreed Relevant evidence for each outcome is 
Achievement evidence of the outcome agreement on the types of on what constitutes relevant routinely collected. Methods are 

of is collected. There may be evidence to be collected for evidence for each outcome and institutionalized. Reviewers are 

Proficiency over-reliance on indirect each outcome. Reviewers are on methods for collecting it. calibrated on a regular schedule, and 
methods or commercial aware of the need to calibrate Methods have been piloted and faculty find assessment data have high 
tests. Reviewers of student raters and are beginning to refined . Reviewers are calibrated inter-rater reliability. 
work are not calibrated. develop formal processes. to apply assessment criteria 

Implementation is in early consistently. 
stages, however. 
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Criterion Initial Emerging 
Expectations There are no expectations Expectations are emerging. 
for Student for learning outcomes Faculty and others have discussed 
Learning related to graduation relevant criteria for assessing each 
Outcomes proficiencies. outcome and setting expectations 

Idiosyncratic criteria are but these criteria are not yet fully 
used to determine defined or implemented. 
whether students are 
meeting expectations. 

Use of Findings for each outcome Resu lts for each outcom~ are 
Findings may or may not be collected and may be discussed by 

available. They are not the facu lty (and possibly others), 

discussed among facu lty. but resu lts have not been used 

Usefulness is unclear. systematically to improve 
teaching, learning, and student 
achievement. 

The Student Students know little or Students have some knowledge 
Experience nothing about the of graduation proficiencies and 

graduation proficiencies, the purpose of assessing them. 
their significance, how they Communication is occasional, 
are assessed, and how their informal, and left to individual 
institution performs overall. facu lty, advisors, and others. 

Getting from "Initial" to "Highly Developed" 

Pervasiveness: Is effort widespread or spotty? 
Continuity: Is effort continuous over time, or sporadic? 

Developed 
Expectations have been defined 
and explicit criteria have been 
developed to capture the quality 
and range of student performance. 

Results for each outcome are 
collected, analyzed by facu lty 
and others, and used to 
improve teaching, learning, 
and student achievement. 

Students have a good grasp of 
the proficiencies, the purpose of 
assessing them, and how well 
students at their institution 
perform. Information is readily 
available on how students can 
improve their individua l 
performances and why it is 
important to do so. 

Good practices: Do practices reflect current thinking in assessment and quality improvement? 

Good results: Do results reflect well on the institution, its mission, its students, and its graduates? 

Hig_hly Developed 
Expectations have been defined 
and rubrics or other tools have 
been developed to capture the 
range and quality of student 
performance, and these have been 
shared widely. Some form of 
comparative data (the institution's 
past record, aspirational goals, pre-
and post-testing, or comparisons 
with peer institutions) are used to 
gauge the quality of student 
performance. 

Faculty routinely discuss results, 
plan improvements, secure necessary 
resources, and implement changes. 
Whenever appropriate, they 
collaborate with others, e.g., 
librarians, student affairs staff, or 
students, to improve results. They 
learn from comparative data. 
External reviewers may be invited to 
provide feedback for improvement. 
Follow-up studies confirm that 
changes have improved learning. 

Students are well acquainted with 
the graduation proficiencies and 
assessment of them. Explicit 
criteria for the outcomes have 
been identified and 
communicated to students. 
Students embrace the 
proficiencies as a key part of their 
educa tion. 


